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Introduction
Sharing Landscapes is a project which aims to bring learning for adults to the outdoors. This will be done 
through the creation of an interdisciplinary educational material based on landscape interpretation and 
outdoor experiential education. The material addresses issues of teaching outside the classroom; in an 
urban, rural, local, national and European context. 

The aim is to create tools for adult learners which in the long term will strengthen European cultural      
identity. The short term goal is to train a body of professional educators from different disciplines,                   
giving the skills and competence needed to produce and use interdisciplinary material regarding outdoor          
education. 

The partner members of the Sharing Landscapes project are dedicated to developing ideas for teaching 
outside the classroom through experience. This publication highlights experiential curricula used by the 
partners that can be used by teachers and adults, conferring them the ability to read or translate the 
“grammar of landscape”. The idea is to present a ”vocabulary” of ideas and concepts in a transversal       
approach in order to support basic skills such as effective literacy, but also to develop competence in 
thinking and reflection. 

The context of the learning can be cultural, social, historical or environmental. The education component 
includes teamwork, self-reliance, self-confidence, environmental education, and healthy lifestyles. In the 
long-term the project will lead to the development of employment skills. 

This publication contains 
contributions from the partners of 
the project:

Elderberry AB, Sweden

Tinta Education Ltd, Sweden

seed, Switzerland

Research House UK, U.K.

Grampus Heritage and Training, U.K.

AEOLIS Cultural Development Society 
of Lesvos Island, Greece

Pamukkale University, Turkey
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Each partner has approached the subject from their own competence and speciality. Elderberry provides 
a description of the successful LLP Grundtvig training course Reading the City for teachers of adults and 
discusses how to use the city as an educational resource. Tinta Education specialises in the training of 
newly arrived immigrants to Sweden and uses visits to such varied landscapes as theatres and cemeteries, 
as an ingredient in second language teaching. A description of their methods is presented in A Landscape 
with Deep Roots and Luscious Branches. seed provides examples of three training programmes; A day out 
in Gandria linked to local geographical and cultural landscape and implemented by seed staff to enhance 
integration of foreign communities or within heterogeneous groups. Research House UK also works with 
immigrants and presents a programme Landscape Links, designed to introduce and engage immigrants, 
often living in urban environments, to the use of National Parks. Grampus Heritage is firmly established 
in a rural corner of Europe and uses the rural environment in the programme Your Place in Rural Heritage 
to introduce adults to the landscapes through local churches, ancient industries and local crafts. AEOLIS 
based on the Island of Lesvos teaches Greek culture and language to adults and here tells us about its use 
of the local village environment, culture, cuisine and story-telling to teach adults. Pamukkale University 
uses; action learning, experiential learning and project based learning in order to train adults through 
archaeological sites in the programme Adult Learning in Archaeological Landscapes.

This publication is complemented by an eLearning educational material www.sharinglandscapes.eu with 
built in modules that support the texts in this book. The eLearning site also has a learning hub including 
teacher notes, links and other resources. It will focus on the skills needed when preparing lessons for 
various types of adult learners. 

As a LLP Grundtvig Multilateral project supported by the European Commission and addressed to all adult 
learners and adult educators, the Sharing Landscapes project invites you to enjoy learning everywhere!

David Powell



By the year 2050 it is estimated that more than 
80% of the population of Europe will be living 
in or near a city. Europe’s towns and villages are 
shrinking and its larger cities are growing at a 
phenomenal rate. Consequently it is becoming 
increasingly important for us to be able to “read” 
our cities. These are the thoughts that lay behind 
the EU Grundtvig LLP course organised by Elder-
berry AB from Sweden, which is held each year 
in several European cities. The aim is to explore a 
theme of urbanism for adult educators in a fast 
changing Europe. 

We look at cities from many aspects; through the 
cultural institutions, museums, the public spaces 
and works of art. We look at who lives where and 
why. We look at the traditional or historical life 
of the city and the newer multicultural additions. 
The Reading the City course helps participants 
develop an understanding for how we can use 
the city itself as an aid in teaching and  learning 
and look at practical examples of the city as a 
theme in education for adult learners. 

One of the main reasons for the centralisation and 
growth of our major cities is migration. Migrati-
on from outside Europe has changed the face of 
many of our cities. Countries and cities that have 
traditionally been places of emigration are now 
major sources of immigration. The main migration 
in Europe to our major cities is, however, from one 
region of a country to another or from one region 
of Europe to another. We explore some of the my-
ths of migration.

The main overall pedagogical aim is to trans-
mit the ideas and concepts discussed within the      
educational material to the trainers, leading to an 
increased literacy, giving a deeper understanding 
of the city and how it functions. In essence we try 
to develop the idea that the city can be read like a 
book. We, however, may need to learn the grammar 
and vocabulary of the city before we can read and 
fully appreciate the “book”. 

The objectives of the courses are to provide trai-
ners with the skills to enable them to observe, 
analyse, interpret and present issues of the city 

Elderberry AB, Stockholm, Sweden

Reading the City is ...

and use them within their own teaching. The                     
pedagogical method is to encourage the explor-
ation of aspects of the city through the trainers 
own eyes and own experiences and to present 
them via various media to a wider audience. This 
lies within a larger framework of a process of em-
powerment which includes educating the public 
about the city in order to facilitate participation 
in a wider debate on urban living. We want to en-
courage the use of observation, comparison, the 
recognition of similarity and difference and the 
development of understanding of the city that in-
fluence people living in differing regions and parts 
of the Europe today. 

We ask participants to look at the city from diffe-
rent perspectives; from that of a tourist or visitor 
to the city and from that of an inhabitant. We take 
guided tours, visit museums and historical sites, 
both listening to the guide but also reviewing the 
role of a guide in a teaching situation. We listen 
to formal lectures and also take part in more in-
formal workshops. Most of the course is of course 
outdoors.
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The city and identity 

The place where we are born as much as the 
people we first meet, forms the basis of our own 
self-image and identity, an essential ingredient 
in making us who we are. This combination gives  
us our language or regional dialect, our civic         
pride, our sense of belonging. People partici-
pating in an urban way of life develop ways of 
reading their city. They “feel” the city. They can 
feel the city’s pulse, read its atmosphere. The city 
is part of our identity but is not simply a passive 
backdrop against which social and cultural pro-
cesses are enacted but a “constitutive part of the 
cultural and social formation of metropolitan 
modernity”1. The creation of identity in the city 
is two ways. Identities do not just take place in 
the city; they are shaped and sustained by the 
physical and cultural forms of modern urban life 
just as they in turn shape that life.2

The Reading the City course tries to promote the 
city as a book waiting to be opened and read. 
This book is complex and multi-layered, full of 
artefacts, images, sounds, words, people, build-
ings, plans. 

1  Mort, F. Nead, L. “Introduction” 
 New Formations 37 (1999)
2 Houlbrook, M. Queer London 
 Univ Chicago Press 2005 p4



We could ask:
Who “wrote” the city?
Who did they “write” it for?
Why did they “write” it?
Who “reads” it now?

How can we describe the language, the signs and 
symbols that inform us about the city? The signs 
and symbols can be visual, audible, tactile or kine-
tic. We can read them, hear them, touch them or 
translate them through our body. These messages 
can be real, a direct result of the meeting between 
the senses and the city. They can also be perceived 
as a result of impressions from earlier experience, 
perhaps something we have read in the media or 
a sub-conscious interaction. 

We can also ask:
Who is here?
Who is not here?
Who should be here?
And why?

The city is also associated with citizenship. To be 
a citizen of the Roman Empire meant that you 
subscribed to a set of rules and regulations based 
on a network of cities. If you lived in the city you 
were civilized, or conforming to the rules of the 
city, outside the city was uncivilized. When the 
nation state superseded the city state, it absorbed 
the role of citizenship. What does it mean to be a 
citizen of a city today? What does it mean to be a 
citizen of Europe?
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Every city or district of a city is built on a relationship between the city and its 
people, and the uses people through the ages have made of the city. The city 
may have been grounded as a market place in the middle ages, an industrial 
manufacturing centre from the 1800s, a place where transport systems meet, 
a place where people live and commute from and many more. Different ways 
of organising the city have been necessary through the ages in order for the 
city to function.

The city of the Middle Ages can be contrasted to an expanding village. In the 
city of the Middle Ages the street pattern often follows the contours of the 
landscape or the banks of a river, whith narrow winding alleyways leading to 
a central market place. At the centre of the market square lies the church. The 
market square may have developed to a town square, with important build-
ings as a town or city hall and surrounded by the houses of rich merchants.

During the Renaissance beginning in the late 1400s people looked back in 
time to the cities of the ancient Greeks and the Roman legions and began to 
plan cities based on a grid system, where balance and harmony are important 
factors in the layout of the city. The golden mean and a proportional system 
are used for laying down the streetscape. This grid plan system was developed 
through to the elegant street plans of the Baroque. During the Renaissance 
and Baroque periods the ideal was to harmonize with a human scale. This 
developed in the monumental grid plans and massive boulevards, esplanades 
and avenues of the neo-classical cities of the late 1800s, where imperious 
armies could parade and the newly rich, middle classes could show off their 
fine clothes.

At the end of the 19th century the public life of the city expanded. At the same 
time there was a reaction to the ordered classical city. Romantic ideas linked 
to nationalism, the arts and craftsmanship made an appearance in the city 
plan. Technology began to appear; gas and electric lighting, tramways and the 
motor car changed our cities forever. Newly planned suburbs created homes 
for the middle classes away from the slums of the inner city.

After the destruction of two world wars and the decay of disease and poverty- 
ridden cities the modernist city became the norm. High-rise centralised living 
surrounded by nature in satellite towns was the ideal. After an over exploita-
tion of the ideal which led to disillusionment, people started to move back to 
the old city in waves of gentrification. The end of the 20th century and the 
beginning of the 21st is encapsulated by an unprecedented urbanisation and 
centralisation. Throughout the world, small villages and towns are shrinking 
and our larger cities are growing, leading to new questions about how we can 
sustain this growth.

The thoughts behind the city: How has the city developed?



The elements and divisions of the city

We learn from an early age about the physical and sub-conscious divisions of 
the city and how to read them. Physical divisions are caused by the geogra-
phical make-up of the city, a river, a factory area or a railway line. The city is 
divided physically into public space, parks, roads, market squares and private 
space, private gardens, courtyards. Like the physical divisions of the city the 
sub-conscious divisions can depend on different factors, your age, sex, edu-
cation or class. 

It may be difficult to get an overview of a city, as many cities have grown layer 
by layer with different and sometimes conflicting ideas of city planning over-
lapping. The richness of movement and life can be confusing for the senses. 
There is, however, a set of clear patterns and elements that every city has, that 
helps us understand how it is put together. The main elements that bind the 
city together are its thoroughfares. Thoroughfares can be for people or for 
transport and they bind the different elements of the city together. A thorough- 
fare can be a place where people can walk freely, such as a main shopping 
street or an inner-city highway for mechanised transport only. When two or 
more thoroughfares meet an intersection is created. Again an intersection 
can be a hub for people or for example a major roundabout for traffic, or an 
intersection where buses, cars, trains, ferries and people meet. Intersections 
are often the cities’ nerve centres. A city is often divided up into different 
parts, which we can call suburbs, centres, quarters, districts, etc. The divisions 
are often planned and are made by the geography of the land; rivers, lakes, 
hills, difficult terrain, etc. or by the division made by a major thoroughfare or 
intersection. Different districts or quarters of a city will often have their own 
centre; they will have their own character and identity, depending upon their 
age, type of city plan or function. Another important element in every city 
is its landmarks. A landmark is the major element in a district, a focus point, 
often a major building, bridge or other type of construction; sometimes they 
give their name to the district. They can help us to orientate ourselves from a 
distance and navigate in the city.

Places for meeting, working, leisure and living

The city is a place for human activity, with spaces formed by the city plan with 
their own special character. Each quarter or district of the city is sub-divid-
ed into smaller elements of streets, roads, alleys meeting in squares, market 
places, parks and gardens. Some of these places are open and public, some are 
hidden and private and some are semi-private or semi-public. Some are quiet 
and relaxing, some are hectic and full of life, some are secure and some may 
be sinister or frightening. People and traffic move along the streets; narrow 
and winding, following the contours of the landscape from the Middle Ages 
or wide and high, tree-lined with neo-classical splendour. Streets may be for 
living in a leafy suburb or for shopping in a modern shopping mall. At the end 
of the street you will find a square; perhaps surrounded by pompous public 
buildings and used for official city manifestations or empty except for the 
lively Sunday market. The city is also full of parks and gardens, which can 
range from a small area around perhaps a public sculpture or memorial to the 
dead of a forgotten war, to a park full of swings and roundabouts, small kids 
and parents, to large areas of green on a massive scale such as Hyde Park in 
London or Central Park in New York; with every variation of size in between. 
The city is also full of places that we never planned. Grey zones that we think 
are empty gaps but may be full of life. Look under a flyover bridge, along the 
banks of a railway or for example where a derelict industrial area meets the 
housing estate. Sometimes these grey zones become permanent and develop 
a life and economy of their own. 

What does the city look like today, where do people live, work and play? Are 
the small local shops still functioning? Is there still a place of worship, a library, 
a post office, a bank, a pub or bar in every quarter? Does everyone take the car 
to the shopping mall and has the internet changed our cities forever?
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The city in movement

People have to move! We measure distance in a city with reference to              
movement; is it walking distance, cycle distance or do we need to take the car 
or a bus? Walking to the shops to buy some milk, taking a leisurely Sunday 
afternoon stroll in the park, stressing on the hectic underground, commuting 
from the suburbs to the centre, our cities are full of movement. In modern 
planned cities we will have place for different types of movement for people. 
You may be able to push the children in their pram along separated walking 
paths or cycle on a separated road, safely away from the cars and buses. In 
an older city people may have to take their chance on busy streets together 
with motorised traffic. There have been many experiments with movement 
in our cities. During the late 1800s trams, trains, buses, ferries and trolley 
buses were introduced to transport people around. A whole infrastructure of 
stations, bus stops and routes gave a new element to our cities. Modern city 
planning led to living areas in satellite towns, but it could be difficult to get 
around without a car. Cars led to a motorised invasion of our cities and in 
many cases the movement of cars was put before the movement of people; 
large inner city highways divided and segregated parts of many cities. Today 
we are moving back towards people-friendly cities, with car-free zones and 
pedestrianized areas. A collective and sustainable transport infrastructure is 
becoming essential for all cities.



Understanding a city: 
On the trail of the city’s soul and 
identity 

Every place, every city has an identity and a soul. 
This is on the one hand obvious, but on the other 
sometimes difficult to describe. How can we explore 
the cities’ soul? We could of course buy a map and 
a tourist guide book. We could go on a city tour 
and listen intensively to the guide. To capture and 
understand the soul of a city the best way is to 
explore the city with all of your senses and on your 
own two feet. We must remember that the city’s 
identity is formed by the meeting between the city 
and people. We do not merely passively read the 
city, we also write the city! We write the city and 
perhaps get to understand something of the soul 
of a city by interacting with the city, participating 
in the life of the city, not merely following a guide 
or a guide book.
The city is full of distinct sights, sounds, smells 
and movement. We cannot in fact teach about the 
city by for example showing a slide show or mak-
ing a lecture in a classroom. We have to actively 
use our bodies and senses and sense of adventure 
and explore the city ourselves. This is an essential     
element to the Reading the City course.
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Form, colour and material

We read the shapes, forms, colours and materials 
around us, it is inherent in us; we simply cannot 
avoid reading them. At close range the forms and 
shapes, the materials of the city give a sense of 
structure, presence and variation. They create a 
focus point and can be pleasing for the eye. They 
capture and reflect light, influence acoustics and 
sounds and give us a sense of tactile feeling. Dif-
ferent materials create different forms; rounded, 
square, flat, wavy, hard, soft, etc. The forms and 
shapes of materials are important at many dif-
ferent levels. The beauty of a single sculptured 
stone in a brick wall, the elegance of an oriental 
pattern of a mosque, the magnificence of the    
façade of a skyscraper, the simplicity of a wooden 
tile, the rawness of a concrete block, the list is 
endless! This meeting with the shapes and forms 
of materials often helps create the first impression 
of a new city. 

People use colour to bring attention to themselves, 
to warn others or to make us look beautiful. In 
the natural environment colour is important for 
similar reasons amongst animals. The seasons also 
bring us a different colour scheme and can alter 
our mood and feelings. A sunny day in the green    
countryside or a rainy, dark, autumn morning on 
the way to work may bring out different emotions. 
The colours of the buildings and streets of the city 
may underline or strengthen the impact the city 
has on our senses.

Nature gives us many of the materials of the 
city. From the forest we get wood that can be 
formed, painted and treated. The earth gives us 
clay, which once baked gives us brick, one of the 
most common building materials. Stone and other 
rocks, in an almost never ending variation of co-
lours and textures, gives us; marble, granite, lime-
stone, sandstone and slate and numerous others 
to lay foundations, build walls, lay roads and                 
pavements and cover roofs. Natural materials can 
be worked into more useful products. Limestone 
can be changed into plaster and mortar, or used 
as one of the main ingredients of concrete. Ores 
can be transformed into metals for construction 
or ornament. Sand can be formed to glass both 
transparent and coloured.

The modern city incorporates artificial materials, 
mostly oil-based products such as plastic. This 
could be a huge advertisement banner or a large 
video screen; which are now everyday elements 
of our cities.
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Style! 

Cities are in a constant state of change and flux, forever growing and shifting. In some cities it is easier to 
see this growth and you can often in fact trace the historical development of the city simply by following 
a line from the centre outwards, like counting the growth rings of a tree. In other cities it is, however, more 
difficult as one historical époque is layered over the previous, leaving plans and buildings from different 
ages. We can use different historical building styles as a reference to the historical area of a city, but be 
careful, reality is not always what it seems! A building may have changed many times since its conception. 
We should also be aware that the styles can differ from region to region and country to country depending 
upon many factors, making it difficult in some cases to use them for an exact way of dating for the casual 
observer. Perhaps interpreting style is best left to the expert?

During antiquity many cities in the Greek and Roman Empires were planned, based on a grid system, with 
major public buildings and temples built in what we now call classical style. Classical architecture is a 
system of hierarchical building blocks and elements that we bring together to form a whole. Major parts 
of the composition are order, balance and symmetry.

The original buildings of a city may be based on building techniques and material traditional to the locality. 
Vernacular architecture has many different styles and forms, which are often centuries old. The oldest part 
of the city will often include this type of building of local stone, brick, slates, terracotta, wood and plaster 
all reflecting local materials and handicrafts. 

After the decline of the Roman Empire in Europe, the new civilisations that supplanted it, developed the 
classical Roman style first into what we call Romanesque, typified by the same symmetry and order, but in-
corporating local materials, elements, sculptures and often with massive earth hugging, walls. During the 
late Middle Ages Romanesque developed into the Gothic style. The Gothic style is typified by the   cathedral 
building, reaching for the sky, with flying buttresses holding up the walls, punctuated with pointed arched, 
coloured glass windows. During the 1400s architects in Northern Italy became inspired by the ruins of 
ancient Rome and Greece. An important set of books written by the Roman architect Vitruvius was found 
in a monastery in St. Gallen and translated from Latin. It incorporated the ideas and concepts behind the 
buildings of the great temples of antiquity and became one of the main inspirations for the Renaissance 
in architecture. During the Renaissance architects looked back to antiquity, with its order and harmony 

and classical building blocks and built their buil-
dings with classical inspiration. Classical architec-
ture developed through several styles; Baroque, 
Rococo, and Neoclassicism until well into the 
20th century, adapting to a myriad of new uses; 
industrial buildings, schools, hospitals, apartment 
blocks and even skyscrapers. It even incorporated 
a whole new set of building materials such as cast 
and wrought iron for the construction of pillars, 
columns and beams. At the end of the 19th cen-
tury architects finally tired of only using antiquity 
for inspiration and turned to nearer to home. They 
took their inspiration from local vernacular archi-
tecture, local materials and handworks and creat-
ed building in the style of the Arts and Crafts, Art 
Nouveau and National Romanticism. In the 1930s 
Modernism made its breakthrough. The buildings 
of the second half of the 20th and beginning of 
the 21st century are mostly typified by the use 
of a more modernist and functional architecture. 
New materials including re-enforced concrete, 
steel, plastics enabled then to build higher and on 
a scale not previously possible.  



Tinta Education was founded in 2006, and is today a kind of mutation between tradition, modernity and 
innovation. All three elements are crucial, and although a mutation usually is something we consider to 
be inferior, the word here signifies a company that has managed to combine the deep roots of solidarity 
from the Swedish labour movement, the modern demand of adjusting to conditions on the market and 
innovative thinking in the pedagogic field.
We have all evolved through countless mutations. In fact, we need them not only to survive, but to be ver-
satile and progressive. But in education you need more than that to be successful — you need a pinch of 
passion as well. It adds meaning and purpose, and makes an ordinary working day so much more fun!

Tinta offers a wide variety of adult education, from basic courses for immigrants to capacity building for 
business cooperations. The guiding principles are perception, sensitivity, flexibility and engagement, and 
the goal is to give the participants, whoever they may be, the tools they need. Tinta is a daughter company 
of ABF, Sweden‘s oldest and largest adult education association. 

 “The idea behind Tinta was to spread the ‘Everyman’s education’-idea of the mother company to new  
  areas”, says Pernilla Berg, Managing Director at Tinta. “We always aim to provide educational packages  
 on an individual level, for lifelong learning.” 

ABF (the Workers‘ Educational Association) was established in 1912 by the Swedish Social Democratic 
Party and the trade unions. Today, it is a politically independent organisation, but many values still remain. 
The association’s catch-phrase is “to give the most to those who have received the least”.

The most common form of adult education in ABF 
is the study circle. In a study circle, people learn 
together and form different opinions on various 
issues. The right to gain knowledge is paramount, 
knowledge to influence their own situations, and 
to be able to influence local and global develop-
ments. A study circle is also a practical workshop 
in democracy. Anyone can start one, and the 
participants can meet anywhere and anytime. Al-
though there is a leader, the idea is to discuss and 
learn, not to read like you do before an exam. ABF 
claims that study circles have been crucial to the 
fight for democracy in Sweden, but stresses that 
democracy is not hereditary. A democracy needs 
people who dare to re-analyse things and have 
the courage to question things that are wrong.
 
Another cornerstone in ABF’s values is to embrace 
cultural diversity and fight racism and xenophobia. 

Tinta Education Ltd., Sweden

Deep Roots and Luscious Branches
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Exciting to be exposed

These roots and values and today’s demand for immigrant courses make Tinta 
very well adapted to organize general as well as tertiary courses for immi-
grants. The company also engage in finding practice placements in various 
lines of business, and runs a mentor programme for immigrant women.

 “The mentors are all women as well”, says Pernilla. “The mentors share their  
 experiences and networks, giving a little bit of their time to help another  
 woman to get established in Sweden.”
 
Maja Heurling works as a project manager and as a teacher, and she says 
that teaching immigrants is very demanding, but even more rewarding —  
and fun!

  “I have to fight with my own prejudice as well as sharpen my awareness”,  
 says Maja. “I think it is exciting to be so exposed. In many other situations  
 you can wear some kind of mask, but it does not work here. Teaching   
 immigrants is for me like an on-going adjustment of my own conception  
 of the world.”

In class, there is a lot of talk about cultural codes. When (and how) do you 
greet another person? Why are Swedes so quiet? Why is it so incredibly         
important to be on time in this country? 

  “When you talk about things like this I discover that I know only half the  
 story”, says Maja. “Many things that I regard as ‘natural’, the way they   
 should be, are challenged. I need to learn the other part of the story. I must  
 try to understand what it is like coming to Sweden, from a very  different  
 country, and then be expected to understand all the codes, rituals  and   
 work out what is expected of me. It is not easy at all!“

Women playing boule in the park.
Photo: Håkan Berntsson



At Tinta, not only the students are encouraged to 
talk a lot to each other. The staff continuously up-
date each other about what they do and why.

Tinta is located in Sundbyberg outside Stockholm 
City. Pernilla Berg thinks that the deep roots and 
today’s requirements blend together quite well.  

  “Of course there can be different opinions at  
 times”, says Pernilla. “But we all need — as  
 individuals and as companies — to ask ourselves  
 what line of action to take. We have to create  
 and re-create, to think and re-think ... it is a  
 process that never ends.”
 

Landscapes of Drama

We created a moon in silver
And a crown of golden make
And a drama with roaring lions
And a train for effect’s sake
It is more than pretending and playing
You can be sure of certain things: 
That real red roses look fading
Against hand painted red rose wings
  
Tove Jansson, Moomin’s Last Song

Drama can take many shapes — a play performed at the theatre, or fun exer-
cises in the classroom. Drama played a very special part in one of Tinta’s 
courses. In one course, a group of Somalian women and their children were 
invited to one of the big scenes in Stockholm to see a performance of the play 
Pippi Longstocking: Strongest in the World. 
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The course was a collaboration between Tinta and two folk high-schools,    
Glokala Folkhögskolan in Malmö and Jakobsbergs Folkhögskola in Stockholm. 
The course was a bit special — all participants were women, most of them 
from Somalia with a very low level of formal education, if any. Some of them 
have had trouble following the regular course in Swedish for Immigrants, SFI. 
Tinta took on the challenge: how to teach Swedish to adult students who were 
estimated to be very difficult to educate by the regular schools?

Maja Heurling and Inger Ljung were two of the teachers on the course. They 
and the rest of the teachers at Tinta decided to use even more practical        
methods in the training.

  “The ultimate learning situation for this type of adult student is not perhaps  
 inside the classroom”, says Maja. “Instead of reading in a formal sense, we  
 want to be outside and doing things. Everyday life is out there and that  
 everyday life is what our students need to learn about. Too many attempts  
 at learning take place in square rooms looking in square books. At Tinta,  
 we want to do things differently.”

  “We want — and need — to be outgoing in every sense of the word”, says  
 Inger. “By being ‘out there’, by daring to go outside we find everything our  
 students need to function in society.”

One of the students in the group was Sadia from Somalia. She had been to 
SFI before, but did not learn very much until she started at Tinta.

  “Coming to Tinta was like waking up”, says Sadia. “I really enjoyed it. Every  
 day of it was important, and I made sure I had someone to look after my  
 kids. I did not want to miss it. Here, I learned a lot of Swedish and a lot  
 about Sweden.”

Pippi Longstocking played by 
actress Rakel Wärmländer
Photo: Joel Persson



Work-visit

To go out and meet people and see places is an important part of the course. 
One visit was arranged for Stockholm City Theatre (Stadsteatern), which has 
one of the biggest scenes in Stockholm and is situated in the heart of the city. 
Originally it was going to be a regular work-visit, to see how a theatre func-
tions as a place of work.

  “We talked a lot about what a theatre is”, says Maja. “Many of the students  
 had not ever been to one and it was a bit tricky to explain the difference  
 between a cinema and a theatre with real people performing. The point is  
 that what real people do on stage is not ‘real’ but acting, a play.”

To work in a theatre sounds exciting to most of us and the class were not 
disappointed. To go backstage and see the wings, props, costumes, wigs, lights 
and dressing rooms was like exploring an enchanted house. The best — or at 
least most impressive — object was the elevator. It is open, high and huge, 
made for transporting heavy scenery. 

  “Oh! The elevator!” says Sadia. “Yes, I went on it, but it was a bit scary!   
 But  it was nice to see all the clothes and shoes. And we saw the ship that  
 Pippi’s papa sails in. And her horse!”

  “I think the guide at Stadsteatern were almost as excited as us”, says Maja.  
 “Of course they do guided tours every day, but this was possibly the first  
 time anyone in a burkha had been backstage. Jocke, our guide, really took  
 the group to his heart and explained and asked and tried again. At the end  
 of the visit, we were invited to bring the class to a performance of the play  
 Pippi Longstocking: Strongest in the World.”

Pippi Longstocking 
Photo: Joel Persson
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Pippi is one of Astrid Lindgren’s most loved and widespread characters, and 
the girl living alone with her monkey and her horse was already known to the 
students. 
The women were allowed to bring their children — but only two each — and 
because of that some women could not attend. But many came, with and 
without children, and they all really appreciated the play.

  “There was much laughter”, remembers Maja. “And we talked about the play  
 endlessly afterwards. Why did Pippi do this? How come her father did that?  
 And on and on …”

To watch a play, or rather — to expose people to a play — is an interesting thing 
to do. A lot of emotions wash over you and sometimes you are swept away by 
the current of the drama. In the theatre, you can feel something very strongly 
without having any first-hand experience of the situation. This way, the theat-
re can become a short-cut to other’s lives, feelings and affections. When you 
discuss a play you will often find that different viewers have picked up various 
aspects of the drama. Some will remember Pippi’s “monologue” to her dead 
mother, others will bring up the monkey or Pippi’s friends Tommy and Annika, 
or remember the tune to a song. 

Drama in the classroom

Since acting is a good way to express feelings, opinions and thoughts it can be 
a good tool to use in the classroom. At Tinta, drama is used as a method from 
simple role-playing (applying for a job training position or visiting the social 
security office), to acting out and identify emotions: what is being curious? 
What does a curious person look like, what does he or she do? What is the 
difference between being curious and being nosy? What is the opposite of 

being curious? This way, you can examine a wide range of emotions as well as 
words. Acting becomes a method to get in touch with ourselves, to learn what 
is going on in our minds.

 “We tried to use a lot of expression whatever we did”, says Maja. “We were  
 singing, dancing, doing yoga, sewing, weaving ...”

Sadia enjoyed the drama in class. Today, she regularly takes her children to the 
movies or the local theatre.

  “My nine-year-old daughter enjoys acting”, says Sadia. “She wants to   
 become a model!”

  “I did even use a bit drama myself”, says Inger and laughs. “I wanted to  
 teach the difference between ‘ligga’ and ‘lägga’ (‘lie’ and ‘lay’). I know   
 this is really hard … so I flung myself on the floor, and said, ’Now I am   
 lying down! This is to lie!’. Oh, the laughter I got. But seriously, I think that  
 they did learn a lot because they were having fun in class.”

Maja believes that drama and other artistic exercises help in creating an atmo-
sphere where all students dare to speak, and succeed in learning.

  “I think our students — as well as people in general — have an easier time  
  learning something if they can start from where they are”, says Maja. “If the  
 starting point is somewhere far ahead or far behind you it gets too hard or  
 too boring. But if you can start from where people are, they get much   
 more committed.” 

Although the course the women attended was not very long, their develop-
ment was huge. 



  “They were all amazing, really”, says Inger. “But I especially remember one  
 woman, who had been deemed to have difficulties with formal education —  
 who really flourished. Towards the end of the term, she could write a   
 whole page about her day and her daily habits.” 

Maja believes that part of the secret was simply talking, but a lot of it.

  “You noticed that someone who had been quiet before, suddenly was   
 talking and talking. We did not put much emphasis on grammar at this  
 stage. The chief concern was to make people feel confident, because when  
 they do that, they will start to talk.”

And in an ensemble — or a class — where everyone has found their voice, the 
drama of the stage or of everyday life get more vivid, rich and fulfilling.

This is the poem in Swedish:

För vi gjorde en måne av silver
och en underbar krona av guld
och ett drama med rytande lejon
och ett tåg för effektens skull.
De’ ä’ mera än låtsas och leka
för du kan vara alldeles viss
om att riktiga rosor är bleka
mot en handmålad rosenkuliss

Tove Jansson, Mumintrollets slutsång

Landscapes of 
Life and Death
To use a physical place as a point of departure 
for learning has many pedagogical benefits.              
Tinta took a group of immigrant students to 
Skogskyrkogården, the Woodland Cemetery, just 
south of Stockholm, to explore what and how you 
can learn from studying a specific place.

Skogskyrkogården was founded at the begining of 
the 20th century. Stockholm needed a new, large 
burial ground and an area was chosen. It consisted 
of pine tree lined ridges, a typical Swedish wood-
land landscape. 

But instead of clearing away the trees and level-
ling out the ground, the city’s cemetery commit-
tee wanted to create a cemetery inspired by the  
natural landscape. The contours of the landscape 
were to be a part of the design, the natural forma-
tions should be kept.
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Within those guiding principles, a competition 
was arranged in 1915. Architects from Sweden 
and abroad sent in their drawings. Two young 
architects won, Gunnar Asplund and Sigurd           
Lewerentz. 

The resulting plans were quite amazing. Nature 
not death became the most important element. 
When you enter Skogskyrkogården you just see 
a beautiful, rolling landscape, not a single grave. 
Today Skogskyrkogården is regarded as an example 
of high quality architecture and was declared a 
World Heritage site by UNESCO in 1994, one of 
only two sites created in the 20th century to be 
added to the list.

With this unique spot as the backdrop you can 
go on to explore many different topics and ideas. 
Skogskyrkogården could be used as your “teaching 
book” for days and weeks (unless you want to 
study architecture, than you could use it for 
years!). Some of the themes to examine could be 
nature, history, tradition and religion, language 
and of course the rituals of death.

Skogskyrkogården 
Photo: Markus Järvinen



Talk, talk, talk

Pernilla Berg, Managing Director at Tinta, is in 
charge of the group. Today the group is very small, 
only four people. A normal class would of course 
be bigger, but the aim today for Tinta’s teachers is 
to examine what there is here to learn, what trails 
are most fun and fruitful to follow.

  “The most important thing to train is language”,  
 says Pernilla. “You will not learn it otherwise — 
 you need practice!”

Skogskyrkogården is a huge place, and the group 
starts to walk around. Since they are in a highly 
prized place of architecture, this could be a good 
place to start. To speak of architecture might feel 
awkward if you are not an expert in the field. You 
do not, however, need to be able to tell arches 
from columns to start with the basics of it: What 
are the colours? The materials? How does it look? 
How does it feel? How does it sound?

  “Here at Skogskyrkogården we have plenty of  
 so called designed experience”, says Pernilla.  

You are invited to feel different things in differ-
ent surroundings, the architects have thought 
through the concept of the rituals and landscapes 
of death. For instance, coming up the stairway 
to the meditation grove, the steps get lower and 
lower the higher you ascend. This way you don’t 

get so tired climbing up here, but feel calm and 
welcome. Ascending the stairway conditions the 
body into a sort of meditation.

Another example is Seven Springs Way leading 
up to the Chapel of Resurrection. The 888 metres 
long walk is lined with trees. At first, the trees are 
light and playful birches, then dark and dense 
pines and spruces. The nearer you get to the cha-
pel, the more dense and serious the atmosphere 
becomes. 

  “There are some small details as well”, says  
 Pernilla. “The benches are not straight but a  
 little bent. This way you see others when you  
 sit on it and don’t have to feel so alone in 
 your grief.”

Some of the details are a bit puzzling. One such 
detail is the Wood Chapel’s little sculpture, Carl 
Milles’ Angel of Death. It was hotly debated when 
the chapel opened in 1920 — the female angel 
seems a bit too welcoming, opening her arms to 
the visitors. The statue has been stolen several 
times and the original is now kept at Millesgården 
at the other side of Stockholm.
 

Trees, trees, trees

There are thousands of trees at the cemetery. The 
pines were full grown when Skogskyrkogården 
was opened, now they are beginning to get a bit 
old. Therefore, a rejuvenation programme is in 
progress. Small saplings are planted, and they are 
genetically the same trees as their predecessors.
 
  “To explain this is so much easier here, where  
 you can see the old trees that have started  
 to lean a bit, the cones and the saplings”, says  
 Pernilla. 

If you are interested in experiencing more nature 
than just trees you can look at the birds and the 
squirrels. If you get lucky you might spot the rare 
big crested newt in the pond.
The tomb stones turn out to be great stepping 
stones for conversations. The names, styles, titles 
and birthplaces raise questions. What is a “fabri-
kör” (factory owner). Where is Målilla? What kind 
of life could this person have had?

  “It is a nice way to talk about the history of  
 Stockholm and Sweden”, says Pernilla. “We see  
 the early traces of urbanisation, how people  
 moved here from smaller villages.”

Skogskyrkogården is a non-confessional burial 
ground, with a good mix of religions. The huge 
granite cross at the entrance is not meant as 

Angel of Death 
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symbol of the Christian faith but as a symbol for 
life and death. To talk about different traditions 
around the world concerning death and funeral 
rituals comes naturally.

  “You can follow the language trail as far as you  
 like”, says Pernilla. “Today we collect some words,  
 later on we could read books and poems about  
 death and dying or life and living.” 

Life of a legend

The non-confessional status is not a coincidence. 
Skogskyrkogården was meant to be a place where 
the saying “in the face of death we are all equal” 
comes true. No large, decorated stones or mauso-
leums are accepted. The graves are of equal size. 
There is only one exception, one grave that stands 
out. It is quite new, and there was a heated dis-
cussion prior to the decision to place it here. In the 
end it was allowed — one grave that takes up the 
space of ten regular ones. So who lies here?

Greta Gustafsson grew up in a poor family in     
Södermalm in Stockholm. She worked in a depart-
ment store in the city, and soon began modelling 
clothes and hats for the store. She started filming 
and in 1925 left Sweden for Hollywood. Greta 
Garbo was born.

She became an instant star and icon and was one 
of the highest paid actresses in the industry. She 
did roles like Mata Hari, Anna Karenina and Queen 
Christina of Sweden and Bette Davis, another film 
star, called her acting “pure witchcraft”. She was 
famous for being a loner and hid behind dark 
glasses, hats and scarves. She never married, nor 
had any children.

Garbo died in 1990, but was not buried until 1999. 
Her fate is of course intriguing and everyone in 
the group knew the actress. 

  “Garbo has always fascinated people”, says  
 Pernilla. “To find someone that personifies  
 history, success and possibly tragedy is 
 gripping. When you are moved you get 
 engaged and learning becomes so much  
 easier!”

Transfer 

To find a beautiful, rich place with many starting 
points for different subjects is not hard. Check 
out the nearest object on the World Heritage list 
— there might be one close to you. 
http://whc.unesco.org/en/list

An old city centre, remains from earlier settle-
ments or a place of great natural interest might 
work just as fine.

Old pines and young saplings 
Photo: Markus Järvinen



seed, Lugano, Switzerland

Where Tradition is Shaped 
by the Landscape

Visiting the countryside and meeting people to get to know the culture 

To help and promote integration of immigrants in a country it is important to be aware of the peculiarities 
of its landscapes, culture and traditions. Immigrants do not always have this experience or knowledge, 
especially those at risk of social and economic exclusion. Organizing local trips with the aim of giving 
people a hint on how to “read” the landscape of the host country is useful for a more positive integration. 
With this goal and within a wider integration project, a group of women of the Muslim community of the 
city of Lugano, Switzerland, were led on a local trip to Gandria.

Experience on the Lake Lugano: a day out in Gandria 

What’s better than a trip on the lake on a sunny spring Saturday? That’s what seed organised with a group 
of 20 Muslim women coming from different countries (Turkey, Iran, Bosnia, etc.) and currently living in 
Switzerland. Switzerland is itself divided into 26 cantons which have different languages, traditions and 
landscapes. The Lugano region is situated in the south of the country, near the Italian border and is Italian 
speaking. Lugano is a city of about 55.000 inhabitants with a total of over 145.000 people in the region. 
The city lies on Lake Lugano and is surrounded by slopes of the Southern Alps. This outdoor experience 
was designed for providing immigrants in Switzerland with an opportunity to understand Swiss-Italian 
work culture and to learn about the region of Lugano Lake. The programme mixed the viewing of the 
natural beauty of the area with meeting local culture and people. Moreover, one key point was giving 
the group of women the chance to come into contact with the basis of the local economy of Ticino (and 
Northern Italy as well): small and medium enterprises, often active in craftsmanship and commerce. 
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The core of the outdoor experience consisted of 
three separate moments, the first of which was 
travelling across the lake on a boat. During this 
journey, after an introduction to the whole trip, 
information about the landscape and the history 
of the region was presented, focusing on the 
business that would be discovered later (in this 
specific case: pottery). Women were asked to for-
mulate questions about being an entrepreneur to 
ask the entrepreneur they would meet later on.

The second core moment of the experience was 
visiting Gandria. Gandria is a small lake-side     
village, still kept as it was one century ago. It 
was a unique opportunity to visit a wonderful 
location and to learn about Ticino. Indeed, this 
part of Switzerland, now perceived as “rich”, one 
century ago was a poor rural area, away from 
main communication routes, with people making 
a living out of farming, fishing and trading.

Luca Botturi
Chiara Bramani
Sara Corbino
Isabella Rega



The third and last core moment of the experience 
was meeting an entrepreneur (in this case, a coup-
le, a man and a woman who started handcraft 
pottery as a second career). In fact we had the 
opportunity to discover the story of the entrepre-
neurs, their motivations, the challenges they have 
faced, the successes they have reached, and to 
discuss with them about their choice. Moreover, 
watching how pottery is being crafted gave the 
group the opportunity to discuss about creativity 
and the value of tradition.

Women taking part in the trip were really enthusi-
astic about the experience and declared that they 
had discovered facets of the country which were 
unknown and not so obvious to them, since they 
had never had the opportunity to take part in a  
similar initiative before. Such a reaction shows 
the novelty of the training activity for the women 
and its innovative character.

The outdoor-training day organised by seed with 
the women of the Muslim community of Lugano 
could be easily transferred to different locations 
and target groups, and still be effective in enhan-
cing integration of an immigrant community by 
improving knowledge and awareness of the local 
landscape, entrepreneurship and culture. Indeed, 
the basis of the activity described above is iden-
tifying a relevant part of the local territory, in 
order to help immigrants explore and discover. It 
also introduces them to people or groups of people 
whose history or activity relates to the nature and 
characteristics of the landscape. Such tasks can 
be performed everywhere and can be proposed to 
a   wide range of target groups. 
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The activity presented here focuses on the           
local cultural landscape, rather than the physical 
and geographical one, in order to enhance the 
knowledge and awareness of local tradition and       
customs within a group, as well as the coordination 
and cooperation among the people belonging to 
the group.

Let’s play! 

Team building and integration 
based on folk music 

Music, singing and playing together, unleashes 
high personal energy that can be channelled 
into team building and for fostering integration. 
This can be achieved by working with folk-songs, 
which allow direct connection with the cultural 
landscape, also in a perspective of integration. In 
addition, folk songs are usually simple (in terms 
of melody) and are easy to learn. Some of the me-
lodies are almost universal and may be known by 
different names in many cultures.

In particular, within the activity described below 
a group of adult learners were required to learn a 
folk song, sing it and play it together. Getting to 
know the traditional songs of a country is a signi-
ficant contribution to the knowledge of the local 
culture and, therefore, to integration. Moreover, 
learning to organise, coordinate and integrate 
the different roles, like playing or singing, within 
the group makes the team members aware of 
key team building skills and makes them improve 
such competences. 



Participants
The training activity can be implemented with teams of 20-25 adults or young people, preferably from 
the same group or organisation. 

Aims and objectives
The aim of this activity is to support teams in enhancing their internal cohesion and collaboration. 
Such a general aim might be subdivided into the following more specific objectives: learning to observe 
and recognise team and leadership dynamics, being reflective, identifying key team building skills, foster-  
ing declarative knowledge, improving personal competences crucial to facilitating collaboration within 
the group.

Team
In order to implement the activity, two trainers should be involved; one of whom, at least, should be able 
to direct a choir or band. Musical instruments or percussions might be required, depending on the songs 
chosen. At best, professional recording equipment managed by a sound engineer could be available. 

Structure
The activity is structured into six different stages, the first of which is the WARM-UP, a simple ice-breaker 
that addresses the focus on simple group dynamics such as leadership, creativity, collaboration. “The knot” 
or “Crossing the river” could be examples of such warming-up exercises. 
The second stage is a key CHALLENGE introduced to participants: recording a sound track of two (or 
more) songs which can be kept by participants after the training. During this stage the participants learn 
the songs chosen for the activity, the lyrics in the local languages and possibly the history and tradition 
connected to those songs. This part of the training is thus the most meaningful from the point of view 
of cultural integration.
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The goal of the following stage is CREATING THE BAND. Participants perform as a choir or band and thus 
have to warm voices, divide themselves among tenors, basses, sopranos, contraltos, etc. and rehearse 
some simple tunes. Those who do not want or cannot sing are allowed to play simple instruments, like 
traditional percussions. 
All the members of the group are required to choose the role which best suits their personal capacities and 
traits, and which is at the same time most convenient to reach the goal of the whole group. Such a stage 
is thus crucial to acquire awareness of and develop key team building and team work skills. 

After having created the band, participants experience a GUIDED REHEARSAL, during which the group 
learns the songs, and the director/trainer will adjust arrangements, like beginning or end, dynamics, 
entrance of different voices or instruments, variations, etc. Since the final product should be of professio-
nal quality level, various recordings are made, so that performance can be improved by critical listening. 

After having been guided, participants are challenged by a CREATIVE REHEARSAL, during which the group 
learns another song, and is then challenged to develop their own arrangement. The trainer observes, 
remains available to give advice, and actually directs the rehearsal. Again, performance is improved by 
listening to recordings. This stage of the activity blends the contribution to cultural integration given by 
the second phase, described above, and the training of team building competences given by the third 
phase, during which group members are required to organise the band. 

After the final recordings are made, a DEBRIEFING is required to collect the experience of participants and 
to focus on the key elements of the activity and the way in which they improve participants’ integration 
in the group and team work skills. 

The aims and features of the training activity described above make it highly transferrable, since it can be 
performed in any environment in which relevant traditional music is available, and with any kind of group 
in need of improving its inner cooperation and cohesion. 



32     seed



Integration and cultural exchange are a critical 
challenge that nowadays many societies face. To 
promote inter- and intra-cultural communication 
it is important to start from the individuals, and 
bring them to experience the valorisation of differ- 
ences and of the values that are characteristic to 
each culture. Being in a nice environment, especial- 
ly outdoors, overcoming the mental barriers of 
a common classroom context can be helpful to 
reach such goal. Starting from this approach and 
in the context of a wider integration project for a 
group of women from the Muslim community of 
Lugano, seed organised a day of outdoor training 
in the wonderful landscape of Parco del Tassino, 
in Lugano, Switzerland. 

Aims and objectives
The main aim of this activity was to facilitate 
communication within a heterogeneous group 
of people, giving them the possibility of learning 
about each other by speaking about themselves. 
Such initiative was thus meant to promote cul-
tural exchange and self-reflection within a group 
of women belonging to the Muslim community of 
Lugano, but with different cultural backgrounds, 
due to their diverse origins.

In detail, the general objective of the activity here-
by described can be divided into four more speci-
fic goals, namely: creating awareness about each 
participant’s identity and background; improving 
basic communication skills; exercising key team 
building skills; deepening participants’ knowledge 
of each other’s culture and values, starting from 
local traditional food.

Programme of the day
The programme of the day focused on different 
aspects: first of all the main idea was organising 
a picnic where women could bring food prepared 
by themselves using local recipes from their own 
countries. Not only was this an opportunity to 
taste delicious food, but also to share the story of 
a specific dish or the tradition bound to its pre-
paration and consumption. Moreover, a series of 
team building and training activities grounded in 
the methods of theatrical exercises blending tech-
niques from pantomime, acrobatics and clowning 
were performed.  

Food and Games
for Cultural Exchange



The schedule of the day was divided into different 
parts:
First of all, we all played some games used for 
the training of theatre professionals; the focus 
was on team building, on improving the capacity 
of understanding each other and on facilitating 
discussion and self-reflection. Then, a lunch fol-
lowed during which everybody could experience 
several traditional dishes from all the countries of 
origin of the women participating. After lunch, we 
played a final game aimed at reinforcing the rela-
tionships built within the group during the day. 

The exercises performed to open the training    
session were mainly meant to help group mem-
bers get to know each other, starting from learn-
ing their names. When we played the first game 
women formed a circle, then one of them was 
given a ball and she had to say her name and pass 
the ball to another one in the circle; each person 
receiving the ball had to do the same: say her 
name and give the ball to someone else. 

This exercise was then repeated with a variation: 
when a woman received the ball, before passing 
it to someone else, she had to say not only her 
name, but also its meaning and her country or 
city of origin. This little change was important for 
participants to learn additional characteristics of 
other group members, besides the name, getting 
to know them slightly better.

Also the last game performed in the morning re-
quired a ball, but this time, in order to pass the 
ball to one of the other participants, women did 
not have to say their own name, but the name of 
the person to whom they wanted to give the ball. 
Such exercise is very important for participants 
because it makes them look into each other’s eyes 
and start building relationships. 

Then we had a great picnic with the food that 
everyone prepared according to the culture of 
her original country. We tasted food from Turkey,    
Tunisia, Morocco, Iran and a lot of other countries, 
besides, of course, some great Swiss chocolate! 
We also exchanged some stories related to the 
food: on the one hand, everybody could tell the 
specific story or tradition linked to the dish they 
had cooked and brought; on the other hand, we 
shared the fascinating story of how milk chocolate 
started being produced in Switzerland, focusing on 
the amazing entrepreneurial aspects linked to it! 

The main character of this story is Daniel Peter 
who lived in Vevey, Switzerland, between the 19th 
and the beginning of the 20th century; he had 
a candle-making factory and his business started 
declining as oil lamps were introduced. As he had 
to find a way to convert his factory, he started 
cooperating with his father-in-law, who was the 
chocolate producer François-Louis Cailler, and 
had the idea of mixing powder cocoa with milk 
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to sweeten its intense flavour. In the beginning he 
had some problems due to the water contained 
in milk, but thanks to his neighbour Henri Nestlé, 
who had a factory of food for new-born babies and 
had invented dehydrated milk, Daniel Peter could 
launch his product on the market.1 Telling such a 
story during this outdoor training day was very 
important because it regards a crucial element of 
the Swiss territory’s economy and tradition, and 
thus enhances the participants’ knowledge of and 
integration with the local society. As previously 
mentioned, the origin of Swiss milk chocolate is 
an interesting example of entrepreneurial attitude 
which may be of inspiration to listeners. 

After lunch, the last team building activity was 
performed together and the session was closed 
with the “human knot”. Women were asked to form 
a circle, standing shoulder-to-shoulder; then they 
had to place a hand in the middle of the circle, 
hold someone else’s hand and do the same with 
the other hand. Their task was then to disentangle 
themselves, without letting go of hands, and form 
a circle. Once again, the exercise aimed at develop- 
ing the communication and relationships within 
the group, by encouraging the women to work on 
trust, eye-contact and problem solving. 

After all the exercises and activities working 
on communication, cultural exchange and inte-      
gration, we can definitely affirm that it was a            
really pleasant and fruitful day, and that we learnt 
a lot … thanks to everyone who was there to make 
the day special!

The training activity described above was tailor- 
ed to the features of the landscape and culture 
of Lugano, in Southern Switzerland, and to the 
needs and characteristics of the women belong-  
ing to the Muslim community of the city. Never-
theless, it could be repeated in other regions, if 
it were located in a meaningful location for the 
local landscape and culture, and if relevant stories 
linked to local traditions were shared with partici-
pants. It could also be adapted to different groups 
of participants, provided that the activities aimed 
at sharing their own traditions, building relation-
ship amongst them and raising their knowledge 
and awareness of the local geographical and             
cultural landscape are adapted to their needs and 
features. 

1  www.peterschocolate.com/pages/history.html



Summary

Learning from landscapes is an important part of 
human activity and has been so throughout human 
evolution. When individuals or families move to 
a new country and form new communities they 
bring with them their understanding of landscapes 
belonging to another area or country. Their associ- 
ation with the natural landscape may easily be 
broken and new associations never made, especially 
if they immigrate to built-up, urban areas Establish- 
ing new landscapes links becomes an exciting and 
unknown journey as communities begin to build 
their own cultural understanding and make links 
with their religion, culture or their previous known 
understandings of landscapes. The Mosaic Project 
started this in 2000. Some of the key ingredients 
to its on-going success have been: the recruit-
ment of community champions, their training and 
providing support, forming young champions and 
gaining greater links and engagement with those 
who manage the natural landscapes. The promo-
tion and dissemination of the natural landscape 
helps the community to become more embedded 
with the landscape and forms the basis for “new” 
learning processes in their new–found landscapes.

Research House, United Kingdom 

Landscape Links

36     Research House

Introduction 

Learning about the outdoors is an important and implicit characteristic of human nature. Landscapes 
become part of lives as soon as we are born and this learning activity enables us to venture into the out-
doors with confidence. Learning from the outdoors begins when we learn to navigate through the various 
scenes and obstacles presented to us, be they natural or urban. We also develop certain connotations to 
the landscape, influenced by our culture, religion and language; they have a value which is woven into 
our thoughts, emotions and behaviour. Cultural associations are different to each community which 
are somewhat consistent when there is homogeneous population and relative static landscapes. This 
however can become distorted when one of these variables, landscape or population, is changed. As the 
natural landscape is relatively constant, population movement is the more pronounced variable and the 
impression of the landscape is changed as a result. This is more highlighted when people move to live in 
different countries.

As migrants moved into a new country, the natural landscapes from which they originated is mentally 
broken and the cultural association they once had with the natural landscape is gradually lost. The natural 
landscape forms a strong root in people’s culture, heritage and traditions. If these cultural associations 
do not relate to the precise natural landscapes in which migrants were born and raised they may easily 
be lost or distorted. For example, the “Holi Festival”, a spring festival, celebrated throughout India by 
Hindus and Sikhs, is a time to celebrate the coming of spring along with religious connotations. The 
festival is marked by throwing colour powder in outdoor environments, particular in rural areas where 
the significance of the spring is pronounced due to its links with nature and the sowing of new crops. 
However, these associations in the UK are lost due to lack of awareness, timing and weather. Landscape 
links with people and culture are an important method with which to draw communities out into nature. 
Immigrant communities can begin to understand the natural local landscape and begin to form cultural 
local connections.

Nitin Thakrar



The natural landscape provides a great venue to 
learn about the outdoors for many migrant com-
munities and to experience the natural landscape 
in a way they once enjoyed.  Experiential learning 
of nature is an informal route to engage with the 
outdoors and guide people back to their ties and 
links with the landscapes they once had from 
their native countries to their host countries.

Making landscape links

As a Community Manager to the National Trust 
(a charity which owns and maintains some of the 
best landscapes in England), I would often go into 
community meetings and have an open dialogue 
on what they thought of nature and what their 
experiences of nature was from the country they 
come from. The discussion often brought out 
deep positive emotions, expressions of wonder 
and beauty. The religious book would be cited 
for the need to protect the natural environment.  
However, when asked what they had done in their 
host country to visit nature, a profound silence 
would pervade the room. This would evaporate, 
when asked why they did not make a visit to the 
natural landscape, by a roar of shouting, “How do 
we get there? We do not know how to get there. 
What would we eat? Where would we stay? What 
if there are wild animals?” The most common 
sayings were, “We do not have time” and “I can’t 
afford it”.

Often such barriers are placed to resist or ques-
tion this option. It is feasible to rekindle previous 
landscape associations from another country with 
new landscapes, the country which they have 
migrated to. I would then start making landscape 
links between different communities and count-
ries, open discussions are the best form of dialogue, 
using the landscapes as a neutral venue to discuss 
cultural and religious links with it. (Cultural and 
religious links are a great source of knowledge 
and bring forth many emotion from the com-
munities). These discussions often palpitate to 
reminiscences and romantic stories about histo-
ric landscapes from the “old country”. As a way 
of reconstruction, I would take the opportunity to 
steer discussions to create new landscape links by 
encouraging them to re-enact their memories in 
a different landscape in the host country, using 
common known terra forms such as mountains, 
hills, forests, etc.

The barriers placed by the communities were real 
and it would often take between three to five     
visits by the community groups in order for them 
to explore the landscape with their community, 
to understand it and to overcome some of the 
barriers and inspire them to learn about the out-
doors. I often found transport was the biggest is-
sue. However, after several discussions on how to 
organise the trips, they normally go for example 
to the seaside using the same sources, i.e. own 
cars, hiring a mini bus or sponsorship, particularly 
if the group was elderly.  

Visits to landscapes were made disguised as 
“trips” but became places for informal learning.  A 
particular hill or forest reminded the community 
of their past associations with the landscapes. I 
would hear them say, “It’s like the hill stations of 
India”. Informal learning would begin by naming 
the place, its historical reason for its name and 
location, how the landscape was formed, what it 
was used for and how it is seen now by the host 
country.

The other slightly more formal learning and skills 
development involved organising the visit and 
teaching orientation skills. I would try to iden-
tify and then teach the “leader”, the person who 
was most interested in the visiting programme.  I 
would make a personal visit together with him or 
her and show him or her where the landscape was 
situated, how to get there and activities to do. We 
would practise the walk to the landscape that we 
would be taking the rest of the community on. We 
would talk through what to see and how to plan 
their visit. It was a great education for me to learn 
what their thoughts were and what associations 
they had of the landscape as they encountered it 
for the first time. Visiting the landscape became 
more than a trip, it drew out old emotions and 
feelings and helped them link the past with the 
present as well as their future living landscape.



Community Champions and the 
Mosaic Project

As I began to introduce the landscape to many 
communities, to raise awareness, I felt that we 
needed to make the landscape links and lands-
cape learning concept more sustainable. I was 
contacted by the Campaign for National Parks 
(CNP) and asked to discuss how this could be 
realised. CNP is a national charity established in 
1936 to protect and promote the National Parks 
of England and Wales so that everyone can enjoy 
them. They have good connections with all the 
National Park Authorities managing the national 
landscapes.

In 2000, I sat down with CNP to develop a project 
which would look to develop a stronger and more 
sustainable link with ethnic communities and 
the eleven National Parks of England and Wales.      
We were successful in attaining funds from the 
Heritage Lottery Fund, a National Lottery funded 
organisation. The Mosaic Project was formed from 
these funds. The Mosaic Project evolved into the 
concept of Community Champions which has be-
come a successful model of developing continual 
links between the landscape and ethnic commu-
nities. Community Champions are advocates for 
promoting landscapes and are sometimes the 
leaders or decision-makers of the communities.  
Community Champions needed support  and con-
fidence to promote the landscapes to their own 

Group canoeing at Coniston
Credit: Clare Taylor, copyright Mosaic 2010 
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Canoeing at Coniston
Credit: Clare Taylor, copyright Mosaic 2010

communities. A trained staff member from CNP 
set about forming relationships with Community 
Champions, building their confidence, increasing 
their knowledge and skills and ensuring that they 
themselves develop links with the National Park 
Authorities who managed the National Parks 
of England and Wales. The ultimate aim of the    
staff member was to ensure their continued self-
development and learning about the outdoors in 
an informal manner for all the communities.

Building a Community Champion 
relationship

Developing relationships with the Community 
Champions is vital as they become the essential 
link between the communities and the support-
ing agencies, CNP and the Park Authorities.  In the 
first Mosaic Project (2001-2004), 25 Community 
Champions were sought through regional links, 
local knowledge, community databases, visits 
to temples, churches or mosques, community 
radio, community newspapers and the ethnic 
press, presentations, visits to community places 
and national publicity. As a result a good mixture 
of diverse ethnic groups became involved with 
the Mosaic Project such as Indians, Pakistanis, 
Chinese, and Afro Caribbean Communities. The 
Community Champion can be identified as being 
something separate to the traditional communi-
ty leaders as a community member who is more    

interested in working with landscape or has some tacit knowledge of the outdoors. These individuals are 
able to lead and inspire the rest of the community about the available opportunities that can be made, to 
learn from the outdoors and how to make use of the landscape links. The Community Champion became 
pivotal to the continued development of learning through landscapes, by building relationships with CNP, 
the National Park Authorities and his community group. In July 2007, a questionnaire was sent to about 
130 leaders in ethnic minority communities. Comments included: 

“The independence of people to make journeys into the outdoors without any outside help and to do so 
naturally and confidently is paramount.”



Nurjuhan Ali Arobi, a member of the Bradford 
community, said: “Mosaic gave me the skills and 
confidence to promote the Yorkshire Dales and 
help my community access the National Park.   
Before the Mosaic programme we would not have 
been aware of what was available there in terms 
of facilities, let alone the sheer natural beauty 
and that it was a place for us all to enjoy.”
http://www.mosaicnationalparks.org/Press/

However, the Community Champions themselves 
need support. A programme of training and deve-
lopment is vital ingredient in order to continue 
the momentum of sharing landscapes. 

Support and training

Once Community Champions have been identified 
and a strong interest from them to be involved 
developed, they will need to be supported with 
training in the use of the outdoor. There are a 
variety of ways in which support can be given.  
In the Mosaic Project a structured training pro-
gramme was provided by CNP to understand the 
National Parks and the opportunities they pro-
vide. Educational resource material, organising 
visits and introducing key people in the National 
Park Authorities to liaise with were also incorpo-
rated. In addition to this, pre-arranged visits were 
made with National Park rangers to discuss the 
logistics of the visits.

Innovative use of training and learning can be de-
veloped online through eLearning. Such a course 
has been developed with the Sharing Landscape 
project by eLearning Studios. Much knowledge 
about the landscape can be learned by the Com-
munity Champions before the practical training 
begins. This can include topics such as; where 
the landscapes of the National Parks are situated, 
what there is to see and do, where people can go 
and not go, geological knowledge on how land-
scapes were formed, etc. In addition to eLearning, 
the agencies which deal with visitors (in this case 
the National Park Authorities) have additional re- 
sources for support, transport or outdoor education 
programmes which are open to a wider public.  

Experiential learning is often the best way to en-
sure that skills are developed and to fully embed 
what needs to be learnt. The best form of learning 
came by “dry runs” of visits to the landscapes, 
made by a small group. This formed the basis of 
informal learning about the landscapes as well 
as initiating discussions on such topics as; what 
could be learnt from the landscapes and their 
historical understanding of landscapes from their 
home countries, cultural understandings and why 
they thought it was important to visit such land-
scapes were hotly discussed. I remember fasci-
nating discussions that developed, when I took a 
group of elderly Asians who had arrived from East 
Africa in the 1970s, from where they were expel-
led, to the Client Hills – a National Trust owned 

landscape in Stourbridge, which dominates the 
immediate area. Echoes of past memories were 
relived, in terms of the dominant landscapes they 
once lived in, landscapes they would often visit in 
Uganda to have enjoyable days out and picnics.  
Discussions would also lend themselves to what 
the Koran had to say about the importance of 
protecting nature. What was extremely valuable 
to me was learning how people connect with the 
outdoor environment. The dominance of nature 
and the landscape would take over the language 
and discussions that had lain dormant in the every-
day urban environment. The landscape became the 
discussion point and connections with landscape 
were drawn from their own cultural standpoint. 
Learning about landscapes through the involve-
ment of cultural aspect derived from their own 
community was the fundamental base needed for 
people to start making landscape links.

The vision was always for the community to be 
inspired by the landscapes and undertake their  
visits and to learn from the outdoors by their own 
initiative. Any intervention by organisations to 
community groups should aim to have a gradual 
but eventual withdrawal of support, so that the 
group is in a position and has the ability to prio-
ritise visiting and learn from the landscapes. The 
effect is for these “new” landscapes to become  
integrated with their own traditions and culture.
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Other ways to continue the training are to pro-
vide mentoring support. This is where a person 
is on standby to provide any continuous advice 
such as; making visits more educational or pro-
viding confidence and inspiration. This was how 
the Mosaic Project developed. The Community 
Champion’s mentors were the staff from CNP 
who were always helpful and on hand to give 
continued support until the Community Champi-
ons become more independent.  

Work shadowing and volunteering 

An experiential form of training open to adult   
education is work shadowing or volunteering. 
This is where the Community Champion spends 
time with the agency (in this case, it was the Na-
tional Park Authority) who manages the outdoors. 
Agencies will often support the volunteer by pro-
viding a wide range of experiences from courses 
on conservation of the landscape, technical skills 
in landscape management and marketing. They 
may also give access to the education department 
to identify what is available to different age and 
ability groups, how the learning material is formu-
lated and how the learning is delivered. In the 
Mosaic Project a number of Community Champ-
ions joined the National Parks to understand and 
gain direct learning experiences of managing and 
promoting landscapes through job shadowing. 
It was also valuable to understand the different 

perspectives of the National Park Authorities, 
the limitation of what they can do and the cap-     
ability within their own organisations to link with     
communities.

Building support and training was one of the key 
methods used to develop the sustainability of the 
project and ensure there was continuity. Navigation workshop at Brockhole 

Credit: David Rolls, copyright Mosaic 2010



Training is sometimes needed for organisations involved in outdoor management of parks, which are often 
government agencies. These agencies may not have the skills, or in some cases the confidence to meet 
community groups in urban areas. Their physical base is often situated in rural areas and there is both a 
physical and mental distance between where they are and where the community is placed. In such cases, 
for sustainability, it is always good to form a relationship between those who manage landscapes and the 
communities that wish to discover or visit them by supporting the agencies themselves. Giving them train-
ing about the needs of the differing communities, introductions to their cultures and the relationships 
they may have to the landscapes, inspiration and confidence to make a visit to the community groups and 
in some cases, learn about the urban landscapes.  

Young people

Involving young people in the natural landscape is another key ingredient for sustainability. In 2009, one 
strand from the Mosaic Project began to develop the formation of “Young Champions” in cooperation with 
the Dartmoor and Exmoor National Park. It took some of the lessons learnt by the main Mosaic Project 
in attracting and sustaining community champions i.e. promotion, recruitment and developed a youth 
led project. Involving young people was deemed to be the best way to for the Mosaic Project to keep the 
project sustainable together with the National Parks over a long period.  

One of the best ways in which Mosaic partners could prioritise their time is to enable youth workers to 
have greater engagement with National Parks. The work of the young people was commended by John 
Dyke, Chairman, Exmoor National Park Authority: “The inspirational landscapes that are the National 
Parks, Britain‘s Breathing Spaces, will be safe in their hands especially as young people begin to influence 
and shape the work of the National Park Authorities as demonstrated through this project.”

In this strand of the project, young people increased their level of participation from visiting and enjoying 
National Parks to more engagement with the National Park Authorities and the Campaign for National Parks. 
In terms of consultation, the young people were involved with the Dartmoor National Park Authority’s 
Recreation Strategy and the Exmoor National Park Authority on their new website. In addition young 
people became involved in some of the delivery of National Parks’ activities including volunteering and 
“Mystery Shopping” where young people acted anonymously to observe the services provided by National 
Park Authority staff. 

Milan, a young champion, who volunteered his 
time to the project as an assistant, commented 
that, youff proofing (proofing the project from a 
young person’s perspective) and was extremely 
effective.

The youth element of the Mosaic Project will lead 
to greater engagement with future cultural links 
with the best landscapes in England and Wales. 
Kathy Moore, Chief Executive, Campaign for Na-
tional Parks stated: “The Young Champions have 
not only contributed a great deal to the Natio-
nal Parks as volunteers, they have also demons-
trated their leadership potential in taking on the 
Champion role and promoting the National Park 
to others. It is inspiring to see the activities and 
projects that they are leading on as volunteers; 
they are now an important part of the National 
Parks movement.”

Dissemination and publicity

Dissemination and publicity play a vital part in 
promoting access and learning about landscapes. 
Dissemination could include all the stakeholders 
involved within the project and many outside of 
the project. These could include the Board of Trus-
tees, the media and groups attached to the orga-
nisation. In the Mosaic Project this included the 
Community Champions, the community itself and 
the wider friends and family of the community. 
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The best form of promotion for the Mosaic Project was by word of mouth as it was the easiest, cheapest 
and fastest route to reach a large number of people in the community. Other methods included were a 
project website (http://www.mosaicnationalparks.org/) which provided information, events, announce-
ments and social network; Mosaic newsletter; and the use of social media Facebook and Twitter were 
also used.

Sustainability
 
Developing projects is a great way to start the process for communities and organisations to learn about 
each other’s landscapes. However, there needs to be long term sustainability to ensure that the “project” 
becomes part of the organisation practice and it becomes natural for community groups to go outdoors 
for learning as it would be to go to college.
  
The Mosaic Project has been successful in attaining three successive rounds of funding. The last round 
of funding enabled over 200 Community Champions, 20 local groups, involving 4,000 people and 40,000 
people from minority groups to engage with the National Parks and the Youth Hostels Association. Nati-
onal Park Authorities have agreed on a detailled succession plan with each NPA in which they detail how 
they will continue the work after the project ends in 2012. This includes taking their Champions on-board 
as National Park volunteers and integrating them within the NPAs’ volunteering structures. Landscape 
managers are taking on-board a process of change, proactively inviting community groups to cooperate. 
Conversely community groups need to take the initiative and have discussions with such organisations. 

Over the last twelve years, the National Parks and CNP have developed many opportunities to engage with 
new audiences. But more profoundly they have started an internal and external process involving; greater 
level of awareness, understanding and learning about the landscapes; greater cultural integration from 
minority groups in the host country; greater understanding and tolerance of each group’s immediate 
landscape, be it urban or rural and more respect for each other’s perspective. 
Strategic and operational change has been made. There has been change in organisation’s policies towards 
being more accommodating to community groups. The Mosaic Project supported three English National 
Park Authorities in achieving profound changes to their organisational culture, policies and practices that 
enabled better links with ethnic minority communities. 
http://www.mosaicnationalparks.org/Press/

The former Government Minister responsible for 
National Parks, Jonathan Shaw MP, has welcomed 
the approach taken by Mosaic: 
“I think that the innovative approach to long-term 
engagement will be key to attracting minority com-
munities to our parks.  Active engagement like this 
within contemporary urban Britain should be held 
up as a fantastic example to others.”  
http://www.mosaicnationalparks.org/Press/

Conclusion

The language of landscapes is always dynamic and 
has been interpreted in different guises through 
different historical changes from people and land-
forms. Helping immigrant communities learning 
and engage with the wider society through land-
scape is important for host countries. Programmes 
and initiates are needed as often these landscapes 
are “new” for migrant communities as they would 
not have the local cultural understanding or pre-
vious historic knowledge passed down with each 
generation. Developing and supporting Community 
Champions as educators is a proven way in which 
new meanings can be added to landscapes. A new 
language will grow, involving new interpretations 
from new communities which can dramatically 
alter and add value to our understanding of our 
inherited landscapes. 



Grampus is a small NGO based in Cumbria in the north-west of England which 
specialises in teaching traditional skills with an emphasis on sustainability 
and contemporisation. Grampus delivers an education programme entitled 
“TICATEC” – “Training in Contemporary Applications of Traditional European 
Crafts” sponsored by the EU lifelong learning programme. This mobility pro-
gramme is multi-disciplinary, serving the needs of adults wishing to enter the 
cultural and creative sector, including applied artists, heritage builders, wood-
workers, jewellers, metal smiths, ceramicists, textile workers and designers, 
etc. We believe very strongly that traditional skills have to generate products 
that have contemporary meaning and use; a good example here in our region, 
is hurdle-making. Up until the 1950s every farmer and many foresters knew 
how to weave a hurdle using branches from a hazel bush    (Corylus avellana), 
ash (Fraxinus excelsior) or willow tree (Salix spp.); the product was used for 
penning sheep at clipping and shearing time. The skill has died out because 
modern-day farmers use a metal or plastic product. The practice of “pollard-
ing” and “coppicing” as a way of harvesting willow or ash trees and hazel 
coppices is thus no longer used, changing the shape of our cultural landscape. 
Cumbria also has England’s most extensive soft coast (sandy) erosion problem 
with the Atlantic Ocean and a south-westerly prevailing wind lashing the 
coast from the towns of Barrow-in-Furness to Silloth. Since 1997 Grampus 
has worked to try and transfer hurdle-making skills into weaving sand-traps 
as a low-carbon economic solution to soft-coast erosion. We weave a kind 
of open basket on the sand dunes and they fill up with sand, giving perma-
nence and stability. As a result, we have put coppice rotations back into place 
in some woods and exported the appropriate erosion control technology to 

Ireland, Finland’s Gulf of Bothnia, the Akrotiri peninsula in Cyprus and even 
South Africa’s Indian Ocean coast.

If we are conscious of the link between traditional skills and landscape creation 
and preservation, we can embark on a journey where adult education helps 
us to re-capture the link between the land and ourselves. If we cherish our 
traditional landscapes of managed woodlands, hay meadows, drystone walls 
and vernacular buildings, constructed using local materials and methods, we 
can begin to see how we need to engage adults in maintaining traditions and 
transferring skills in order to keep the landscape intact.

Today’s Europeans may live a fluid existence, many are involved in a mass 
migration from the countryside to the city, a migration that may take them to 
a new area or country. The cultural landscape that surrounds all of us and was 
once so close to the local population, becomes disconnected and its individual 
elements begin to breakdown from lack of care, knowledge or maintenance by 
people living there. This is true, whether we talk about Cumbria’s Lake District 
National Park, the forested hills of Lesbos, the canals of Coventry or the shores 
of Lake Lugano in Switzerland. Do you notice the landscape around you when 
you step outside?  Does anyone really notice?  Many people do not; consumed 
by the things they have to do; landscape passes by in a blur of buildings and 
hedgerows, concrete and trees. This is a tragedy of a modern world with modern 
pressures, and one we perhaps should attempt to avoid simply because our 
landscape is us, and we are the landscape in turn. Without our consciously 
realising it, the landscape around us forms aspects of our character, of our 
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behaviour and of our social development. It creates an indelible stamp upon 
what and who we are. Within the United Kingdom, and Europe as a whole, 
very little of our landscape is untouched, it can give us an insight, not only 
into ourselves, but into our ancestors, who had their part in forming the land 
and so in forming us. Those ancestors were invested with a great collection 
of skills and only in the last two generations has there been a general failure 
to pass those skills on.

All over Europe there are national and regional identities and characteristics.  
Features and traits that have been formed by the heritage and landscape 
around us today, a heritage that stretches back thousands of years and a 
landscape that surrounds us from birth. We can talk about “cultural land-
scape”, which gives a “sense-of-place” that can be reinforced by other aspects 
of localness such as typical food and drink, dialect, costume, folklore, even 
smells.

In this essay, we will consider aspects of the cultural heritage of the Cumbrian 
landscape, England’s second-largest county but remote and mountainous 
with a small population and little ethnic diversity, it is our most rural region.  
We will look at the marks of history from parish churches to how industry has 
left its scars on the landscape, to the names of the places we live and even 
sometimes the names we carry through our lives. We will explore how, with 
observation, reflection and a small amount of traditional learning or personal 
research, we can discover so much about the local world that surrounds us. If 
we are guided to do that research, we can start to read the “grammar of the 

landscape”, wherever we are in Europe or indeed the world. It is hoped that 
by the end of our journey a reader from any part of Europe would be able to 
explore their own unique landscape using the similar features and markers we 
will touch upon here and perhaps for the first time notice, really notice their 
landscape and heritage. Together, we can also reflect on sustainability and see 
how traditional skills, maintenance of cultural landscape – through using it 
and investing in “localness” can be a strong part of a low carbon economy.

Skiddaw, Cumbria



Enduring woodlands

Of course trees do not live forever, although they often live so long that we 
almost forget that they grow old and die. Cumbria has some of England’s most 
ancient trees and these form critical parts of the landscape. Although we think 
of trees as 100 % natural, in fact they are also part of the cultural landscape. 
In our region we have one “primary” (untouched by man) forest in Keskadale 
– consisting of twisted oak trees high on a mountain side. All other trees in 
Cumbria owe their position in the landscape to the activities of our ancestors. 
Wherever you use the landscape for training about landscape, it is a good idea 
to focus on trees, especially ancient ones, because trees are found in the vast 
majority of European landscapes from Iceland to Cyprus. We can try to list the 
functions they have now … some are practical like giving shelter from the rain, 
shade from the sun, providing wood, fruit or nuts, leaves for feeding animals, 
resin or sap, cork, etc., some might be symbolic, representing boundaries, sites 
of ancient religion, providing markers in the landscape, etc., some reasons 
are aesthetic, with trees being planted for texture, colour or to add interest 
to the landscape. Some trees carry the mark of continuous management; in 
Cumbria’s Borrowdale valley, ancient ash trees have been pollarded since 
medieval times. Pollarding consists of cutting away the upper branches above 
a line where cattle, horses, sheep and deer can reach. The new growth is rapid 
because the resources of a mature tree are concentrated in new shoots, which 
grow straight giving poles for fences and hurdles or roof beams for simple 
field shelters or smaller branches for traditional tool handles. It is said that the 
Vikings brought the pollarding of ash (Fraxinus excelsior) trees to the Borrow-
dale valley. The leaves of the tree were dried in bunches as “leaf hay” and fed 
to the cattle in winter. The trees still live on today although the multiple uses 
for the wood have died out. 

 
 

In former times mountainous Cumbria was a hard place for practising agricul-
ture and our farming ancestors used trees in many different ways. They cut 
holly (Ilex aquifolium) for feeding livestock rather than Christmas decoration; 
the place name “Hollens” is testament to this long gone farming practice. 
The grazing of animals in woodland gave rise to “wood pasture” – now a rare 
ecosystem with widely spaced trees with wide, buttress-like roots calloused 
through continuous browsing of new shoots. Not only are these ancient 
browsed trees visually unique but each is an ecosystem on its own, providing 
nooks and crannies for insects, bats and nesting birds.

 

46     Grampus Heritage and Training Limited



The Lake District National Park Authority has given a grant per tree to keep up the practice and 
maintain the cultural landscape of ancient pollarded ash trees.



Place names

The names of the towns and villages are the first 
thing we would like to explore with you. Of all the 
features in our landscape, they are the easiest to 
see, know and recognise, because we live in them, 
visit them and pass through them; and because 
they can often reveal a wealth of information. 
Finding out the meaning of place names can 
be carried out anywhere. Most place names are 
descriptive. They describe landscape features or 
the people who founded them and the activities 
that happened within them. Many place names 
seem undecipherable and esoteric, however they  
usually are not and nothing more than pondering 
our language and a small amount of internet or 
library research can reveal much about the places 
where we live or visit.

The village nearest Grampus Heritage is called 
Plumbland. It seems like the name consists of 
two English words plumb and land. The “b” on the 
end of “plum” could suggests a link to the Latin 
“plumbum” for “lead”, however most scholars 
agree that our ancestors were referring to plum 
trees. The “land” part of the name is more inte-
resting, it comes from the Old Norse word “Lundr” 
meaning “grove” – most usually a small clearing 
in the forest. Of course there are no plum trees 
now, that we are aware of, but the name illus-
trates that quite often, the words that make up 
the place name have hidden historical links. Other 

examples of this in Cumbria are Maryport (Mary’s 
port), Abbeytown (the town with an abbey) and 
Cockermouth (the mouth of the river Cocker).  Al-
ready we know a little about these towns, from 
nothing more than their sounds, but we can find 
out more. Returning to Plumbland, it takes only a 
basic internet search to discover that the words 
plumb and land are Viking words adopted into 
English. And so we discover something more. The 
village where I work used to be a Viking village, 
settled by people from Scandinavia. Those 
people became or already were farmers and grew 
plum trees, enough of them so that it was worth       
naming the village after those trees. Maybe it 
was also a bit of marketing? So that people knew 
where to go to buy plums? Why not try to find 
out the meaning of place names close to where 
you live; it can be rewarding and even exciting 
–  giving us a firmer interest in the historical and 
cultural landscape.

A little more research easily done in a library or 
on the internet looking at place names in Cumb-
ria, gives you a treasure trove of information to 
discover other place names derived from Old 
Norse. Thwaite means clearing in the forest, beck 
means stream, by means village, amongst many 
other name elements. All that is now needed is 
to venture into the landscape with an atlas and 
maybe a notebook and study the place names, 

look at the landscape and see what can be dis-
covered from the names of the places where we 
live. This often occurs with mountains, lakes and 
woodlands as well, all with their own names, all 
part of our landscape, all easily accessible and all 
a part of our heritage.

Place names also offer tantalising glimpses of 
former links across Europe. Angles and Saxons 
settled in England (giving us the name “England”). 
After the Romans left a united Anglo-Saxon king-
dom was eventually formed, ending with the Nor-
man Conquest in 1066. These early movements of 
Germanic people carried on throughout the me-
dieval period. German miners are known to have 
settled in many parts of Europe from Cumbria in 
the west to Transylvania in the east. They took 
with them their Saxon language, mining skills, 
folklore and architecture. The towns of Keswick 
in Cumbria and Kezmarok in Eastern  Slovakia 
are linked by history – both are named from the 
Saxon/Germanic word for “cheese”, “käse”; Kes-
wick, named by the original Saxon invaders was a 
place with a “cheese farm” and Kezmarok named 
by  Saxon settlers was a “cheese market”. A group 
of German miners coming to the town of Keswick 
were invited by Queen Elizabeth the first (1533 
to 1603) and they continued to come, adding      
Germanic ideas and bloodlines to the population. 
The arrival of German miners earning good salaries 
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was not welcomed by the local men and there is 
written evidence of mob violence. Unlike the men, 
the female population of Keswick were more wel-
coming towards the new arrivals. Within the first 
year, 14 of the Germans married local girls. Parish 
registers for Crossthwaite Church show that 176 
children with German fathers were born between 
1565 and 1584. Over time, the Germans integra-
ted with the English community. The surnames of 
names of Hindmarch, Stanger, Eilbeck and Pepper 
are still common in the area. By understanding 
these historical links across Europe, we begin to 
realise that we often have common roots and it 
can help us to find common interests with other 
Europeans.

Parish churches

Local churches are a feature found in lands-
capes common across Europe. They can also be 
a valuable, fascinating resource for appreciating 
our cultural heritage. In Cumbria this heritage          
often takes the form of stone artefacts. Many of 
the churches produce their own small inform-         
ation sheets describing what is in and around 
the church, so the only thing you need to explore 
and discover the heritage is the will and desire to 
visit. One of our favourite churches is Bridekirk 
church on the west coast of Cumbria.  Looking at 
the place name, the village name means “church 
of Bridget”, the old Viking and modern Scottish 
word for church, and a short version of the name 
Bridget, and indeed the church is still today, St 
Bridget’s church. Within the grounds are the ruins 
of an older church and many grand and elabo-
rate gravestones. Already we can begin building 
a picture of the history of the church and its sur-
rounding village: this is not the first church; this 
village once possessed wealth, and looking at the 
dates on the gravestones we can find out when 
the place had that wealth. Looking closer we can 
see that there is an older history still.  Around 
the church tower are old and worn carved slabs 
of stone. They look like they were made to cover  
graves, and that is exactly what they were for, 
grave slab covers.  Finding the information provi-
ded by the church, we can discover that this slabs 
date from the 11th to the 13th century, a history 

going back nearly a thousand years. We can only 
speculate who they belonged to, but important 
people certainly, warriors, merchants, lords, we 
don’t know, but we know they existed; we know 
they were here; we can touch a part of their lives 
and deaths. Something that can be difficult to do  
in a museum or gallery.  Finally, inside, on the font 
of the church is an inscription in a strange langu-
age, or so it seems. But look closely and some of 
the letters look familiar.

Plumbland Parish Church



“I Richard was brought to Christ here in this place”

Not all the letters certainly, but some of them, detailing the baptism of a person named Richard. The church says the 
font is from the 12th century and the letters are Viking Runes, and so we have another piece of history, 100 years after 
the Norman Conquest, nearly 300 years after England became unified, there are still people in a small village in Cumbria 
using the letters of Viking settlers.

Places of worship include churches, chapels, mos-
ques, temples, synagogues, even places of pagan 
religion such as stone circles. They are dotted all 
around the European landscape and they are like 
living museums, usually accessible to everyone, 
open to everyone and often a source of unique 
and little known pieces of our heritage, of our 
story. They may hold the records of our births, 
marriages and deaths, they hold the artefacts 
of our ancestors, the stones hold the names of 
our forefathers. The small parish church is a man 
made imposition on our landscape, but becomes 
integral to the landscape. It holds many of the 
unique secrets of our landscape and heritage.  
Places of worship perform the same function for 
all of us across Europe, and yet we can walk or 
drive past them without noticing they are there. 
Perhaps we should notice, and delight in the   
treasures of our history that they carry. 
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The scars of industry 

Even in rural Cumbria, one of the least populated places in England, the marks 
and handiwork of our ancestors surround us. Farms and fields are often mis-
taken as countryside but are in fact manufactured places of industry as artificial 
as any factory. Large gouges in the sides of mountains are the markers of the 
quarries and the workplace of the men who carved out the rock to tile the 
roofs of our buildings. One of our favourite cultural landscapes is the strange 
and eerie coastline between the towns of Workington and Whitehaven, the 
place where the steel works were once active hives of industry. When you 
walk on the shore there, rocks stained orange from rust and cables twisted 
and buried in the sand are plain to see. Less obvious but seen when you look 
closely at the ground, is the merging over decades of natural rock with the 
iron slag from the old foundries, creating a semi natural strange seeming echo 
of a once powerful industrial past. Nothing is left of the factories, and you 
would have to be a trained archaeologist to make sense of the folds, ditches 
and ridges in the landscape that were those factories, but one walk on the 
beach, and it becomes easy to deduce what went on here, how men earned 
their living, a small glimpse of how our ancestors lived.

Another enduring and evocative scar on the Cumbrian landscape is that of 
the Lime burning industry. Kilns of various sizes, long abandoned now dot the 
landscape, embankments and pilings mark the lines of railway tracks to carry 
the lime to and from the kilns.  
      
Again, the magic is in the visiting, the experiencing of artefacts of our history 
in front of our eyes, underneath our hands, and there are no entry fees de-
manded to be able to immerse yourself in this glimpse of how our ancestors 
lived in and shaped the landscape we dwell in now. These scenes are repeated 
all over Europe from charcoal burning to quarries now abandoned and dis-
used, but vibrant and vital clues to how our landscape was formed and the 
activities that helped form it.



Disused quarry  The waste of iron foundries made natural
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Everyone’s heritage

We have used the Cumbrian landscape as an example here, because it is 
where our organisation is based, it is the place we know intimately and 
love. But the examples that we have used can be taken by anyone from any 
part of Europe and utilised for adult education in their region. Place names, 
churches, industry, they occur everywhere, they all leave the traces of their 
story, the story of the men, women and children that lived, worked and died 
in that landscape. Those are the people that ultimately gave birth to us, the 
people who live and work and die in the landscape now. This is our history, 
our heritage, and all it needs to be appreciated and enjoyed is to be visited.  
It lies on our doorstep; it is the hills on our horizon, the names that we carry 
with us. We all have that, we all own that. Heritage that people can see, can 
touch, can own because it is theirs is much more than heritage, it is our 
foundation. It will engage and interest, fascinate and still leave mystery and 
much more to investigate. It is a history that can be explored without books, 
or with an entire library if that is what one desires, a history that can be 
experienced alone or in company, as peers or student and teacher. It is our 
landscape, our heritage, our museum. It is a history that is unique to each 
area, but the aspects and markers of exploring it are shared throughout Europe. 
It is a heritage that lies at our feet and is often passed by. It is a tragedy this 
is so, and one perhaps that should be avoided, because our landscape is our 
heritage, it is ourselves. 

The iron and rock shore of Workington      



Language learning through project work in the landscapes of Lesvos is a pro-
cess that students follow during the language programmes run by AEOLIS that 
aims to enable students to present their culture to multinational audience 
using a foreign language. Further it aims to support the language skills gained 
by the learners by encouraging them to make direct contacts with native 
speakers. The objectives are to develop speaking and writing skills for adult 
learners, to encourage research and presentation skills and help the learners 
communicate any information collected. The context of the learning is the 
landscape of the Greek Island of Lesvos.

Let’s make a choice!

Let’s imagine that we are tourists, visitors to an unknown city. We are faced 
with a choice: there is a tourist guide, who is very eager to offer to show us all 
the interesting sites of the city guiding us on a sightseeing tour. We will travel 
by coach to museums, parks and monuments. We will listen to informative 
talks about the history of the city, about the language of the inhabitants and 
their origin, and about their customs and feasts.  At the end of the day, tired 
but happy with what we have managed to see in the space of just one day, we 
will rest, with the impression that all of these pictures and impressions have 
been somewhat mixed in our head.

We could also choose to do something else, though: buy a map and a guide-
book of the city from the bookshop and walk around on our own. We will 
stop at a coffee shop, in order to follow a strange game that is played by 
some customers. We will turn left, guided by the incredible smell of some 
freshly made delicacy. We will get lost in a series of small alleyways and feel 
anxious for a while, until we find our way out. We will finally find where we 
are through the sign language of a local, who will try to show us the way. We 
will definitely be tired after walking for many hours, as it will take some time 
to really get into contact with the city and learn something about it.

But in the evening – which we may spend not at the hotel but at the warm 
house of a local that we just met – we will be pleased with ourselves. We will 
have walked with our own feet, our own rhythm and our own steps on all 
those roads, streets and alleyways and we will have tasted this city. It will be 
ourselves who have had control over our itinerary.

Learning through the project method developed by AEOLIS is somehow like 
the individual walking in an unknown city. It is perhaps not even a method. It 
offers merely a structure on which to build your knowledge and experience, a 
way to work, not a ready-made recipe for learning. It is only an “approach” in 
the essential meaning of this word: coming closer to the learning objective, 
with a strong will to learn, to conquer the unknown city you have always 
dreamt of travelling to. 

AEOLIS Cultural Development Society of Lesvos Island, Greece

Language Learning through Project Work in the 
Landscapes of Lesvos Island
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Experiential learning

Experiential learning and cooperative–active learning are the basis of the     
AEOLIS project method. The duration as well as the number of students who 
participate in a project varies. It is possible that only one person participates, 
according to the subject, or more people form a project group, even from more 
than one class. Students choose a subject they have a personal and strong 
interest in, often facilitated by a teacher, through brainstorming. The role of 
the teacher here is to facilitate and encourage as many new ideas as possible, 
to maintain the enthusiasm and to encourage the students to take a step in 
new landscapes.  

To complement the landscape chosen by the students as their project subject, 
they are provided with different resources (books, websites, photos, CDs, DVDs, 
films, songs, etc). It is important to have a rich library and resource centre 
in the language school, in order to offer students different possibilities to 
research and ideas too. Students can search through different channels and 
disciplines. Some students are not familiar with interview methodologies and 
the language teacher offers her/himself to support this process  by organizing 
a meeting with a local person who could answer questions, by giving the         
vocabulary and the ethical instructions for an interview and by providing    
different equipment (a recorder, a video camera, a photo camera). 

The first raw materials in the hands of some students need to be elaborated 
in order to be presented to the classroom or to the plenary. The teacher offers 
ideas here on how to organize the materials, how to enrich them, how to 
present them. Usually the students only have a rough idea on how to present 
the information collected. 



Presentations of the project work can be stressful for some students. This is 
the moment where the teacher has to be calm, flexible and prepared to fill 
in any missing part or information. Many of the foreign language students, 
especially when belonging to a multinational and a multicultural class, are 
very pleased to present a subject from their own countries or cultures to the 
class. This gives us all the opportunity to have a real intercultural experience! 
This is one of the best moments, when the students sing and explain a song 
from their countries, when they show photos of their favourite places and 
landscapes, when they speak about a poet they love. Projects may also be 
interesting even when developed by students from the same country (mono-
national language classes) as every person offers her/his own view on the 
subject that has been studied. 

Every project has a final product. What could that be? It is a map of the 
landscape designed by the students, a theatrical play with masks created by 
themselves, a slide show of photos from the village and the locals who have 
answered the questions, a video with a local person. 

The learning process mobilizes everyone to be active and to take part in the 
course. Moreover every student becomes even more responsible for her/his 
own learning. It depends on them how much they will learn, how much they 
will speak the language they study, how many texts they will write.  The good 
news is that the students usually like this process very much. The bad news 
is that some students do not agree to participate in such a project work,             
because they would like to have a “proper” lesson, with a teacher who offers 
the knowledge, organized as she/he likes. Usually those students are more 
aged and come from educational systems that are more traditional and teacher 
centered. Even if this is the case in some adult education classes, the trainer 
could use a multidisciplinary approach to teach a subject, thus all students 
could benefit from a new approach to teaching. 
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All students who experience the project method in which we are actively      
engaged in the landscape outside the classroom to learn a foreign language, 
witness to the fun and enjoyment they have had during this process. After all, 
it is fun to learn a new language, isn’t it?  

Conclusion

Experiential learning and cooperative-active learning, using resources outside 
the classroom are especially useful for adult students who wish to have free-
dom in their learning, in terms of the rhythm or the type of knowledge they 
choose to acquire. They may also wish to participate actively in their own 
knowledge-building and want to try to experience every moment. 

Learning a language in the landscape of a country where this language is spoken 
is the best way to learn. However, this can be stressful, as the learner will be 
living together with native speakers who will of course speak fast and may 
not take into account that the learner has not yet learnt the vocabulary and 
language structures needed. Thus the project method is ideally designed to let 
learners choose what, how, and how deep they want to learn something. Since 
we speak about language learning, the project work, individually or in groups, 
will support learning and get learners into closer contact with the people who 
speak the language. Usually this is exactly what the learners search for. 



All students of Greek declare their preference, 
even passion, for Greek food. In fact some of them 
were “caught by the nose” as we say in Greek: 
once they smelled our delicious food and tasted it, 
they became fans of the Greek cuisine and Greek 
culture. For many of them the first words in Greek 
were “ena souvlaki parakalo” (ένα σουβλάκι, 
παρακαλώ, (I would like) a souvlaki, please), or 
“mia choriatiki salata” (μία χωριάτικη σαλάτα, 
a Greek salad), or “ena yiaourti me meli kai ka-
rudia” (ένα γιαούρτι με μέλι και καρύδια, 
a yogurt with honey and nuts). And, of course, 
ouzo! Its taste lingers in the mouth and its aroma 
always accompanies a Greek “meze”, a plate with a 
variety of different tastes.

To learn the Greek language (as any other language, 
I guess), one has to have a good reason why. For 
most of the AEOLIS students it is very essential to 
use the language in everyday situations. Greek ta-
vernas and kafeneia (ταβέρνες και καφενεία) 
are the best places to practise their knowledge of 
Greek. Especially in small Greek villages, like Skala 
Loutron, where AEOLIS is situated, the visitor who 
speaks Greek can have an extensive conversation 
on Greek culture with the locals. Everyone seems 

to have time to spend with “the foreigner who 
speaks Greek” who asks many questions about 
Greece and brings her/his own interesting culture 
with them. Local people most willingly share with 
our students the recipes of different Greek foods, 
give advice on how to select fresh food materials, 
whilst exploring the local market, or offer them 
some herbs and spices to smell. They ask for the 
words in foreign languages and are happy to find 
similarities. 

This is the reason we could not say no when our 
first students asked for a cooking lesson. We took 
this chance to teach the relevant language and 
this was highly motivating. 

It is fun and learning together!

Language Teaching through the 
Culinary Landscape 
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Every summer we propose to students of AEOLIS 
different recipes to cook. We always have a starter 
(dakos, tzatziki or vegetables, ντάκο, τζατζίκι ή 
λαχανικά) which goes well together with ouzo 
and good Greek traditional music, and we then 
cook all together the main course: χταποδάκι με 
κοφτό μακαρονάκι, γεμιστά, ντολμαδάκια, 
μουσακά, σπεντζοφάι, octopus with pasta,  
tomatoes and peppers filled with rice, dolma,  
mousaka, spentzofai which is local sausages in 
red wine sauce).
Now, after so many years, many students already 
know not only the names of the plates but also 
how to cook kolokutholoulouda gemista me ryzi I 
me tyri (κολοκυθολούλουδα γεμιστά με ρύζι 
ή με τυρί, zucchini filled with rice or cheese), 
briam (μπριαμ, different vegetables with spices 
in the oven), even moussaka (μουσακά, a plate 
of vegetables with minced meat). There are some 
students of Greek who are now teachers in cook-
ing lessons themselves, as they have practiced 
many times tzatziki (τζατζίκι, yogurt with garlic
and cucumber) and Greek salad (χωριάτικη 
σαλάτα) preparation. 
Very often, when our students leave Lesvos          
Island to go back home, they buy the ingredients 
that they cannot find in their countries, so as to 
organize a Greek night there. We have many in-
vitations to go to these Greek parties every winter, 
as students from the same country, and even from 
neighboring countries, gather in one’s house and 
enjoy a homemade Greek dinner. They also drink 



ouzo or Greek wine and they dance the dances we 
have learnt during the courses. This is a perfect 
opportunity to speak Greek among them – and 
they take it! As Greek is the lingua franca at our 
summer school, our students who come from all 
over the world do not hesitate to speak Greek 
when they meet abroad! 

We always speak Greek in all extracurricular       
activities in AEOLIS summer school. In the kitchen 
this is even more interesting, as people smell      
something and they try to recognize what it is, 
how they call it in their languages and what the 
difference with their own food ingredients is. They 
sometimes remember a custom of their countries, 
or they start speaking about their history. Anthro-
pological and historical interests occur in all those 
situations. 
Lesvos Island is a gastronomic paradise. Maybe 
because of the ouzo production – there are more 
than 150 different types of ouzo produced on this 
island only – people enjoy eating during many 
different times of the day – and night! Local food 
is absolutely delicious and not at all expensive. 
Many times I have heard our students saying, 
“This is how a real tomato should be!” 
Most of the ingredients are from the island.      
Lesvos produces meat, milk, cheese – the famous 
ladotyri, λαδοτύρι, oil cheese, as they preserve it 
in olive oil, always the finest olive oil of the Island 
of Olive, Lesvos. Fish and vegetables are always 
on a Greek table too. Our students talk with the 

fishermen from the local fishing village of Skala 
Loutron and they like to be the first served when 
freshly caught fish arrive at the village kafenion, 
which is actually a real taverna. 
Traditional Kafeneia offer a great chance to our 
language students to be in a landscape where the 
trainer is absent, and every resident of the village 
and the people of the village become the teachers!  
The kafeneia opens around 11.00, a glass of ouzo 
together with meze - always together with meze. 
This is the appetizer. According to the tradition, 
men always pass by a kafenion in order to taste 
a glass of ouzo every day before going home for 
lunch. As the Greeks usually do not drink unless 
they also have something to eat, every day the  
kafeneia prepare different plates to offer: shrimps, 
octopus, some greens, salad, beans γαρίδες, 
χταποδάκι, χόρτα, σαλάτα, φασόλια. Only 
men usually sit in a village kafenion, but women 
are also welcome. Our female students enjoy talking 
to the old Greek men who have always interesting 
stories to narrate. This kind of outdoor learning 
could also take place in a church, on a farm or in 
an old house. 
The language lesson usually starts in the class-
room with the new vocabulary on food. Students 
read the recipes we are going to cook and see 
some of the ingredients. This is for beginners and 
lower intermediate levels in Greek, but advanced 
students are always interested in the special voca-
bulary of a recipe which has never been taught 
to them. 

The beginners and intermediate students are given 
photos with some ingredients, mostly vegetables, 
and are asked to recognize and name them, if 
they know. It is exciting to see the beginners who 
have already learned by themselves the names of 
some food they love! 
Then the students, together with an AEOLIS staff 
member go to the super market in Mytilene or 
to the local μπακάλικο-mini market of the             
village, in order to buy all the ingredients needed 
for cooking.
 
Half an hour before the cooking lesson, the most 
eager-to-learn students already come to the kit-
chen. Together with the cook (most of the times 
a local lady from the village or a teacher) they 
make some preparations while talking Greek: how 
to peel the vegetables, how to precook-boil the 
beans, and prepare the octopus or the calamari. 
The lesson starts: one of the teachers shows the 
ingredients and asks the students if they already 
remember their names. This is usually an inter-
esting moment, as some of the students, who 
come from many different countries and conti-
nents have never seen some of the ingredients 
and herbs, like marathos-μάραθος, for example. 
There is always a conversation in Greek here:        
“I think that should be the cousin of our mint.” – 
“No, no, that is peppermint!” Students exchange 
knowledge on the ingredients, their names, the 
cooking traditions. They smell and taste some of 
the food. 
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Then the cook describes what we are going to do. 
She/he goes to every corner where the ingredients 
for a specific plate are, and narrates what will be 
next and how we are going to prepare this plate. 
This is a very good opportunity for the teacher to 
teach the future tense of the verbs, as you can 
imagine! The “cooking verbs” are explained again 
either through pictures or mimic. 

Students repeat the sound of the words, everybody 
drinks a bit of ouzo, and the music player starts to 
play. Students choose which plate they want to 
cook and are divided into groups. At the end they 
will have to tell their classmates what they have 
prepared and how, and this way they make a good 
revision of the vocabulary. 

And not only that. Sometimes the students, influ-
enced by the landscape of a real kitchen, want to 
show what they cook in their homes, so they start 
to prepare a recipe, enthousiastic enough. In order 
to attract other students to “their cooking lesson”, 
they start narrating some stories, myths and/or 
customs and cultural elements connected to the 
recipe they want to share. 



Language Learning through 
Cultural Visits
An adult language student seeks to learn and actually learns from every person 
she/he meets. An adult language student is a kind of “reporter” every time 
she/he meets a native speaker of the language that she/he wants to learn. We 
encourage this practice. All language students are very happy to speak to a 
person who has time to have a small conversation with them, who also devotes 
some time to explain even very simple things of her/his culture and to open 
a new window to their language. Remember when you were in the process of 
learning a foreign language. Was it not VERY interesting to visit a professional 
and to speak with her/him about her/his work? Or to visit the atelier of an 
artist and make them speak about their inspiration and the materials they 
use? Or to open the doors of a local house, be in another landscape, and have 
a coffee with the housewife or even with her children, who speak very well 
(“already”!) the foreign language that you wish to learn? 

Visiting a house of a Greek in Greece is a must, when one learns Greek: they 
have so many things to discover and so many new words to learn. We could 
say that this is another world, a personal landscape. The Greeks are very com-
municative persons and admire every foreigner who wants and tries to learn 
their difficult but beautiful language. They help by explaining every word, by 
expressing with gestures what they mean, by showing every single object they 
refer to. It is a real pleasure to see how a Greek woman tries to explain in 
Greek how she prepares the Greek salad or coffee. It is really interesting to see 
how the language students are connected to a young artist who explains how 
she/he was inspired to produce an art work. It is marvellous to see people taste 
a new drink for the first time, just because the woman who suggested that, is 
enthusiastic about it. 

In Lesvos Island there is a woman who decided to transform the house of her 
grandmother into a kind of museum, where she keeps all her grandmother’s 
clothes and cooking facilities, the decoration that the houses had in the early 
1920s, and in general to have the house open for visitors with no support by 
any local or public institution. She narrates in a very vivid way how the women 
were working in the old times and how they prepared the food and the clothes 
for their children. It is a real pleasure to listen to her, and all our language 
students are delighted with Mrs Anthi!

You could possibly find your own Mrs Anthi in another landscape, such as an 
old factory, and old farm, an old atelier of an artist. 
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If you teach a foreign language take your students to an artist’s atelier. Ask 
the artist to speak about her/his work, where she/he finds the materials, where 
her/his inspiration is coming from, which the main themes and subjects she/
he is interested in are; how much time she/he devotes to a work of art. It is 
really a privilege to meet a real artist and listen to her/his own voice, and then 
try to connect this with her/his works. All language students have questions, 
even the beginners have. They all listen attentively, because usually an artist 
follows her/his passion about her/his work and speaks using her/his body 
language and loud voice from time to time. This is something that all students 
can follow and they feel connected to the person. They usually buy something, 
if they can, and they are proud to meet a contemporary artist.

Is there a museum in your city? Then you have to read and research and 
then start visiting it on your own before visiting it with your students. Search 
for details in the decoration, for historical information, for things that move 
you and make you feel privileged to have discovered this place. Then try to 
introduce this museum to your students, first in the classroom, if you like, but 
surely on the spot. Ask them to search for some things, ask them questions, 
offer them the tools to answer, provide the vocabulary needed and you will be 
surprised how much they will know about the museum at the end of the visit/ 
the series of visits. You do not have to visit all the rooms, every exhibition, just 
stay in front of a painting, and try to describe it. Through that you will start to 
see it better. Works of art are powerful means for teaching, because they make 
us all see the world through another point of view. This is what makes art a 
revolutionary act, a characteristic that education shares too. 
All the students and the trainer will leave the museum with new eyes!

What if, instead of visiting a place and a person, the person comes into your 
school? A visit by an external guest who is going to talk with the students is 
also a kind of visit, since it opens the school/the adult education centre to the 
world. Students can prepare their questions beforehand. Usually they have a 
lot to ask, according to who the person is: where were you born? How is it 

like to live in this city? In a house like yours? What do people usually do in the 
winter? In springtime? How do the old people live? And the children? How do 
you entertain yourself? What about your work? Are you satisfied with your 
work conditions? Have you got any free time? Is your country protecting the 
environment and how? 

All these questions are very interesting and the guests feel really flattered 
when they are interviewed for an hour. This makes them feel like … super stars! 
This is the best lesson you can offer to your adult students, to make them feel 
comfortable with the language and at the same time to motivate them to learn 
more words, as they want to be able to find out more and more information 
about a person whose language is their target language. Trainers should not 
forget that an adult language student is usually learning a language in order 
to communicate with the people who speak this language. The next time that 
you meet a friend (native speaker of the language that you teach) on your 
way home, remember to ask her/him to spend some time with your students 
in your classroom. They will both, your friend and your students, be happy and 
you will have offered a really enjoying and learning experience. This is one of 
the lessons that your students will remember.



Adults and adult learning

Adult learning is a complex, context based subject. Of course there are many theories explaining adult 
learning perspectives for example Andragogy and Self-Directed Learning. The methods that we try to     
explore at Pamukkale University in the context of using archaeology in adult learning are focused on  
Action Learning, Experiential Learning and Project-Based Learning [1].

Actually these approaches are somewhat similar and can be grouped according to Malcolm Knowles’s 
(1980) in a basic theory of Andragogy. According to Knowles an adult has a sense of self-direction and can 
adjust his/her own learning processes, incorporating life experiences into the learning process. The adult 
learns in new social perspectives and methods such as learning by doing can be useful.

We try to use Action Learning, encouraging participants to work in small groups on a real project/problem 
and learn how to learn from that activity. Experiential Learning is a holistic learning approach in which the 
learner utilizes his/her experiences and learning is strengthened in the process of constructing knowledge. 
Experiential learning is more commonly referred to as “learning by doing”. Self-Directed Learning is an 
informal learning process in which an individual takes on the responsibility for his/her learning process by 
identifying their learning needs, setting goals, finding resources, implementing strategies, and evaluating 
their results [1]. 

Pamukkale University, Denizli, Turkey

Adult Learning in 
Archaeological Landscapes
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History and archaeology learning
  
Archaeology can provide us with information 
about past lives and cultures. The basic materials 
of archaeology are places, artefacts and ancient 
records. These materials and places do not cons-
titute history. History is constructed by the Archaeo-
logist. So meaning within the context of history 
is created in the human mind, not by the objects. 
Meaning is achieved by the skill of imaginary    
thinking.

The skill of imaginary thinking and the development 
of ability is an important approach to learning 
history. Imaginary thinking in our context can be 
defined as the ability to draw images of history 
by using the existing information and resources. 
This ability has many components. Imaging, sens-
ing, inferring, association and empathy are five of 
them (Nichol ve Dean, 1997: 68). 

Imaging is the ability to make internal sketches or 
images reflecting history and ability of presenting 
those images. It can be called a visual imaging of 
the past. Sensing is related to imaging and contains 
the smells, tastes, voices and senses of past lives. 
It ranges from cooking to playing an instrument. 
Inferring is asking the question ”What may have 
happened in the past?” and offering an answer by 
using subjection or inference to fill the gaps and 
compare the answer with historic records. The in-
ference is dependent on experience and incomp-

lete, inconsistence evidence. Interpretations are 
necessary while reconstructing  history by using 
inference. Association is collecting the evidence 
and diverse parts of the whole and assembling 
them together into reasonable explanations. This 
process is also much dependent on experience. 
The last component is empathy. It is difficult for 
us to understand the emotions, feelings and think- 
ing of the people who lived in the past. We need 
empathy or the ability to understand and share 
another being‘s feelings if we are truly to under-
stand or make interpretations of the past.

Storytelling, drama, role playing and simulation 
techniques can be efficient for the acquisition 
of imaginary thinking. So the trainer must help 
the learner to develop the skills needed to analyze 
research and interpret the information regarding 
objects and places.

It is clear that all the components of the ability of 
imaginary thinking are related to the ancient ob-
jects and places. So reading the object and place 
is important.  Attributes like date of construction, 
material, structure, design and function of the 
object are very useful in interpreting the object, 
its history and the culture in which it was used. 
Also questions like when, where, for whom it was 
made, how the owners of the object used it, what 
is its value and are there any similar objects now, 
can be asked by the learners for understanding 
the culture and life. Questions like these help the 

learner develop the skill of imaginary thinking. 
Finally skills in interpreting previous informa-
tion, critical thinking, using comparisons, and 
reasoning can be developed so that the learner 
can constitute a holistic view of the past life and 
culture.



Amphitheatre at Hierapolis
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An outdoor learning proposal for adults 
at Hierapolis ancient city near Denizli

Problem

Hierapolis is the remains of the ancient Greco-Roman city which sat on top of the Pamukkale hot springs 
located in south-western Turkey near the city of modern-day Denizli. Deriving from springs in a cliff 
almost 200 m high overlooking the plain, at Pamukkale (Cotton Palace) calcite-laden waters have created 
an unreal landscape, made up of mineral forests, petrified waterfalls and a series of terraced basins. Hiera-
polis is a UNESCO World Heritage Site. The hot springs there have been used as a spa since the 2nd century 
BC, and people still come to soothe their ailments. The large necropolis is filled with many sarcophagi and 
the ruins of the baths, temples and other Greek monuments can be seen at the site.

When people visit archaeological places they can only make limited interpretations of the objects and 
places. The most common way is to go on and listen to a guided tour. In this traditional method, people 
are passive listeners. Maybe they can ask the guide a few questions during or at the end of the tour, but 
usually it is a one-way communication. 

We believe that adults learn better through real experiences and real-life tasks or problems. They should 
feel a need to learn. So the design of instruction must provide opportunities for learners to use their 
knowledge and experience. Self-expression, gathering information, active learning studies, group projects 
and eLearning activities are examples useful for adult learning.

Students at Laodicea 



A method proposal

How can adults be encouraged to examine or     
explore whilst visiting an ancient place or looking 
at an ancient object? How can they better learn to 
read ancient objects and places? Which activities 
can motivate learners to be more active partici-
pants? 

Experts from archaeology and education can use 
methods such as active learning while teaching 
archaeology to adult learners. They can encoura-
ge students to learn the life of people in ancient 
times and places by imaginary thinking. At Pamuk-
kale University we have developed a programme 
where we asked learners to research clothes from 
ancient times when Hierapolis and Laodicea were 
in their prime. The learners discussed the lives of 
the people from these times and tried to find out 
who wore what, rich, poor, different professions, 
different ethnicities and religions. They looked at 
the myths and legends of people from the anci-
ent sagas. They discussed the environments of the 
people of the past. Finally they were asked to tailor 
and sew the ancient clothes and we travelled back 
to the ancient sites of temples and amphitheatres 
in order to model and re-enact the lives in our 
newly created clothes. This kind of method is very 
useful for outdoor teaching and these activities 
are more effective in real places like excavation 
areas or archaeological places.

For guides

Some of the adult students from the differing   
departments of Pamukkale University work as 
tourist guides telling about history and giving 
information on the ancient places like Laodicea 
and Hierapolis to tourists. In order to do this they 
need to increase their pedagogical skills. They 
should also have to deepen their knowledge of 
the field of archaeology. Below is a staged activi-
ty list to train a non-specialist in how to become  
“archaeologically literate” through active learning,            
research and by self-expression.

Give the learners information about the process 
of the learning activities. Inform them about the 
planning of the activities they will carry out. It is 
important for adult learners to be familiar with 
the learning process.

Some initial information is given to the partici-
pants about archaeological sites in general. Be 
careful at this stage not to use the sites they will 
be guiding (in our case) Laodicea and Hierapolis 
as there is a risk for “information overload”. This 
stage should be more an overview using general 
concepts. Use different methods for delivering 
the information such as; multimedia, text based    
material and talks by experts. The next stage is to 
inform the students about the history of Laodicea 
and Hierapolis. Show them the original buildings 
of the sites, a map and plan referring to the major 

ruins left at the site. For non-experts it is impor-
tant that they are orientated in the original city 
plan and its buildings as it will help them interpret 
the archaeological ruins.

General and generic lectures are given on how 
to examine and explore ancient places and ancient 
objects. Students are informed about how to read 
historical objects and places and which questions 
should be asked about those places and objects, 
for example: “What date was the site constructed, 
what about material, construction, design and 
function of the objects and places?” “When, where, 
for whom was it made, how did the owners of the 
object and place use it?” “What is its value and are 
there any similar objects and places now?”

Students then researched the ancient clothes and 
clothing types and their uses from the Internet 
and library. They collected pictures and informa-
tion and prepared presentation documents in PPT 
slide and text format. They also researched about 
the famous people and events that had happened 
in those times. After their research, they bought 
some simple material and things like buttons, sew-
ing yarn and needles. They tailored simple clothes 
according to the picture they had selected. This 
is not reconstructive archaeology as the students 
were not asked to try to reconstruct the clothes 
using exactly the same material and methods of       
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productions as in ancient times. This method could 
be used as a development of the project idea. We 
were more interested in recreating a “feel” for 
the ancient lives on people. The participants were 
then taken to the site of Laodicea. For the visit the 
participant students wore their recreated ancient 
style clothes they had tailored themselves.

Students reconstructing ancient clothes [5]



At this stage the guides to be were told more     
detailed information about places they were      
visiting. They collected the answers to the ques-
tions mentioned in previous stage. They asked 
questions about things they were unsure of. They 
reflected on their knowledge about the areas they 
had researched before.  They also took photos and 
videos of some of the major places like the theatre. 
Those photos and videos made at the archaeolo-
gical sites were used for uploading and using in 
eLearning activities. 

Back at the university the participants logged 
into the website created about Laodicea. They 
were able to find all practical information about 
activities and interventions in Laodicea. They re-
flected on their knowledge of the Laodicea map. 
They answered the related questions on places 
like the Stadium and the Gymnasium, the large 
Theatre. They were able to share their activities 
and resources. They then discussed and expressed 
their own ideas in brain storming activities, for 
example discussing about everyday life in a street, 
life in the  bathing house or at a temple.

The participants were very happy and enthusiastic 
about their activities and appreciated being given 
the plan of the activities and being actively involv- 
ed in the planning. Planned activities made them 
excited.

They were not passive listeners, learning history 
in a nearby archaeological site. Gathering infor-
mation and applying it into real life situation like 
tailoring clothes was a useful way to construct 
knowledge.
 
Most adult learners today are competent in using 
technology such as Internet and gathering in-
formation from a website. Usage of Internet and 
computers provided extrinsic motivation to the 
learners. The photos collected whilst on visits 
to Laodicea and Hierapolis were uploaded to an     
interactive virtual map.
    
Critcally, they were able to use their imagination 
and imaginary thinking as an important element 
in the learning of the history processes. They 
could develop their imaging, sensing, inference, 
association and empathy abilities. They raised 
their imaginary ability by accessing pictures and 
visiting historical places. Sensory perception was 
used during these visits as well. Tactile ability was 
used by tailoring and sewing clothes. While coll-
ecting information on famous people from the 
era and linking to events, pictures and clothes, they 
could associate the ways of life of the Laodicea 
people during antiquity. And finally all of these to-
gether provided the students with a way to under- 
stand history and develop a feeling of empathy 
with people from the past. 

This learning and teaching approach can be adapt-
ed to different situations using different langu-
ages. For example there are many tourists visiting 
Turkey, especially from Europe. Tourist guides and 
trainers can apply with this approach in hotels or 
touristic places. This approach can also be used 
for language learning or social sciences teacher      
education programmes.

RESOURCES
[1] 
http://projects.coe.uga.edu/epltt/
indexphp?title=Adult_Learning
[2]
http://www.calpro-online.org/documents/
AdultLearningTheoriesFinal.pdf
[3]
ftp://ftp-fc.sc.egov.usda.gov/NEDC/isd/adult_
learning_theory.pdf
[4]
http://www.turkishstudies.net/Makaleler/ 
663386232_54%C5%9Eim%C5%9Fek%20 
Ahmet.pdf
[5]
student activity resources
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Sharing Landscapes Partners and Authors

The essays in this publication are selected and edited by 
David Powell MA, M.Des, B.Ed.

Tinta Education Ltd, Sweden
Tinta Education is a daughter company of ABF, Sweden‘s longest established 
company for “folkbildning” or public educational methods. Tinta Education 
offers courses and preparation for working life for immigrants. In this public-
ation we present our methods of introducing immigrants to the Swedish    
language, culture and society. Our texts describe group visits to a theatre and 
to The Woodland Cemetery in Stockholm.
Author:
Noomi Hebert
Thanks to
Stadsteatern, Stockholm
Eva Larsson, Stadsmuseum, Stockholm
Mats Larsson, Stockholms stad
www.tinta.nu

Elderberry AB, Sweden
Elderberry AB undertakes curriculum development and strategic studies,    
authoring, testing, editing and publishing within youth, adult, teacher and VET 
education with socio-cultural and urban implications. The company is expe-
rienced with traditional methods for educational material as with eLearning 
and eCulture. The company has run the LLP Comenius and Grundtvig teacher 
training courses for the last ten years, specialising in training teachers. Over 
1,200 teachers have participated in the one week Reading the City and SMILE 
courses held in Stockholm, Istanbul, Florence, Nicosia, Lisbon and Dublin.
Authors: 
David Powell MA, M.Des, B.Ed 
Gavin Baldwin MA, Principal Lecturer, Middlesex University
www.elderberry.nu

AEOLIS 
Cultural Development Society of Lesvos Island, Greece

AEOLIS is a cultural organisation that develops high quality cultural and train-
ing activities and initiatives. 
Through the Sharing Landscapes project and its contribution to this book     
AEOLIS capitalised its experience, offered a good practice example in cultural 
and educational tourism and developed its educational practices further. 
Author: 
Ifigenia Georgiadou MA, adult educator, teacher trainer
http://www.aeolis.edu.gr/

Grampus Heritage & Training
Grampus Heritage & Training is an NGO based in the north-west of England. 
For 15 years they have worked transnationally in more than 32 countries with 
local communities to make the best use of cultural and natural assets for 
sustainable rural development. They offer vocational training for adults and 
students and are also active in the field of youth. Contemporizing traditional 
crafts is a particular strength and this has resulted in notable projects concern-
ing such diverse topics as teaching restoration skills for vernacular architec-
ture to developing fashion involving traditional textiles. They work within the 
cultural and creative sector, from “archaeology to art” and undertake many 
archaeological surveys and excavations in over ten European countries. For 
Grampus, the ideal situation is to develop a closed circle project, where learners 
discover something, are empowered by it and create something new and ex-
citing as a result.
Authors: 
Andrew Winthorpe, Luke Bryant, Martin Clark
http://www.grampusheritage.co.uk



Research House, UK (eLearning studios)
Research House provides a comprehensive package of solutions to assist you 
in developing effective and engaging eLearning courses and other eLearning 
materials and facilities. 
Research House enables independent learning, group learning and from ex-
perts through eLearning. They provide authoring tools enabling you to develop 
your own eLearning courses, Learner Management Systems (LMS) to help you 
manage your learners and their progress and instructional design to develop 
courses for you. In this publication RHUK presents work it has carried out in 
cooperation with National Parks of England and Wales.
Author: 
Nitin Thakrar
http://www.e-learningstudios.com/

seed, Switzerland
seed association is a non-profit enterprise with expertise in education, tech-
nologies, and international development. seed is involved in development and 
social projects, both at local and international level, and offers training, com-
munication and ICT support services to non-profit organisations. The present 
publication presents three training programmes linked to local geographical 
and cultural landscape and implemented by seed staff to enhance integration 
of foreign communities or within heterogeneous groups. 
Authors:
Luca Botturi, Chiara Bramani, Sara Corbino, Isabella Rega
Pictures:
Luca Botturi, Chiara Bramani, Isabella Rega
http://seedlearn.org/

Pamukkale University, Turkey
Today, with its nine faculties, four institutes, six institutions of higher educa-
tion and ten vocational schools, Pamukkale University is training modern, 
knowledgeable, creative and enterprising young brains, from Turkey and the 
world in various fields such as medicine, engineering, economic sciences, science, 

social sciences, fine arts, educational sciences and technical education. Despite 
its short history, with its thirty-three thousand students and five thousand      
employees, one thousand and five hundred of whom are academics, it is rapidly 
developing. 
Pamukkale University has developed a method for learning archaeology with 
the cooperation of two faculties. The contribution of Faculty of Education 
has been about the pedagogic aspect and the Department of Archaeology 
contributed with the methods and knowledge about the historic aspect of the 
project. This publication is just one of the products of the project including 
theoretical foundations of the learning archaeology and experiential stages 
of developed method. 
Authors: 
From the Faculty of Education
Hurşit Cem Salar, Huseyin Kiran, Ahmet Kanmaz 
From the Department of Archaeology
Elif Özer, Barış Yener
http://www.pamukkale.edu.tr
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