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Foreword

A World of Stories

“The world is not made of atoms, it is made of stories.”
These are the words of American poet Muriel Rukeyser and her expression has become a mantra for me in 
my work in developing methods regarding exhibitions and learning.
The quotation suggests that the world is socially constructed, not biologically or chemically, and that it is 
mankind who constructs the world through narratives and stories. These are projected through many me-
diums; books, films, theatre plays and music to name but a few. Over the past years I have been developing 
this idea in the context of my work with exhibitions in museums, art galleries, libraries and public spaces.
The narratives of exhibitions and the multi modality of their form and design make them very rich gardens 
of knowledge for the creation of meaning. 
Saying that, I may need to make a detour to establish what I mean by knowledge. I see knowledge as a 
person´s capacity to interact with the world in a meaningful way. Learning, or rather developing meaning 
is the process where this capacity is increased. It is about understanding and developing meaning out 
of an experience or an interpretation of the world. Developing meaning depends upon context, previous 
experience and values.
Working as a teacher ten years ago I often visited different cultural institutions to find material for my 
work with students. Music and books served as fruitful material for discussions on who we are and who I 
am, in contrast to other individuals or peoples and the following discussions with my students were some 
of the most rewarding moments I had, in my career as a teacher. Working with Shakespeare´s sonnets 
together with 13-year-old boys from the south of Gotland, a Swedish island in the Baltic Sea, taught 
me to never underestimate people again. Those discussions were also a good example of what Vygotskij 
meant when he said, “Every function in the child´s cultural development appears twice: first on the social 
level and later on the individual level: first between people (interpsychological) and then inside the child 
(intrapsychological).”  
It was during such discussions amongst the class where we deciphered what Shakespeare´s words meant 
to us and it was through our own reflection where we could create meaning out of it on a personal basis.
Back to exhibitions. As I wrote above, I find them to be excellent didactic tools and a gold mine for teachers 
interested in the personal growth of students. The spatial experience of an exhibition turns it into a social 
and pedagogical meeting place where communication and social interaction are important tools in order 
to understand its content. I just wish I had known this when I was still working as a teacher.
This is why I think SMILE-VET is an important project. Not only that it strives to use archives, libraries and 
museums and exhibitions as basis for knowledge and learning but also because it aims at connecting 
teachers and trainers across Europe, seeing interdisciplinary methods as a quality for achieving the aims 
of the project. 
I hope that this anthology will inspire teachers and trainers across Europe in order to bring them together 
in their efforts to use archives, libraries and museums and exhibitions as gardens of knowledge, thus    
creating a new narrative for tomorrow´s Europe.

Göran Björnberg
Head of Method Development
Swedish Exhibition Agency (Riksutställningar)
www.riksutstallningar.se
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Introduction

SMILE stands for Schools Museums Internet Learning Education. It is one of the most long-lasting and 
successful LLP teacher training courses in the history of the EU LLP Comenius and Grundtvig programmes 
and has been run by Middlesex University and Elderberry AB in Sweden for over a decade. Over 1200       
teachers have graduated from the one-week training programme held in Sweden, Ireland, Portugal, Cyprus 
and Turkey. It has successfully led to a number of formalised relationships between teachers, schools and 
museums across Europe. Gavin Baldwin from Middlesex University and David Powell from Elderberry AB 
have led the courses through this period. The continuous popularity of the course over the past decade is 
witness to the overwhelming need for teacher training in this area. Research shows that formal training 
for teachers and trainers within vocational education and training in the use of archives, libraries and 
museums is mostly non-existent in most European countries.

The partners recognise that to develop further, it is time to capitalise on previous initiatives and develop 
new conceptualisations, new processes for exploration and cooperation and new training for teachers, 
trainers and cultural professionals. SMILE-VET is an attempt to develop a fresh approach to the SMILE-
programme with new partners from new countries with new skills and new exciting ideas from archives, 
libraries and museums for vocational education and training. SMILE-VET is also an attempt to include 
many different actors and stakeholders in the conceptual development, by involving local communities, 
vocational training centres, museums, libraries and archives, therefore brokering mutually beneficial rela-
tionships and further disseminating experience developed during the past decade.

SMILE-VET is based upon a network of theoretical and practical work that develops ideas of inclusion, 
multiple identities, active citizenship, trainee voice and democratic participation in an archive, library and 
museum context. Based on ideas about Cosmopolitan Citizenship1 with its emphasis on Human Rights and 
a sense of belonging, the inclusive model of identity used here is based on fluid and multiple identities 
that arise from living in a “community of communities”2.  For a society to flourish these factors of identity 
need to be valued and reflected in a society’s institutions including its archives, libraries and museums. The 
project‘s main innovating elements will be to explore and develop material for vocational training groups 
that may be overlooked by museums, archives and libraries which include issues of; ethnicity, gender, 
sexual orientation and disability. 

SMILE-VET will in this publication highlight these issues through documenting the work of the partners 
from several countries, who work actively within VET and ALM. This “How to do“ publication on best 
practice focuses on various methods of cooperation between VET and archives, libraries and museums 
and also highlights the work of several institutions active in the area of vocational training through cul-
tural activities. The programmes show some very pragmatic work on how to engage vocational trainees 
with archives, libraries and museums and also some programmes that aim to tackle wider issues such as       
working against xenophobia or working with special needs groups, etc.

The concept of archives, libraries and museums working in cooperation with vocational training, is not 
entirely new; this is especially true in the case of museums. We must remember that many of our most 
famous museums were initiated as places of vocational training. For example the world renowned Victoria 
and Albert Museum in London was formed both to house the royal collections but also as a place of train-
ing and inspiration for artisans and craftspeople. This tradition has continued up until the present day 
and there are many good examples where archives, libraries and museums are integrated in vocational 
training. In our studies we have looked for example at the Sami Museum in the north of Sweden, where 

1  Osler, A & Starkey, H. (2005) Changing Citizenship. Maidenhead: Open University Press.
2 Parekh, B. (2000) The Future of Multi-Ethnic Britain: Report of the Commission on the Future of   
 Multi-Ethnic Britain. London: Runnymede Trust.
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traditional crafts are both collected and taught. We have found an abundance of practical programmes 
where for example vocational training for traditional local industries such as textiles, pottery, metal work-
ers, mechanics, building, etc. go hand in hand with education departments in local archives, libraries and 
museums.  We have highlighted the Borusan Music Library in Istanbul, the City Library in Dornbirn, the City 
Archive in Dornbirn and the Technical Museum in Stockholm that follow in this tradition.

We also recognise that the nature of archives, libraries and museums is changing and especially the nature 
of education in such institutions. Many archives, libraries and museums are now in the forefront of social 
change using such institutions to debate, influence and teach issues relevant to society in general. The 
“Suitcases”-project by the Living History Forum in Stockholm, which takes up issues of race and ethnicity, 
is an example.  The “Red Ox” memorial museum is active in the vocational training of police officers look-
ing at the excesses and atrocities carried out by the police under the Nazi regime in Germany. The Vienna 
State and City Archive tries to combat xenophobia and the rise of far right politics amongst young people 
by using original source material from the Nazi period. The Prado Museum in Madrid offers vocational 
programmes for the disabled and the Women’s Museum offers a vocationally based mentoring system for 
female refugees. The Herbert Gallery and Museum in Coventry is involved with helping disengaged young 
people get back on track. Brandts, centre for art and culture in Odense, offers training programmes using 
art and culture but aimed at vocational training within social and health care studies and the National 
Museum in Stockholm organises programmes on looking at issues of national identity in a multicultural 
society to name but a few.

The SMILE-VET-project as well as looking at which types of programmes are offered by ALM for vocational 
education, has also carried out further research into the state of training for staff working in the sector. 
This is quite a complex area as it is so large and diverse with many differing needs and differences between 
countries. The use of volunteers is the most obvious. For example in Austria up to 80 % of Library staff are 
volunteers. In Sweden the use of volunteers within the ALM sector is practically non-existent. It is probably 
true to say that professional development training for staff, both volunteer and permanently employed, in 
ALM is weak in general throughout Europe and there is large scope here for further development projects. 
SMILE-VET tries to support continuing development of ALM staff with a training course curriculum for 
vocational teachers and trainers in critical archive, library and museum education, democratic museum 
pedagogy and community curation. The contribution of the partner CAF is directly linked to the training of 
volunteer guides, and the contribution of the partner City Library Dornbirn looks at volunteers in libraries. 

An interdisciplinary eLearning hub of educational exercises for teachers and trainers www.smile-vet.eu 
compliments this publication. Teacher notes translated into Swedish, Danish, Spanish, Turkish, German, 
and French are available.  A mentoring system for future users including the development of cross-European 
networks of archives, libraries and museums will continue this development.

David Powell



Elderberry AB, Stockholm, Sweden

SMILE is ...
Schools Museums Internet Learning Europe 

SMILE: Schools Museums Internet Learning Europe is concerned to provide teachers and trainers with a 
teaching methodology that enables them to investigate Europe through the interpretation of museums 
and exhibitions. More specifically it is concerned with enabling people to explore a number of aspects of 
their identities, to present these using simple internet publishing tools and eLearning applications and to 
compare the various identities expressed by other Europeans.

The SMILE-programme recognises the importance of the built environment, in exploring and expressing   
identity and the role of museums and cultural heritage sites, especially those dedicated to the local area, 
in interpreting the identity of a locality and the people who live there. The SMILE-training course and            
teaching material are directed towards teachers and trainers engaged within formal and informal educa-
tion throughout Europe. It is based upon the educational material produced within the Comenius Multi-
lateral project SMILE Schools Museums Internet Learning Europe from 1999-2001.

The method has grown to become a flexible way of addressing issues about identity and has developed 
into several forms, each putting the stress on various aspects of the subject. Hence we have variations 
of SMILE Schools Museums Internet Learning Europe, Schools Museums Identity Learning Europe and 
Schools Museums Inclusion Local Environment being but three. The courses are arranged by Elderberry AB 
and Tinta Education Ltd based in Sweden in cooperation with Middlesex University from England.

The pedagogical method for the course is based upon the ideas developed within the project and                  
experiences from practical training courses which have now been held annually for over a decade. LLP       
Comenius and Grundtvig SMILE-courses have been held for consecutive years since 2002 with approxi-
mately 120 participants from 23 countries participating every year and graduating from the course. The 
courses have been held in Sweden, Turkey, Italy, Portugal, Cyprus and Ireland. The content and programmes 
can vary greatly depending upon the specific situation within museums in the country.

SMILE is built upon a socio–constructivist view of education and tries to incorporate and facilitate for 
several “learning styles”, compatible with learning through museums and heritage sites. The programme 
tries to cater for learning through both formal visits to a museum, with for example a school or college 
group and compared to learning in a more informal setting such as when you visit a museum in your own 
leisure time. As we find that most teachers are not ”museum literate” we start with the basics. What do 
museums do?
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”A museum is a permanent institution in the service 
of society and of its development, open to the public, 
which acquires,	conserves,	researches,	communicates	
and	 exhibits the tangible and intangible heritage of 
humanity and its environment, for the purposes of      
education,	study	and	enjoyment.” 
International Confederation of Museums ICOM



We point out traditional methods that museums use to teach, with visual displays set out in a chronolo-
gical manner and compare them with more modern methods of presenting material for learning through 
interactive displays, interpretation, IT, etc. We look at methods of interaction and communication, con-
sidering how ideas and concepts are displayed. Are artefacts simply left without comment, with only a 
date and title; Greek vase 2000 B.C. or are they enhanced by texts and pictures; sounds and models or 
computer interactive displays?

Moments of reflection are planned into the course as are group learning sessions, formal lectures and 
study visits to archives and museums. We come to understand that museums are complex, multi-layered 
institutions full of artefacts, images, sounds and texts that represent ideas and concepts displayed in a 
variety of ways; linear and ordered or random and spontaneous.

We analyse the work of a guide and participate on several guided tours. Does the guide use only one-
way communication, simply lecturing the visitor, or does the guide ask questions and use open-ended 
statements? Is the guide talking in the first person acting out life as it was in the past or the third person 
relating facts about former times?

A concept of museums as places of citizenship in action is developed and participants are helped to         
become ”museum literate”, the act of “reading” a museum being an act of informed citizenship. The aim is 
to develop the ability to critically read a display or a museum. Developing the idea of reading a museum, 
we ask participants to consider:
Who “wrote” the museum?
Who did they “write” it for?
Why did they “write” it?
Who “reads” it now?

Reading museums critically means that we help the participants consider the reliability or truthfulness 
of the interpretation and to ask from which perspective it was written. For example visiting the Army 
Museum in Istanbul will give them another perspective on the Cyprus emergency of 1974, the Armenian 
question of 1915 to that which we are familiar with in the west. Does the guide on a visit to the National 
Museum or the Skansen Museum in Stockholm give a rose-tinted view of Swedish identity? Why do Irish 
museums represent Irish history with constant reference to another country? What are the politics and 
economics of the interpretation? Which identities and perspectives are represented and therefore validat-
ed? Is there freedom for the visitors to make their own interpretation? 

We also look at the role of museums in representing the “painful” past. All nations have parts of their 
history that they perhaps would rather forget. Are these periods truthfully represented in museums or 
simply glossed over or even left out? We ask the participants to consider the museum as a meeting place 
between the expert and the public, where museums are collections from which curators select material for 
display. In doing so the curator constructs certain narratives or stories. The visitor on the other hand reads 
the display and in so doing makes meaning (knowledge) using certain reference points. What influences 
these two constructions?  

Another important element of the course is to develop the theme of education outside the classroom, 
where we look at the local environment from a cultural and historical perspective. The participants work 
in groups and try to get under the skin of the particular city that we are in, trying to look deeper that the 
often stereotypical presentations of the tourist brochure.

The basic pedagogic aim of SMILE is to enable people to explore Europe through their own eyes and their 
own experiences. We are not trying to teach about Europe directly, to give information, or to impose an 
identity that can be described as European. (It would, however, be disingenuous to pretend that we are 
not trying to promote a certain attitude to European identity: that is that it should be democratic and 
inclusive). Instead we want to encourage the comparison, the recognition of similarity and difference 
and the development of understanding of the real ways of life and values that influence people living in 
Europe today. From the outset the course has tried to avoid stereotypes: we do not ask the trainees to 
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present aspects of life deemed to be “typically Swedish” or even “typically European” but to facilitate the 
presentation of identities and ways of life that people wish to present.

As indicated above the course is also committed to inclusion. This follows from the freedom given to 
people to present the identities they “choose”.  We are concerned to include a wide range of schools and 
colleges for various age ranges, rural and urban, especially those with a high percentage of ethnic minority 
inhabitants so that European identity is seen as a pluralist, multicultural identity and not one restricted to 
the traditional cultures of the member states. 

All SMILE-course participants receive the SMILE-book which is our teaching pack; SMILE Identity. The    
teaching pack is full with inspiring material: essays on different aspects of identity exploration and citizen-
ship in museums and the built environment, exercises and teacher notes. 

“Being in the work-shops in Stockholm last August 
made a total change to my own ways of teaching,                          
I learnt that we must increase a lot our emotions, feelings 
and sensitiveness.“
Isabella from Spain



SMILE	develops	into	SMILE-VET

The SMILE-VET-project aims to help teachers and trainers engaged in vocational education and training 
(V.E.T.) to make better use of archives, libraries and museums (A.L.M.). The project is a development and 
transfer of the previous programme SMILE, which was directed toward teachers in mainstream education 
and adult education. SMILE-VET will develop the SMILE-concept from general education to a programme 
specifically for vocational education and training. It will also transfer the programme from Sweden to 
Austria and Denmark and will update the programme with reference to the latest developments in ICT and 
eLearning. Ever growing interest in learning through the internet, mobile phones, tablets and other devices 
has meant the ALM sector can engage with wider, new and diverse audiences. Sharing expertise, resources, 
ideas, media and learning materials through technology means developing skills in creating online or 
digital resources in order to connect with the new generation of learners. As technology is ever evolving 
and changing we need to be aware of a continuous task of awareness, change and improvement. The 
objectives are to harness new technology in the ALM sector in order to enhance the quality of vocational 
education and training through the use of archives, libraries and museums and to increase the possibilities 
of cooperation between the two sectors.

An investigation into the extent to which museums, schools and colleges interact within their communi-
ties has provoked a call for a fundamental shift in the museum sector’s approach to participation. “Whose 
cake is it anyway?” a report, commissioned by the Paul Hamlyn Foundation in 2009, concludes that out-
reach and school participation in museums exist on the fringes of the sector’s activities, rather than at its 
core, and suggests that decades of investment in participation-related activity, funded on a project-by-
project basis, have not only failed to embed participatory practices in museums, but appear to have been 
instrumental in keeping this part of their work on the periphery. As a result, communities do not feel a true 
sense of ownership of their museums and galleries, and consider themselves to be “beneficiaries” rather 
than active partners of their work. The report calls for a thorough reappraisal of the way outreach and par-
ticipation work is conducted by museums and galleries, and a “root and branch review of the purpose and 
fundamental goal of this work. The research concludes that there is a role for funding bodies to support 
organisational change, finding ways to help museums and galleries help themselves to connect with local 
schools, colleges and communities through brokering mutually beneficial relationships.“ 1

This project explores some solutions to the problems of ALM outreach and participation by enabling        
beneficial relationships to be developed between these institutions and vocational training through the 
exploration and sharing of the diversity of European identity to promote social and cultural inclusion. It 
encourages consideration of the ways in which organisations can be better organised to facilitate deeper 
inclusive relationships and feelings of community “ownership”. By concentrating on networks of ALM in 
contrasting parts of Europe alternative management structures can be compared.

The SMILE-VET-programme is based on the idea that the true character of Europe is a product of its diver-
sity and aims to develop an educational package aimed at helping trainers within VET better understand 
the use of ALM in training. An important aspect of this focus is to recognize that diversity exists in terms 
of ethnicity, gender, sexual orientation and disability. In order for SMILE-VET to be successful we need to 
recognise that it is time to develop new conceptualisations, new processes for exploration and cooperation 
and new training for teachers and trainers within VET and ALM professionals. SMILE-VET is an effort to 
offer new and innovative practices in the area of inclusion and cooperation between VET and ALM. 

1 Arts Professional, Issue no 238, 2011, UK based Art Management Magazine, monthly publications.
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Methodology

The SMILE-VET-project aims to define and disseminate a methodology for training VET teachers, trainers, 
museum educators, archivists and librarians based on the idea that the true character of Europe is a 
product of its diversity. An important aim of this focus is to recognize the diversity that exists within 
the regions themselves in terms of ethnicity, gender, sexual orientation and disability. The overall project 
methodology addresses issues of teaching and learning through ALM in an urban, rural, local, regional and 
European context. We aim to develop and disseminate the idea of an “ALM literacy” methodology aimed 
at enabling VET trainers, librarians, archivists and museum educators (includ-  ing volunteers) to be able to 
read or translate the “grammar” of an archive, library or museum from several starting points; cultural, 
social, educational, political, historical, and environmental. The methodology developed hopes to enable 
trainees to learn how to read the various ”vocabularies” of archives, libraries and museums, their structures 
and multi-faceted manifestations, in order to influence and participate in discussions and debates about 
change.

The partners have constructed a theoretical framework of ideas and concepts to aid the exploration of 
inclusion and cooperation between vocational training establishments and archives, libraries and museums 
in Europe. This will develop common definitions for the project, theoretically explore ideas of social cohesion 
and equality of opportunity and develop democratic practices in VET. It will aim to improve outreach 
practices, especially to groups that are traditionally more difficult to reach and propose strategies for 
embedding outreach work more fully into the work of ALM.  



City Library Dornbirn, Austria

The Connection Place
The Public Library - Methods, Concepts, People

What	do	libraries	do	and	how	do	they	work?

To give a short overview: Libraries sort and classify media items, gather information, make information 
easily accessible, connect knowledge and link knowledge with people.

When we dig a little bit deeper we realize that libraries collect and “sell” ideas, life concepts, values, and 
information via different types of media. Therefore the public library offers a broad range of ideas, material 
and information to contribute to a good quality of life. Public libraries play an active role in supporting 
people in different aspects of daily life and work. That could be cooking, raising children or professional 
and vocational life. The user finds a broad range of ideas to create and organize his or her life. Libraries 
offer solutions for people’s problems. They create and help answer questions and cultivate curiosity. To 
do a good job the library must get to know people and offers them alternatives. Therefore libraries build 
up an attractive collection of material. By doing so the library forms its profile, so that the collection is 
attractive and useful for the clients.

On the one hand the library has a lot to do with the lives of people who visit and use it regularly: media 
items, information, events result out of this contact between customers and librarians. Each media item or 
information was bought in for a concrete person. On the other hand libraries offer inputs for new ideas, 
new solutions, values: The diversity in libraries stimulates a broad view of “the world” - and possibly appre-
ciation for each other. Libraries can also offer narrower subject specific information, even for VET. If your 
narrow subject specific media is not on offer, the library will nearly always help you obtain it.

Public libraries already play an important role in education infrastructure and offer access to the know-
ledge-society at different levels. To support people in basic education and in a broad general education is 
one of the main tasks for public libraries. Here libraries have the function of door-openers. The library is a 
contact point of access for people with impairments. The library may play the role of disseminators for the 
overall society or social institutions. But how can public libraries contribute more to the world of vocation-
al or professional training? There are several aspects: Libraries offer a broad range of media items for all 
kinds of subjects; they support their visitors in getting the information needed; libraries cooperate with 
VET-institutions in providing learning material and VET-oriented workshops for trainees and professionals; 
libraries offer the possibility to multidisciplinary learning and problem-solving. Trainees or professionals 
do not only get relevant information in their professional field but are also encouraged to browse “in the 
neighbourhood”; libraries handle questions from professionals or trainees of all kind irrespective of their 
state of knowledge; libraries offer training for volunteers who work in libraries.
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Behind	the	scenes:	Methods	and	concepts

Stimulation
80 per cent of people working in Austrian public libraries are volunteers, so the methods libraries use 
have to cope with this situation. As volunteers are one of the target groups for the SMILE-VET-project we 
should take a closer look at specific tools which are helpful for volunteer library trainees. Library trainees 
are people with a diverse background: teacher, typographer, pensioner, computer expert, housewife, people 
in search of a job. Not only the standard of knowledge is different but also the reason for becoming a 
trainee and the level of motivation. Library training for volunteers has to be very efficient and concentrate 
on basic library tasks. But first and foremost it has to take in account that there are treasures of knowledge 
to be mined for. VET-training for volunteers has to enable the trainees to value their own resources and 
to encourage them to learn.

Cooperation and diversity
The attitude towards the client is a friendly and productive one: “I know something which you don’t know 
yet to solve your problem. You know something which I don’t know yet to support you in solving your 
problem. Shall we cooperate to get good answers?” This means the volunteer librarian and the client with 
all their professional knowledge in their different professional fields solve the problem together. This at-
titude towards the client is expanded on as a methodology in the training for volunteer librarians. One of 
the most valuable resources in the Austrian library system is the diversity of the professional background 
of volunteer library trainees.

Learning by doing
The City Library Dornbirn is more a learning library than a teaching library. This concept of the “learning 
library” works well: The library learns and develops in contact with the visitors and the trainees by making 
knowledge and information accessible. It has to be easy to get access to library-services – and information 
and knowledge have to be easily accessible, too. To achieve open and barrier free access the library has 
established a permanent “trial-and-error-system”.
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Librarians have the role of teachers (e.g. searching, browsing for information) and learners (topic) in the 
same process. During a long day in the library there are lots of possibilities to exchange knowledge. Dorn-
birn librarians get many questions from their visitors – and very often they answer: “I don’t know yet – but 
let’s find out together!” This attitude towards the visitor is expanded on VET-trainees and volunteers who 
can experience that in a learning-process roles change continuously. For volunteers “learning by doing” 
includes the experience that they are responsible for a good relationship with the visitors and what effect 
this relationship has on the outcome.

“Learning by doing” includes also the librarian’s role of a benevolent and friendly coach. “We are particularly 
important for children or trainees in vocational training who are not that good at school – which includes 
their families, too. We don’t only provide them with material for making presentations or papers. We 
advise them how to search, how to work, give them some ideas how to do a presentation and how to use 
reliable sources, train them how to check information material.” 
Librarians support all types of participants in VET, at all levels in obtaining general knowledge and formal 
education. Volunteers in the library are trained to do the same: to act as helpful friends. This has not only 
a positive impact on living together in the community but also encourages people of being active in their 
environment according to their potentials. They are working together with the clients in a parallel process 
of learning and are encouraged to act as a model for “learning by doing”. 

Checking attitudes
Face-to-face-communication and individual support seem to be the main tools in dealing with people 
who personally search for help in the library. Therefore in the centre of VET-training for library trainees 
and volunteers are questions such as:

- How do I make sure that I communicate in a way which encourages people 
 to start solving their problem?

- How do I make sure that I as a librarian/trainee/volunteer can act as a 
 “living example” in the process of learning?

- How can I make sure that I don’t create “certain feelings” or represent values 
 which make it impossible for my VET-clients to use the offerings of the library?

- How can I make sure that my efforts in supporting trainees with a migrant 
 background or people with special needs are useful in the process of integration
 or inclusion?

“When a kindergarten trainee is looking for media items and additional information she needs for her 
practical training I always make sure that she can tell about her personal contacts with the kids or some-
times about her anxieties in choosing appropriate material just to make sure she gets the impression that 
she is well received.”

Checking one’s own attitudes and being aware 
of “invisible barriers” helps to build up a well-
functioning relationship between librarians and      
trainees which is a basic starting point for an     
efficient learning process.



Creating a safe playground
Libraries try to create a safe ”playground” for people where they can ask their questions. Librarians try 
not do demotivate people – neither staff nor visitors. When people feel safe and relaxed they are ready to 
learn. “I offer positive experiences. So people lose their anxiety.” This may be important in the motivation 
of vocational trainees. “When I give a short input to our volunteers about reading a story in the reading-
circle for children, first of all I let them share the knowledge they already have. Then they are ready to try 
something new and we get deeper into the field of contemporary children’s books.”

Librarians act as learning-consultants and learn-
ing-coaches during the process of lifelong learn-
ing and support learning in schools, VET-institu-
tions and volunteer training. ”I show people how 
to use an index and where to start searching. 
Often I notice that people are frightened – they 
hesitate to browse through a book and put it back 
on the shelf. They think: ‘Would I be able to read 
that, could I manage this, would I succeed?‘ People 
need encouragement and advice.” These kinds of 
attitudes and anxieties are not only found among 
a more general public but are also extended to 
professionals and trainees. This can be true especial-
ly when encouraging trainees and professionals 
to look outside their own specific field of know-
ledge.

Creating a safe playground includes a clear view 
on people’s competences – better: abilities to deve-
lop. Librarians enable volunteers to experience and 
“play” with skills and knowledge. They encourage 
people to try something new.

Librarians get all kinds of questions when people feel safe to ask and learn.

- “I would like to have a baby. How does this really work?”
 (17-year-old girl with a migrant background during a guided tour through the library.) 
 Libraries train volunteers in dealing with questions like this.

- “Do you have a good book?” 
 Librarians provide “good books” and/or lists – and they train volunteers in finding “good books”.

- “Dear library, can you prepare a box of media-items?”
 Kindergarten-teachers ask for learning-material they can use in their institutions – 
 and the librarians train volunteers in preparing material.

- “How could we teach our volunteers to read books to kids?”
 Librarians provide ideas for family-workers. 
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Librarians sometimes get a lot of information 
about private family conditions: “Sometimes we 
get more information from people about their life, 
illness or divorce than we can take.” They also hear 
a lot from people in VET-training about circum-
stances from which they suffer. So creating a safe 
place means to be reliable and supportive. It also 
means that volunteer trainees need to be helped 
and trained in handling these situations.

“My methods? Asking, continual asking.“
A keyword for libraries is awareness – awareness of people’s needs. Libraries want to understand what 
library visitors need, what they are looking for, what kind of knowledge they already have and if they feel 
safe or ready to learn. Librarians ask a lot of questions to get an idea of what people want; they activate 
und inspire visitors with good questions. Therefore in the volunteer training there is a strong focus on 
dealing with questions of any kind.

“Here is a person – there is a book. I make the link.”
The library offers ideas and counselling. It is strong in building up relations. “One of the main questions I 
get from clients is still: ‘Do you have a good book for me?’ Well, until now I didn’t get any useful answer 
from my computer. The computer has ‘knowledge’ but it doesn’t think outside the box. We have to do this 
job. Certain connections and conclusions I have to make myself.”

To make these links librarians find it important to have access to a broad knowledge base. Methods of 
achieving a good general knowledge for trainee volunteers is at times very simple. Dornbirn librarians  
pursue – sometimes – a very practical-oriented strategy: “I have learned here a lot of things. So I improved 
my geographical knowledge simply by sorting books back in the shelf.” To act as a link between professio-
nal needs and media items demands self-confidence, willingness to “understand” the problem and – very 
often – a high level of frustration tolerance.

When the library catalogues can’t help any further 
or the internet sources appear to be unreliable to 
the client, it is the experience, the know-how and 
the knowledge of the librarian which produces new 
ideas on how to find the information. “Activating 
knowledge, browsing in a book, checking this and 
that and the way how we are thinking cannot be 
done by a computer.”



“The library is a safe place” (boy, 7 years old) – People and their library
The City Library Dornbirn regularly receives reactions from their users which express strong and positive 
emotions towards the place. When people passed away the library receives letters from relatives which 
show how important the library was for the deceased. “People appreciate the personal contact and talking 
to us. The library is a place where people are. Nobody sends them away. They can stay.”

- Mike (between 10 and14 years of age he visited the library every day): His mum didn’t have a lot of 
 contact with other people, she never left home. So Mike spent most of his free time in the library, 
 got support with his homework and completed school very well.
- Three young women from Afghanistan wanted to learn about their home-country, because their  
 parents didn’t want to talk about the country and their experiences. They came to the library, browsed  
 through the internet and borrowed everything we have. They got support from another client who  
 offered them his library card to borrow the media items.
- An elderly lady who still stays on her own is asked by her daughter regularly: “Tell me mum, did you  
 have any contacts today?” “Yes”, she answers, regularly, too, “I was in the library!”
- Chris (15) went to a special school for handicapped children where he didn’t succeed very much. His  
 teachers found especially his writing rather poor. He wanted to give up school completely. When 
 he turned 14 he came to the library and took part in the creative writing group. Its members were  
 mostly seniors. He read his stories to them, got feedback and together with a librarian he checked his  
 spelling. In the meantime he has been working hard to get his certificate of Secondary Education, gets  
 only positive results and had two of his stories published in the Vorarlberg newspaper.
- Clara (15) is a shy handicapped girl who doesn’t talk much. “Is it possible that my daughter attends  
 your library writing group?” her mother was asking our staff. Now for the first time ever the girl has  
 left the house to meet people.
- A woman with heavy alcohol problems asked a librarian to get information on how to deal with her  
 addiction. The librarian offered her information about special groups and gave her material – but most  
 important for the client was that she got somebody to talk with. “She cried desperately”, the librarian  
 told, “but now she feels supported and is confident.”
- “I need help.”: Kindergarten-trainees usually use the library for writing their final theses. They know  
 from each other that they get there all the information needed and that they can ask whatever is  
 useful for them.
- Having “the right information” gives the feeling of security. “Since I have been working as a library  
 volunteer I can draw on abundant resources.”

It seems that libraries offer a place to feel comfortable. A librarian: “The library is like a small family. There 
is the feeling of security and safety.” A boy with a migrant background, 9 years old: “I have been enjoying 
visiting the library, it’s a family – and now we move.” - So sometimes the client’s perception is the same 
as the staff’s!

So in the process of vocational training for lib-
rary volunteers, we can see that they have to be 
trained to be aware of the very different attitudes 
people have to how a library can be used.

Working not for but with people seems to 
strengthen self-esteem, self-confidence and the 
development potential of both, library-users and 
volunteers. Public libraries certainly fulfil their 
professional tasks in a classical meaning but first 
and foremost they act as an overall facility – and 
are used as “the link” between knowledge and the 
people.



Tinta Education Ltd., Sweden

Deep Roots and Luscious Foliage

Tinta Education was founded in 2006, and is today a kind of mutation between tradition, modernity and 
innovation. All three elements are crucial, and although a mutation usually is something we consider to 
be inferior, the word here signifies a company that has managed to combine the deep roots of solidarity 
from the Swedish labour movement, the modern demand of adjusting to conditions in the market and 
innovative thinking in the pedagogic field.
We have all evolved through countless mutations. In fact, we need them not only to survive, but to be 
versatile and progressive. However, in education you need something more to be successful — you need 
a pinch of passion as well. It adds meaning and purpose, and makes an ordinary working day so much 
more fun!

Tinta offers a wide variety of adult education, from 
basic vocational and language courses for immig-
rants to capacity building and professional deve-
lopment for business. The guiding principles are 
perception, sensitivity, flexibility and engagement. 
Tinta is a daughter company of ABF, Sweden‘s    
oldest and largest adult education association. 
“The idea behind Tinta was to spread the ’Every-
man’s education’ idea of the mother organisation 
to new areas, for example vocational education 
and training”, says Pernilla Berg, Managing Director 
at Tinta. “We always aim to provide educational  
packages on an individual level for lifelong learn-
ing.“

ABF (the Workers‘ Educational Association) was established in 1912 by the Swedish Social Democratic 
Party and the trade unions. Today, it is a politically independent organisation, but many values still remain. 
The association’s catch-phrase is “to give the most to those who have received the least”.
The most common form of adult education in ABF is the study circle. In a study circle, people learn to-    
gether and form different opinions on various issues. The right to gain knowledge is paramount, know-
ledge needed to take hold of your own situation, and to be able to influence local and global develop-
ments. A study circle is also a practical workshop in democracy. Anyone can start one, and the participants 
can meet anywhere and anytime. Although there is a leader, the idea is to discuss and learn, not intensive 
study like before an exam. ABF claims that study circles have been crucial to the fight for democracy in 
Sweden, but stresses that democracy is not hereditary. A democracy needs people who dare to re-analyse 
things and have the courage to question things that are wrong. 
Another cornerstone in ABF’s values is to embrace cultural diversity and fight racism and xenophobia. 
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These roots and values and today’s demand for courses for immigrants make Tinta very well adapted to 
organize general and vocational courses for immigrants. The company also engages in finding practice 
placements in various lines of business and training and runs a mentor programme for immigrant women.
  “The mentors are all women as well”, says Pernilla. “The mentors share their experiences and networks,  
 giving a little bit of their time to help another woman to get established in Sweden.”
Maja Heurling works as a project manager and as a teacher, and she says that teaching immigrants is very 
demanding, but even more rewarding — and fun!
  “I have to fight with my own prejudice as well as sharpen my awareness”, says Maja. “I think it is 
 exciting to be so exposed. In many other situations you can wear some kind of mask, but it does not   
 work here. Teaching immigrants is for me like an on-going adjustment of my own conception of 
 the world.” 
In class, there is a lot of talk of cultural codes. When (and how) do you greet another person? Are Swedes 
really so quiet? Why is it so incredibly important to be on time in this country? 
  “When you talk about things like this I discover that I know only half the story”, says Maja. “Many   
 things that I regard as ’natural’, the way they should be, are challenged. I need to learn the other part   
 of the story. I must try to understand what it is like coming to Sweden from a very different country,   
 and then be expected to understand all the codes, rituals and work out what is expected of me. It is   
 not easy at all! “

Seeing	the	needs

To successfully provide vocational training for people with different backgrounds, needs, skills and lingu-
istic abilities is a real challenge and requires a lot of innovative thinking in all fields. Occasionally creativity 
can bring some unexpected results — such as that sometimes blindness can be a real eye-opener.

Tinta has much experience of organizing vocational training courses. Almost every course is different, 
depending on the commissioned by local authorities such as the employment office.
  “We always start by looking at the individual needs”, says Pernilla Berg, Managing Director at Tinta,  
 “and then we proceed to build the groups.” 
Sometimes the common denominator is the specified occupation being trained for, sometimes a group is 
formed based on a common mother tongue among the participants. Another way of creating groups is to 
look at the level of Swedish the participants master. 
Whatever the setup is, using the local community with all its cultural treasures is always an important 
ingredient. Understanding the local community is an essential step into the world of work. 



By visiting the museums you can learn a lot about what Sweden was, not so long ago, what Sweden is to-
day and what Sweden aspires to be. They are not only keepers of human history, knowledge and memory, 
they say a lot of the present day too. And a reliable foundation built on the ”then” and the ”now” gives us 
a chance to feel confident when we are to tackle the ”so what do we do next”-bit. 
 “A visit to a museum, a library or an archive is an excellent starting point for discussions of all kinds”,  
 says Pernilla Berg. “Not only does it inspire pure philosophical questions, but also down-to-earth,  
 practical issues. In this course we focus on newly arrived, often unskilled immigrants, so one important  
 question is work. What kind of jobs are there in this country? Seeing old pots and pans or a modern  
 walking frame on display gives us an opportunity to introduce jobs that might not be sources of paid  
 employment elsewhere. But here, cooking, taking care of children and elderly people is a way to make 
 a living.”    

More advanced participants are encouraged to learn to “read” a Swedish museum in the same way as 
reading a Swedish newspaper. It is not only about reading the content and understanding the grammar 
and vocabulary, but being able to make your own interpretation of what is presented.

  “Not so long ago, Sweden was a poor country with one of the highest infant mortality rates in Europe  
 and until the 1950s Sweden had amongst the worst housing conditions in Europe”, says Pernilla. “It is 
 important to know that we have not always lived like we do today.” 
  “I think every group we ever had have been to the Stockholm City Museum and the Museum of Medieval  
 Stockholm to hear about these stories”, says Pernilla. “The participants really appreciate it, and often  
 take their families there afterwards. The actual travelling to the museum is also an important part as  
 well — to show our students that it is easy to travel and orientate yourself in Stockholm, easy to find  
 your way around. Many immigrants never travel far from the area where they live and to use such study  
 trips to places of culture and heritage as part of a vocational induction course is essential.”

Blindfolded and spoon-fed
A rather special vocational training class was held a couple of years ago in cooperation with Jobbtorg (Job 
market) Stockholm. Jobbtorg Stockholm started in 2008, and its aim is to reinforce the city‘s initiative so 
that more unemployed people could find work or a place in vocational training. One of the target groups 
were people who quite recently had arrived in Sweden, and who wanted work or training — fast.
Christina Bergman designed the course and taught the group for ten weeks.
  “It was a rather short course”, says Christina, “you always want more time! But I must say that we  
 managed to do and learn a lot in that period.”
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There were 16 participants in the group, and they 
were training to become PCAs (Personal Care 
Assistants). People with various disabilities need 
someone to help them with all the activities in 
daily life. The group trained vocational and pro-
fessional language most intensively. There were 
a lot of discussions about ethics and also about 
prejudice.

  “A common misunderstanding is that there are very many handicapped people in Sweden”, says 
 Christina. “But I let the class do some research, and they found that this is only an illusion. It may 
 seem like that if one looks at it superficially — because here disabled people are not hidden away.”
Learning Swedish and training for work was also done through practical exercises. Christina blindfolded 
half the group, lent them white sticks and let the other half escort them around town.
  “You learn more in an afternoon what it is like being blind by doing this than reading about it for a  
 month”, says Christina. “By understanding what blindness feels like, you learn how to escort a blind 
 person. When you know what feels okay and what is horrible, you can adjust. Going up or down the  
 stairs can be a real test! You have to be able to trust the person next to you.”
The students did other practical things like spoon-feeding each other.
  “This is not an easy task if you never have done it”, says Christina. “But again — knowing what it feels  
 like to be spoon-fed, you understand how you should carry out the task yourself.”
The group also got together with people with different disabilities; they drove and pushed wheelchairs, 
tried to read Braille and talked to PCAs with many years of experience.
  “When I turned up with a wheelchair and some white sticks, a few were a bit hesitant at first”, says  
 Christina. “But as soon as they tried my methods, they liked them.”

Communication and compassion
Many of the students combined the course on vocational language with the regular Swedish for Immig-
rants (SFI) course. The more they dared to talk, the easier it became.
  “You do not need much grammar to start with”, says Christina. “Flow and learning words is more 
 important. If I correct my students all the time, they might just feel insecure. I used to put on my  
 ‘correction glasses‘ now and again, and correct everything for a very short spells, as an exercise.” 
The other vocational skill a PCA needs is compassion. But it has to be of the right kind.
  “To feel sorry for someone can be demeaning”, says Christina. “You have to find the right balance  
 between being empathic and professional. Much of the ‘touch‘ lies in how we regard handicapped  
 people, so we talked endlessly of views and approaches. Also, it helps to learn: what has happened to  
 someone who got cerebral palsy at birth compared to as a foetus? What is the difference between  
 being mentally impaired and mentally ill?” 

The city as a cicerone
There are many ways to explore and learn from a city. Christina takes her trainees outdoors to different 
places in Stockholm as often as she can. To walk around, or go by bus, visiting relevant places give context 
to vocational language learning.
 “There must always be a purpose with an outing”, says Christina. “There are so many things to do. 
 You can look at art, investigate accessibility, find out what the streets and buildings tell us about  
 history and everyday life. We also went to the local government office to learn how the city is run.”
  “It is interesting to analyse a spot from the perspective of being blind or in a wheelchair”, says 
 Christina. “We found that in many stairs the handrail ends before you get to the top or bottom. 
 To move around in a corner store is quite a challenge for someone in a wheelchair.”
To look at how the city has grown tells a lot about history. In Stockholm the factories used to be close to the 
water. Now, the factories are long gone, and the land is used for building apartments instead.



   “And all the art!” says Christina. “When you start to really look, it is everywhere. Sometimes houses  
 and other buildings can be art in themselves, if you look with those eyes. Take a tour of your own  
 neighbourhood, and look — I promise you will see many things you have not noticed before.”

Practice and passion
Since the overall aim of the course was to help the participants find work, one member of the staff wor-
ked full-time with finding suitable employers and to convince them to take on a student and give him a 
trainee job. To get the experience from doing the actual work is invaluable.
 “All of them found places to do the practice”, says Christina. “100 per cent.”
 Christina and Pernilla are proud of the work they did with the group or rather, the overall accomplish- 
 ment by the group.
  “To provide the inspiration as well as the basics is necessary”, says Pernilla. “I think you need a bit of  
 passion to make it work.” Pernilla hopes that all students at Tinta will go on even more visits to the  
 library and museums.
  “By going to the museum or the library you get a different input”, says Pernilla. “No matter how  
 skilled a teacher is, he or she is a single person. By using other learning environments you present  
 another part of reality.”
Immigrants are according to statistics an underrepresented group of visitors to museums or the  libraries, 
and Pernilla, through the SMILE-VET-project, is trying to develop new forms of collaboration.
  “I know that a lot of museums in Stockholm and probably throughout Europe really wish to establish  
 bonds with vocational training centres and centres for immigrants”, says Pernilla. “Our hope is that  
 the SMILE-VET-project will help them achieve this.”

Lifelong	Learning	IRL

“If	you	want	to	get	laid,	go	to	college.	If	you	want	an	education,	go	to	the	library.” Frank Zappa, artist
“The	public	library	system	must	be	the	best	idea	in	the	world.” Pernilla Berg, Tinta Education

Perhaps unknowingly, Mr Zappa and Mrs Berg both echo UNESCOs Manifesto for libraries. In this, it 
says:
“The public library, the local gateway to knowledge, provides a basic condition for lifelong learning,           
independent decision-making and cultural development. The public library is a living force for education, 
culture and information.”
  “It is hard to praise the public libraries enough”, says Pernilla Berg, Managing Director at Tinta Education.
 “They are a tremendous resource for students as well as teachers. You find them in every town, it costs
 nothing, and you can find all the books you ever dreamt of. They also arrange things as meetings with
 authors, story-reading for the children, help with homework and many more activities, sometimes
 even give tips and information on how to apply for a job on the Internet and what is needed for various
 types of employment.” 
The Library Law in Sweden says that every municipality must have a library. Most municipalities have one 
central library with a number of branches. The idea is that everyone always should have access to a lib-
rary. You can not only borrow books, most libraries also have talking books, video films, newspapers and 
magazines. Many have computers and services for borrow or rent. 
Tinta uses the local as well as the central libraries in Stockholm City as a frequent feature on all courses.
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  “We take all our groups to the local library, preferably as soon as possible. We explain how it works, help  
 the students to get a library card of their own and get a tour with one of the librarians.”
 

Local, national and international
A short trip into the city of Stockholm brings you to the largest library in the country. At Stockholm’s City 
Library you find books, all other media, and activities that range from workshops and exhibitions to advice 
from a lawyer about starting your own business and take part in a language café. It resembles a civic hall, 
where the public can get advice, training and entertainment. 
Next door to the main library is the International library. The International library houses a large collection 
of books for children and adults in various languages as well as newspapers and other magazines, music, 
films, computers, language courses and civic information in many languages.
  “When you take students here, they do not want to leave”, says Pernilla. “Even when class is over, they   
 stay on, find more and more books … it is lovely!” 
Pernilla Berg does not believe there is a competition between students developing their own language and 
learning Swedish for work.
  “The more accomplished you are in the language you are born with, the better you will master a new
 langue”, says Pernilla. “That is what all research has shown, and it is confirmed in our students. I think
 linguistic ability is multilingual at heart.”
  “You can also learn a great deal about working life in Sweden from novels”, continues Pernilla. “We have  
 a whole bunch of working-class writers to read, who have enlightened and inspired the working people  
 of Sweden for almost a century.”

From local to digital
Using the library as a vocational resource meets all the criteria for lifelong learning. You train language, 
civic and digital competence, you get cultural awareness and also a tool — or rather, a large toolbox — for 
learning to learn.
  “To encourage the students to form a habit out of visiting the libraries is one of the best ways to
 promote lifelong learning”, says Pernilla. 
But do people really need the library today? Can they not find everything they need on the Internet?
  “No”, says Pernilla. “What we stress in our teaching is above all the capability to communicate and the
 linguistic development and that is what you get when people — not computers — meet. The human
 encounter has so many positive side-effects. We do something together, we go somewhere together
 and we can ’browse’ together.”
  “The Internet and the library system have much in common”, says Pernilla. “The idea of sharing is so
 good. A good example of where Internet meets library is Europeana, the internet portal that acts as
 an interface to millions of books, paintings, films, museum objects and archival records that have been  
 digitized throughout Europe.”
  “Of course we train our students in using the Internet as well”, continues Pernilla. “In an ideal learning   
 situation you use many environments and methods: go to the library, read books and newspapers, talk  
 to people, look on the Internet.” 
Pernilla emphasizes that the library is not only a means to an end (being able to follow the course), it is a 
goal in its own right.
  “When our course ends, the library will still be there”, says Pernilla. “All the treasures are still close, just
 waiting to be discovered.”
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GAIA Museum Outsider Art, Denmark

Art of Difference
Vocational Training for Special Needs Groups

Introduction

The term “outsider art” has from its earliest formulations in the past century been used to describe 
artistic products made by people who somehow differ from the social norm. As an adaptation from the 
French term “art brut” (raw art), outsider art was at first a definition for works by non-professional self-
taught artists and psychiatric patients. Nowadays it has grown to include people with learning disabi-
lities and others who do not have access to the mainstream art world systems of training, production 
and consumption. Although the specific term “outsider art” appears to create separation rather than 
encouraging inclusion, it is nevertheless a definition that makes visible and connects a cultural field 
devoted to create awareness of something that could be overlooked. 

Across the world there is a wide variety of organisations and communities working to increase the 
opportunities for people with learning disabilities and mental health issues to participate in the arts 
at all levels. There are schools, studios and workshops that support and train people in the practice of 
art and help them to become performing artists. Museums, galleries and private collectors exhibit and 
sell works by “outsider artists” and regard them as vibrant supplements to the contemporary art scene. 
Together these organisations form a sector that is devoted to make visible the diversity of artistic ex-
pression and promote the rights of particular groups to be involved in and have access to artistic and 
cultural activities.

A	museum	for	outsider	art

As a cultural organisation, GAIA Museum’s pri-
mary objective is to provide cultural experiences, 
knowledge and education for the general public. 
The museum has three to four special exhibitions 
a year and a permanent collection that show the 
broadness of art by national and international   
artists with learning disabilities and mental health 
problems. Within the framework of the museum 
there are different divisions and subdivisions 
that run as sheltered places of employment for 
people with special needs – this includes a busy 
lunch café, a framing workshop, a media team, 
a museum shop, different workshops producing 
and developing designs and goods for the museum 
shop and companies in all of Denmark. 

As a whole the museum aims to encourage society 
and the general cultural public to acknowledge 
and embrace diversity. It is essential that the 
museum practises this in all aspects, not only by 
exhibiting art works by people “differing from 
normality” but also by making it possible for these 
particular groups to work for and be a part of a 
cultural environment.

View from the exhibition “Schlump” at GAIA Museum 
Outsider Art – special exhibition with selected works 
from “Die Schlumper” – an art studio for people with     
intellectual disabilities in Hamburg.

Maria Bach Nielsen



GAIA	Academy	–	a	specially	arranged	education	in	arts	and	culture

Being a centre for outsider art, GAIA Museum has since its foundation in 2002 been devoted to support 
and promote specialist organisations providing art practice for people with certain needs. It therefore 
seemed natural to consider the opportunity of establishing an art practice within the organisation 
itself and using the museum as a training resource. In 2007 the Danish Government set up a specially 
arranged educational programme, which gives youths who are not capable of accessing the existing 
educational systems, an opportunity to complete a three-year long education. The framework and content 
of the education is open, but it has to include subjects and methodologies that train and develop the 
students’ personal, social and vocational skills. It is aimed at giving the students the best competences 
to live an independent and active life and in this way enhance their chances for future employment.

The programme enabled GAIA Museum to bring the idea of an art practice to fruition. In August 2010 
the museum expanded with GAIA Academy, a three-year long education in visual arts and culture for 
young adults with special needs, which includes people with learning difficulties, diagnosis as autism 
and Asberger’s syndrome and mental health issues. As it is for all of us, education is a constructive 
way of entering adulthood and as preparation for the world of work. It is beneficial for the individual’s 
creation of identity and self-awareness to have access to an educational system, that is, to undergo a 
progress where learning is gradually constructed, and your skills and knowledge is evaluated by pro-
fessionals within a specific field. 

The students at GAIA Academy will after three years complete an education in visual arts and culture. 
They will have gained practical skills in different art disciplines and developed an understanding of 
art as a medium of expression and art as a cultural phenomenon in society. GAIA Academy’s overall 
objective is to give the students the best qualifications to find a profession or vocation in the arts and 
cultural sector; it could be as performing artists or as cultural workers in museums, galleries, cultural 
events and organisations.

In	practice

The education consists of six terms. There are lessons from Monday to Friday from 9 am to 2 pm. Until 
noon the training is focused on visual arts – in practice and theory. These lessons are managed by a 
professional artist four days a week and an art historian one day a week. In correspondence with the 
prerequisites of the specially arranged programme as regard to content, the education has to connect 
the specialist subjects with general personal and societal subjects in order to strengthen the students’ 
personal, social and vocational skills. This part of the training is managed by a social educator.

To combine the education’s different perspectives, every term has two overall subjects that somehow 
relate to the students’ sense of reality and their everyday life. This could for instance be topics like 
neighbourhood, sound, time, friendship, sexuality, democracy, etc. Both the art practice and the general 
pedagogical training deal with these subjects in order to get the students to reflect on their role as 
citizens in a working society. We want to encourage the students to see themselves and their achieve-
ments as a part of their communities and thus to learn what they do, create and know can have an 
impact on others.



A precondition for educating people with special needs is a strong consideration for the individual’s 
personal, social and vocational skills. At GAIA Academy we emphasize that each student is a unique 
individual, worthy of unconditional respect and commitment. The skills and talents of the students can 
point in many directions, and it is essential that these directions are examined and developed in order 
to avoid standardisation and make space for individual expressions. 

In the daily training the students have to work with different exercises that encourage them to discover 
their strengths and special competences. The trainer has to create a room where the student’s views 
and sense of reality are taken seriously. In that sense, it is important that the exercises are open so the 
students understand that there are no correct solutions or answers. 

“Wild Walls” was a project at GAIA Academy where the 
students were sent out to explore walls in local museums 
and regard these as individual storytellers. The students 
had to reflect on the information and associations they 
got from looking at different walls; what does this wall 
express, what stories does it tell, how does it affect me, 
what do I learn from looking at the wall? Afterwards we 
handed out 2 x 2 metre walls of wood and the students 
had to create their own storytelling wall, it could be a 
story about their life, experiences from their childhood, 
a story about who they are and what they dream of be-
coming. In the end the students’ walls were exhibited at 
GAIA Museum.
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In March 2011 the students at GAIA Academy took part in    
an international three-day workshop at GAIA Museum 
Outsider Art. Twenty people with special needs and  
mental health problems from ateliers in Berlin and London     
participated in the workshop as a part of the EU-project 
“In Between Out”. The main theme of the workshop was 
circles and more specifically “finding your own personal 
circle in the city”. The participants had to go out and 
explore the cityscape and visiting the local museums 
looking through a tube. The idea was to discover circles 
through a circle whether it was art, museum objects, 
everyday objects or urban views. When everyone had 
found the circle they wanted to work with, they made 
them into sculptures and wall paintings in the museum’s 
café. It was interesting to see how the participants 
despite language barriers and different levels of abilities 
were able to meet and cooperate with each other in this 
project. It was not only about finding your own circle; it 
was about finding yourself in a group of diversity and in 
a city full of cultural and artistic expressions. 

Photography is a beneficial tool in these forms of exercises. It enables the students to take quick snap-
shots of reflections which can be used as basis for further working. As an example, the students had 
to take snapshots of their neighbourhood and work with them as non-figurative pieces of art. The 
assignment was to discover lines, shapes and colours in the image and reproduce the image how they 
see it. By doing so, the students learn how to look at their daily surroundings in new ways and develop 
their own transformations of reality.
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Interdisciplinary	projects	and	social	interaction

An important objective for the training at GAIA Academy is to obtain a continuous balance between a 
stable and dynamic structure. There has to be stability in the daily practice in order to provide a safe and 
supportive environment for the students. At the same time it is essential that we promote the individual 
student’s natural curiosity and support his or her own initiatives and expressions. In that sense, we want 
to challenge the students to think and perceive in new ways, for example by bringing the training out of 
the classroom and set up projects that can get the students to interact with the society around them.

Project work is a pedagogical method that has appeared to be an excellent way of solving concrete 
assignments within this group of students. It gives them an understanding of working interdisciplinary, 
and it opens up to social interaction. In this way the students are more likely to transcend their own 
barriers and discover new resources and strengths. 

One project that was set up for the students at GAIA Academy was to design and create the 
scenography for a children musical performed at Vaerket, the cultural centre of Randers. In 
cooperation with a professional art teacher the students set up a three-day workshop for a 
group of children at a local school where they introduced the children to the theme of the 
musical, democracy. They did a brainstorm on the subject and visualised their ideas through 
creative exercises. Based on the results of the workshop the students at GAIA Academy 
had three weeks to put together the ideas and create the scenography for the musical. For 
this project it was important that the students learned how to find creative solutions to 
a specific assignment and they understood that the results had a value of experience to a 
cultural audience. Some of the project days took place at the venue so the students got a 
sense of working in a theatre environment and they saw how their creation contributed to 
the scene. The integration of children in the creative process was a great way of learning 
how to manage a workshop and how to use expressions and ideas from others in their 
own work. 



Another project that encouraged the students to interact with the local community was a two-week 
stop-motion animation project with a school for disadvantaged youths. We hired a group of young people 
who were specialised in animation to teach the students at GAIA Academy in the techniques of filming 
and editing and together develop short stop-motion films. This youth-to-youth training turned out to 
be an excellent way of stimulating the student’s ability to learn from and cooperate with others.

What	happens	next?

GAIA Academy is devoted to give the students the best qualifications to find a profession or vocation in 
the arts and culture sector. It is thus of great importance, that the education supports and strengthens 
the students’ understanding and acceptance of their own identity and abilities. They need to be heard 
and actively involved in the planning, development, implementation and evaluation of their concrete 
educational processes and aims. In terms of ensuring that the students get familiar with the arts and 
culture sector at all levels, they have to undergo practical training in different professions or vocations 
throughout the education. They can for instance job-shadow in galleries, museums and other cultural 
centres or assist teachers in art schools and workshops. The students take part in the planning of the 
practical training themselves and choose where they wish to work. It is essential that the cooperation 
with the organisation that provides the work placement becomes an educational experience for the 
students and helps them to develop an understanding of how to work with, communicate and promote 
art. Eventually, we hope that the practical training can create future job opportunities within the cultural 
sector for the graduated students. 
For those students who have the skills and desire to work as performing artists and to promote and sell 
their works, we plan to establish a form of sheltered ateliers where individual practitioners can work 
together and get daily support in their practice and promotion by professionals in the field. We wish to 
integrate these ateliers socially and culturally in the community by getting the practitioners to participate 
in cultural events and projects and by running workshops for schools, institutions, companies, etc.

One of the activities of the SMILE-VET-project has been to examine the services and training resources 
for people with special needs at archives, libraries and museums. In Denmark it appears that these ser-
vices are very few. Most libraries and cultural centres provide good access opportunities for physically 
disabled people but there are no specific resources or educational programmes for people with learning 
difficulties or mental health issues. 

GAIA Academy is aimed at exploring and making visible new ways of educating special needs groups 
in our society. Based on art and culture the education provides a room for reflexion, experience and 
creation. It is not only meant to encourage the students to discover new ways of expressing themselves, 
it is also a way of helping them to interact with their communities, socially and culturally. Moreover, by 
integrating the expressions and skills of people with special needs in the general cultural awareness, we 
wish to challenge society to acknowledge and embrace difference.
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Cultural Awareness Foundation, Turkey

I Want to Be a Volunteer!

Volunteers working as guides for visitors to museums and galleries can be a very good resource, acting as 
a link between the institution and the visitor. Using volunteers is not, however, problem-free and can be 
challenging for supervisors and institutions alike. It may be difficult to keep the volunteers motivated and 
engaged at all times. The volunteers may have different educational backgrounds, differing motivation 
for volunteering and different expectations of their own input to the organization. They may be experts 
in the subject but have no educational experience. They may be experts in education but have no subject 
knowledge. They may have neither subject knowledge nor educational experience! A good basic practical 
training is nearly always necessary.
It is appreciated that learning is a lifelong process and people learn in informal places such as museums, 
exhibitions and workshops, etc. Traditional education is mostly a “one-man show” meaning that there is 
direct contact and flow of knowledge between the giver and the receiver. In informal education however, 
various inputs are delivered from volunteers which makes the process quite experimental and experiencial. 

The Cultural Awareness Foundation works with volunteers in two ways. 

One of them is as a part of Cultural Ants Project to help the elementary school children to learn from and 
in the outdoors. The Cultural Ants Project is an original/unique educational model developed by a team 
composed of a pedagogue, a psychologist, an art historian and educators working with scientific data. This 
educational model is based on a learning mode that involves “sight-seeing, perceiving, sensing and first-
hand experience”; where tours of cultural sites act as stimulant for the introduction of cultural values. 
There are serious problems in protecting cultural values in terms of the richness of the most important 
places in Turkey. We need to foster in childhood the knowledge, skills, and attitudes that lead to cultural 
awareness during adulthood. If children can learn cultural values that appeal to their emotional intelli-
gence it will improve their grasp of what is needed to conserve our cultural heritage.

The second way the Cultural Awareness Foundation works with volunteers is in renovating historical     
monuments with the aim of the promotion of cultural value. Some of the tangible cultural heritage        
treasures of Istanbul/Turkey which have accumulated over thousands of years, are suffering from air    
pollution, vandalism attacks, and misuse. The Foundation encourages experts and volunteers to work 
together in the rehabilitation of these places. 

Aims	and	objectives

As a part of the SMILE-VET-project, the Cultural Awareness Foundation (CAF) aims to prepare vocational 
and practical training documents for volunteer guides* on tangible and intangible matters of cultural 
heritage in Istanbul. The specific aims of the project are to prepare a Cultural Heritage Education model 
and educate people mostly from the slum quarters of Istanbul. All models and methods, however, will be 
applicable from one country to another.  
For maximum benefit the whole programme will be prepared as an outreach programme. Istanbul has    
approximately 15 million people and 60 per cent of them came from small cities/villages in different parts 
of Turkey. Many of these people are either uneducated or not well educated. These people can live far from 
the city centre in ghettos and do not get the benefits of living in a metropolis, such as going to a theatre, 
eating in a good restaurant or visiting a museum. There are many reasons for this. They feel excluded both 
psychologically and socially from the natives of Istanbul. Most importantly they do not know the history 
and economic importance of Istanbul. Some of them have not even seen the Bosphorus or gone to its other 
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side to a different continent. By reaching these communities via an outreach programme a new awareness will 
be brought to their local areas and people will be encouraged to use libraries and museums.
The training model will be prepared for the group of volunteer guides to educate the people in small local 
areas. In other words, our first target group is the group of volunteer guides and the secondary target 
group are people who will be met by the volunteers. This programme will work by contacting local autho-
rities who will help not only to establish a trust between the Foundation (or any kind of institution for that 
matter)/volunteers and locals but also provide venues for the lectures.
The objectives of the project are: prepare a list of Cultural Heritage elements and a list of questions/       
teaching strategies (including eLearning methods) for the education packet, make a connection between 
ALM and Cultural Heritage elements, develop a test with a group of volunteers/locals, and prepare different 
visiting routes for the elements of Cultural Heritage.
Before addressing the training of volunteer guides specifically for Cultural Heritage matters, we need to 
stress the general rules regarding the training of volunteers. 

Some	general	rules	for	training	volunteers	

Volunteers** are trained principally to be guides for different purposes. They may have various ethnic and 
educational backgrounds, physical abilities, character traits, and a desire to guide visitors. Regardless of 
these, a volunteer guide should be able to connect the visitors with whatever is shown to them through 
good communications. Good communications are achieved by understanding and respecting the needs of 
the visitors, knowing the subjects very well, and using an appropriate language level.
Visitors may have different backgrounds and may be from different age groups. The visitors may be alone, 
with friends or families, or in organized groups. They may have various learning drives as well. They may 
want to learn about a particular subject, to raise the level of knowledge in general, to find inspiration, to 
nurture their sense of wonder or often just to enjoy themselves. All possible needs of the visitors should 
be respected and handled accordingly.

Volunteers should always be well treated and highly respected. Many opportunities should be provided 
for volunteers to contribute their own experiences and all should be appreciated. Since volunteers mostly 
join a project with different backgrounds, their experience/education contributes to an interdisciplinary 
approach on the subject. A creative physical environment should be created for volunteers to work in. Vo-
lunteers should have the chance to learn from each other and by working in small groups such as working 
in pairs throughout their training. Opening/closing circles at the beginning/end of each section should be 
used to summarize what has been done/understood or not understood.

When it comes to training volunteer guides for Cultural Heritage matters besides all the items described 
above the following points are quite essential. 

– Do not judge the visitor! In order to avoid tension between the guide and the visitor always 
 respect his/her background and opinion. Leave a sufficient amount of space for cultural under-
 standing between the guide and the visitor.

– Always ask visitors’ opinions about the object/theme/place first and ask them to relate those to  
 their lives. In that way whatever is explained by the guide really sets firmly in the mind of the 
 visitor. Especially, if the visitors are from another country, it creates an intercultural dialogue. 

– Explain objects thoroughly! The visitors should get the benefit of understanding an object to create  
  a link between present and past, and explore the lives of peoples and cultures they do not know.  
  Children especially learn outside the classroom, so understanding the context of objects should  
 benefit their study of history.

– Help them increase their vocabulary to describe an object, a monument, etc. This works very well,  
  especially with young children, since they have limited vocabularies, and then only for the subjects  
 that they are interested in.



No matter what kind of training is done it is necessary to profile the visitor in order to communicate better. 
This can be done either by asking questions directly or simply having a conversation. Here are some sample 
questions to profile a visitor.

– When was the last time you visited a museum/exhibition, etc.?
– Did you go there alone, with friends or family? Which one do you prefer?
– How often do you go to museums/exhibitions, etc.?
– What determines your visits?
– What are the best/worst exhibitions you have ever visited? What makes you think that way?
–  Do you have any idea or preconception about what you will experience?
– How long do you want to stay at an exhibition, etc.?
– Do you prefer guided tours especially? Why?

Guiding should be designed only after having answers to all of these questions. The visitors should feel 
that the tour is customized for them. After the visit, the visitors should be asked the following or similar 
questions to analyse what they have experienced.

– What did you notice in this exhibition/tour, etc.?
– Did you get inspired? 
– Was the exhibition/tour, etc. confusing?
– Was the tour too long or too short?
– What is the main message of the exhibition/site/monument, etc.? 
 What will you take back home with you?
– How well did the labels explain? 
 Do they describe the artwork/object/monument, etc. properly?
– What did you learn by viewing this exhibition/site/monument, etc.?
– How good was the design of the exhibition/site/monument, etc.?

Guided	torture

Ideally a group of visitors should not exceed 10-15 persons each time. If a group is larger than this many 
may not be able to hear the guide well. A guide should be aware of the needs of the audience as was ex-
plained earlier, avoid just reading the labels and put his/her input to the tour at a certain level. Otherwise, 
a guided tour can become “guided torture” which is a group of visitors just dragged from one point to 
another by a guide. 
 

Case	study	training	guides	for	the	Untitled	(12th	Istanbul	Biennial)	2011 

The training programme of the guides for the 12th International Istanbul Biennial will be taken as a case 
study. The Istanbul Foundation for Culture and Arts has been organizing the Istanbul Biennial since 1987. 
The Istanbul Biennial aims to create a meeting point between the artists and the audience. The title of the 
Istanbul Biennial this year is Untitled (12th Istanbul Biennial) 2011.
“The Biennial this year will look into the relationship between art and politics with an eye on artists that 
are both formally innovative as well as politically radical while also being fundamentally personal.
The work of the Cuban American artist Felix Gonzalez-Torres whose artistic language uses formal and 
poetic innovation as a means to address explicit political subjects that provides particular inspiration for 
the research of the 12th Istanbul Biennial.
The title is Untitled (12th Istanbul Biennial) 2011, following the way that Felix Gonzalez-Torres named most 
of this works. This serves as an orientation toward the artist’s work. In addition, Untitled, followed by the 
parenthesis, time and place of the Biennial purposefully calls attention to a level of communication where 
language and representation, along with the names and titles, operate in an abstract and poetic way.”
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What	has	been	done	for	the	case	study

The education of guides is vitally important in order to reach the audience. The whole training session 
is organized in such a way that the volunteers learn not only new information but also exchange ideas 
among each other. It is essential that volunteers learn from each other’s experiences. The training session 
of the Biennial Guides has these following parts:
1 Introduction to the training method using mostly the Socratic Method. This method is named after the   
 Greek philosopher Socrates, who taught students by asking questions, seeking to expose contradictions   
 in the students’ thought and ideas in order to guide them to find a tenable conclusion. In other words   
 students learn through the use of critical thinking. 
2  Solid information about the subject, such as the history of Biennial, the concept of the Biennial this   
 year, and information about curators.
3  Understanding the importance of different routes, depending on the time, education level, level of interest,   
 type of group (family, friends, professionals, etc.) that a guide should be able to create. In all cases 
 the  audience should be encouraged to make use of all their five senses to better “feel” the exhibition. 
4  The relation between Biennial and creative thinking. Contemporary art is often criticized as being 
 simple, absurd, revolting, etc. by many ordinary visitors. One of the tasks of the guide should be to 
 explain the nature of the thinking behind creating any art work.
5  Relationship between the Biennial and an ability to ask important questions. Not all questions evoke   
 creative thinking. Closed-end questions such as “What is the capital of Turkey?” do not require any   
 kind of creative thinking because the answer is obvious and there is only one answer. Open-ended   
 questions on the other hand have endless options. A question like “What kind of art work would you   
 do if you wanted to express grief in your work?” could have multiple answers. 
6  As a rehearsal at the end of the training session the guides present the Biennial and the artists in the   
 light of what has been learned in the training programme.
The training session started with 31 guides. A survey has been done among 29 of them with the following 
questions to test their readiness to start the job. 

Question 1: “What should be the most important characteristics of a guide?”

21 of them placed emphasis on good communication with the group, being clear on what has 
to be communicated, being inspiring in order to make group members think about what is being 
communicated, sincerity, and calmness.
7 of them thought it more important to have the knowledge about the subject rather than trying 
to communicate with the group.
1 of them thought being respectful to the group is the most important characteristic a guide 
should have.

A guide is explaining the concept of 
the Biennial to a group of art teachers. 
Courtesy of Istanbul Foundation for 
Culture and Arts 



A guide is discussing the art 
work with a group of artists.
Courtesy of Istanbul Foundation 
for Culture and Arts 

Question 2: “Do you think a guide should make personal comments during a tour?” 

27 of them thought this should depend on the education/interest level of the group and a guide 
should make her/his personal comments without getting into conflict. 
2 of them thought a guide should not make any personal comments at all.

Biennial Guides worked from September 17th to November 13th. All the guides eventually experienced 
being able to master the whole exhibition as they became more relaxed and enjoyed spending time with 
the visitors. The guides met with the instructor every two weeks for what is called a “motivation meeting” 
to discuss the problems or share experiences. Guides for the Biennial had different backgrounds from 
art education to economics but their mutual interest point was to be able to guide well. The ones who 
did not study art were encouraged to read about the artists and their art works intensively and were 
helped by their friends who studied art at university. At the end of Biennial the guides were asked a few 
Evaluation Questions. The questions were as follows: 

Question 1: What was the best part of being a guide?
Question 2: What is the best piece of your training?
Question 3: What advice/advices would you like to give a person who wants to be a guide?

A guide is explaining an art 
work to a family.
Courtesy of Istanbul Foundation 
for Culture and Arts 



The answers to those questions are quite enlightening.

To	be	able	to	share	
“I enjoyed sharing information and experiences with friends.”
“Sharing my knowledge with the visitors made me feel very good and I think it was the best part of 
being a guide.”

Sometimes	it	was	very	challenging	
“Communicating with people of different backgrounds was very challenging but at the same time 
the best part of being a guide. When a guide has a mixed group, she/he should act rapidly to find an 
average way to communicate with them.”

Interaction	with	the	audience	
“It was almost like a fun puzzle for me to understand their education level first then interact with 
them accordingly.”

Unbearable	happiness	of	bridging	between	the	viewer	and	the	art	work
“Contemporary art is not always easy to understand for all visitors. I like to see the shining in the 
visitors‘ eyes after I explained the art works.” 

I	enjoyed	my	training
“I liked making presentations with the art works.”
“I liked the brain storming part about the meaning of art. I think it was really useful to get to
know our friends and their opinions.” 
“The training was very interactive and I enjoyed working with Socratic Method.”

As	for	the	advice	for	future	guides	
“Always know the subject well and interact with the viewers.”
“Use short and clear sentences.”
“Understand your audience before you start your tour.”
“Learn their names if possible.”
“Be calm and if you make any mistake cover with a joke.”
“Make an eye contact before you start the tour.”

The volunteers were asked to report to their instructor if they used their training somewhere else. 
A good vocational training should be broadly useful!

Concluding	words

As mentioned earlier in the essay, volunteer training is very challenging but very rewarding at the end. It 
is also like killing two birds with one stone! Enlighten the volunteers and they enlighten the audience!

* In this text I will refer to my target group as volunteer guides.
** Although the word “volunteer” means a person who performs a service willingly and without pay, sometimes   
 some volunteers get paid a very small amount to reimburse them for food and travel expenses.
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Letting People Speak
A Guideline to Conducting Interview Projects

Popular TV programmes with historical topics often consist of interviews with contemporary witnesses 
to recent events. Biographies containing life stories of famous and unknown people often head the best-
seller lists. In the news, interviews are the order of the day. Universities host seminars about oral history 
research; archives, libraries and museums conduct more and more interview projects. There is something 
that touches us, when other people tell their stories.
The broad field of professional education offers a great many possibilities to use the actual experience of 
people, so that lessons will be enriched. The article at hand will outline clearly how to plan, conduct and 
present such a project, such a teaching unit. These insights are gained from various projects, based on 
experiences spanning more than twenty years’ time.

Why	conduct	an	interview	project? 

Concerning interaction between people, conducting interviews is a good method to show course partici-
pants, pupils and students, that they cannot find everything in books or on the Internet. Lots of informa-
tion on practical things, manual skills or even on the general past, derives from life experience and is only 
to be found in people’s minds and memories. Course participants or trainees themselves gather knowledge 
actively, evaluate it, sum it up and present it.
It is not easy, especially for trainees, to make contact with experienced professionals. With active                   
questioning contact can be made on a personal level. People experienced in their chosen professions are 
not seen as “know-it-alls” or as being “precocious” who quote sentences like “in our time we did every-
thing differently”. Rather, they are people with whom interesting conversations can be conducted.

Note: Often it is not the topic alone, but also the method that is interesting. I recall a most impressive       
seminar with nurses. All of them worked in the geriatric care area and were extremely interested in how to 
conduct conversations with elderly people about their personal history. In their experience it calmed new-
arrivals to relate their own life story, offered them safety and demonstrated interest in their person.

How	to	begin?

In the beginning there is an idea or a research question. It can be fascinating for potential mechanics, 
hairdressers or electricians to hear tales about the daily work routine 30, 40 or even 50 years ago. Parti-
cipants can develop parts of the subject matter within such a project: How was fabric dyed in the early 
days? What did sign painters do? Which rights and obligations did workers have? Important is that the 
initial idea, the project topic itself is clearly defined. This is helpful not only for the participants, for the 
respondents it is also easier to answer a comprehensible question satisfactorily. 

Note: Phrase the project topic as simple and as memorable, as if you were writing the headline of a 
newspaper article. That will help you with preparation, contact and interview as well as the presentation 
of the project.

After you have chosen a topic, consider with whom collaboration would be advisable. For instance, help 
in finding suitable interviewees is important. Industrial unions, trade unions, pensioner’s associations, etc. 
are possibilities here, but also local archives, libraries and museums. The last mentioned institutions can 
help in another way as well. If they already possess audio recordings of interviews interesting for the project 
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it will be a great help for the preparation. Objects 
of collections and books on the topic are also very 
helpful for preparation and presentation. 
Other possibilities are offered in collaborating with 
newspapers, radio stations or regional TV stations. 
Old reportages can be useful for the preparation 
and can even include names of interesting inter-
view partners. Such a partnership is certainly a 
priceless advantage for the presentation. 

Note: One group can even work with older inter-
views, already conducted by someone else. This 
creates possibilities of comparison and offers great 
possibilities for the preparation.

Concept, project outline, milestone plan, deadline 
list, script, … there are many labels for the plan 
of procedures, assignment of tasks within the 
project. This also applies to interview projects. We 
enquired after old breeds of livestock and fruit 
variety within one project. An ideal project for 
an agricultural school, where trainee farmers are 
educated. But you already have to know during 
the planning phase whether you want to present 
the interviews within an exhibition on open day 
at college or want to publish it in the local news-
paper as a little series. Deliberately, it can also be 
no more than a presentation and discussion in 
class. Maybe even the college archive is interested 
in the interviews, to store them for posterity. But 
local academic institutions, archives, libraries and    
museums could also be interested in the results. 
The end results influence the approach!
On the other hand the group influences the       
approach as well. What is it that the participants 
should learn? Are only facts and information im-
portant or should something be learnt – in pass-
ing – from other skills, something be reinforced, 
repeated: the skill to sum up a text, work within a 
team, pass information to the various media – for 
example presentation, exhibition and newspaper 
article? The list could be continued indefinitely.

Note: The most important questions are: What is 
our aim? How do we want to achieve it? And who 
does what and when?

After the topic is chosen, the question of how to 
find suitable interview partners arises. Are family 
members desired, do we want to select only en-
tirely unknown people – or perhaps a mixture? 
The smaller the target group, the more exotic the 
topic, the more difficult it becomes to find suitable      
interview partners. Do not hesitate to address the 
appropriate institutions regarding this challenge, 

Mr Franz Josef Huber has worked his way up from 
apprentice to manager of the electric department 
of a large textile company. His stories about the 
introduction of newest machines and technique 
innovations show that constant change has always 
accompanied working life. His recollections are 
peppered with interesting facts, but also full of 
anecdotes.

As he himself has trained several apprentices, he is 
always ready to contribute to projects from apprentices 
and students.

Working scene: Orig. FMH Holding, 1950
Portrait: Orig. City Archives Dornbirn



as already mentioned above, or even take out a 
small ad. Often these institutions, employed with 
their particular topic, can provide suitable inter-
viewees. Or you can enquire of the associations 
that are employed with the wanted group, and 
offer recreational programmes for them.
How old, how young are they? Are interview, to-
pic, and method of conducting it, befitting the 
age, state of health or the particular religious or 
social group?

Note: Try defining the target group beyond fami-
ly members and circle of acquaintances. It is an 
important and interesting experience for many 
trainees and students to conduct a conversation 
with unknown persons.

There are interviews composed of only three 
questions, there are guided interviews, interviews 
focusing on one topic, personal history interviews … 
The choice of method depends on the topic, on 
who is in the task group and the desired result. 
The more eloquent your interviewer is, the more 
open an interview style can be chosen. If your 
trainees, pupils or students need more support, 
then you should choose a predetermined list of 
questions. This lends more structure to the inter-
view, and it also enables the interviewer to con-
centrate on the interviewee. Otherwise it is very 
likely that the interviewer is thinking about the 
next question rather than listening to the answer. 
But there are also other reasons to develop a list 
of questions. Comparability is top priority here. A 
predetermined structure is paramount to com-
paring interviews with different people and dis-
cussing the answers. The interview volume will be 
similar, which will make the processing easier.
Personal interviews are conducted very different-
ly. Here the interviewee is asked to relate his life, 
his childhood or his professional life. The person 
who is interviewed can determine largely for him-
self how much he wants to tell and in what order. 
This interview style can reveal colourful descrip-
tions, fascinating stories, but there are also people 
who think – very often wrongly – that they do not 
have anything to tell. The inquiry phase directly 
following the relating phase requires a skilled in-
terviewer, who addresses life or time epochs that 
have been omitted.

Note: A joint discussion about which questions 
should be asked is an introduction to the topic 
and the ideal preparation.

The question of recording technique is not easily 
answered. Some take notes during the interview 

Angelika Haller was the first girl in Dornbirn who 
started to learn the occupation of a mechanic in 1967. 
Turning, filing, milling, welding, grinding and drilling 
belonged to their everyday work. In vocational school 
she had to assert herself against 25 male classmates. 
The picture shows her in an apprentice competition, 
attended by participants from Austria, Germany and 
Switzerland in 1970. She reached 3rd place.

Her memories were very important to the success 
of the project “Female World“, where young women 
studied the pioneers of female vocational training.

Orig. Angelika Haller 
Reproduction City Archives Dornbirn
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to be able to complete the interview from memory afterwards. You can also send the questions and an-
swers in written form if the interview partners live far from each other. But in most cases the best way to 
record an interview is to use a recording device.
Technological progress has been remarkable over the past years concerning recorders. Many of the digital 
devices that we use in everyday life – the mobile phone for example – come with a recording option. 
Some of them can even create small videos, so that it is possible to get a sound and vision recording of 
the interview.
It is important for the choice of technology to know how you want to process the recorded interviews 
afterwards. Is the person processing the interviews technically capable of listening to the recording re-
peatedly, capable of stopping the recording if required? Are the interviews, or excerpts of them, going to 
be shown publicly during the project presentation? If so, the recording quality has to be good enough, the 
digital recording compatible with the available devices. For the project to succeed it is essential that the 
technology used can be handled by the course participants, pupils or students. Even the best of recording 
devices will achieve a bad result if handled incorrectly.

Note: Ask archives, libraries and museums. They often own recording devices and will be happy to rent or 
loan them in exchange for a copy of the interviews.

It’s	just	a	few	questions,	isn’t	it?

To conduct an interview is more than just to collect information. You are faced with a living human being, 
it leads to an interaction between interviewers and interviewees. Without delving too much into theory 
there are three things especially important:

- Make sure successful communication is guaranteed. Explain purpose and procedure of the project, ask  
 if anything is unclear and ascertain repeatedly that the recording device is working properly.

- Remember politeness, ethical and moral principles. People who volunteer for an interview have a right  
  to expect good manners, an attentive listener, and help if a difficult situation occurs. 

- The agreement to conduct an interview is a closed contract. Always remember, with such a project   
 you  come into contact with some important areas of your legal system. You are dealing with   
  protection of a person, copyright, publication right, etc. It is very important to gather information   
 about the project: Where will the interviews be published? Who  will have access to the audio files? 

Note: Get support regarding legal questions. Look up national oral-history associations on the Internet or 
ask institutions such as archives, libraries or museums.

It is very important to be well prepared. As mentioned above, interviews already conducted by others are a 
great help. Listen to the interview, or parts of it, together. Role play is a good training for beginners. They 
can assume both roles and get feedback. Pay attention to the obvious, and to the seemingly small things. 
How was the greeting? Was the project introduced sufficiently? Was there any information about further 
use of the data?
Address difficult situations intentionally. Even harmless topics can be connected with dreadful and emo-
tionally draining experiences. Sometimes, the slander of other people, groups or ideologies might occur 
during an interview. Discuss within the group how far this can be tolerated, and how to react if limits have 
been crossed. 

Note: No competition without training. Practise with your group by interviewing each other and                   
exchanging experiences afterwards.

A separate chapter has to be devoted to technology. Just as interaction with others has to be practised, so 
the technical aspect has to be practised as well. If you have to fiddle with the recorder for 15 minutes and 
it is still not working, you have lost much of your credibility. It is best to practise the technical situation 
together. Will I need a power source? Where will I position the microphone?



Apart from dry practice a little check-up is most 
useful before leaving for the interview: is the re-
corder working, is there enough memory capacity/
are enough cassettes to hand, are the batteries for 
the microphone charged, is there still power, is the 
sound level right ...?
If you are doing audio recordings only, remember 
to bring a camera. A photograph of the interviewee, 
preferably in his familiar surroundings, is a valu-
able tool that can be used for future exhibitions, 
press releases or presentations. The same applies 
to asking after old photographs that could fit 
the interview’s topic. You can make on-the-spot       
copies of interesting pictures with digital cameras 
in almost any light conditions. 

Note: Familiarize yourself with the technology, 
on-site it is too late!

During the interview it is your duty to pay atten-
tion not only to conversational skills and functio-
ning technologies. You should also observe your 
own person. Am I displaying any interest in the 
answers? After all it is you who wants something 
from the interviewee, and it is very impolite to 
leaf through your papers in search of the next 
question while he or she is speaking. By using 
eye contact and the occasional nod you can show 
the interviewee that you are interested in his or 
her information and that you have understood              
acoustically. 
Make a habit of asking for project relevant data 
at the beginning of the interview, such as age, 
family relations, place of birth, etc. You will need 
this information to file the person and interview 
accordingly. Additionally they are important back-
ground information for presentations. Above all it 
is extremely time consuming to obtain the data of 
all conducted interviews after the event. Remem-
ber to write down address, telephone number 
and/or e-mail address if you did not do so at the 
initial contact. This is important for any remaining   
questions, for invitations to the presentation, or 
for the filing of the interviews.

Note: Imagine introducing the interviewee to others. 
If you can do that, then you’ve got enough infor-
mation.

Pay attention to changes in the surroundings.   
Distracting ambient noise, that suddenly occurs 
and can be heard clearly on the recording, will 
complicate processing the interview and render 
a public performance near impossible. You should 
also be able to recognise changes in your inter-

Dornbirn was the centre of the Austrian textile industry. 
Again and again the city attracted young workers. After 
the end of the war Mrs Karoline Schönett came from 
Styria near the Yugoslavian border to work as a weaver. 
Here she was treated as a “foreigner“ just like the people 
from Italy before and the migrants from Yugoslavia and 
Turkey after her.
Therefore her memories are so important. She also tells 
many other details, for example that it was only possible 
through sports, in our area this meant skiing, to become 
acquainted with the locals; or that in the 60s the textile 
company deliberately advertised very modern furnished 
rooms to attract many female workers.

Skiing: Dreihammer 1962
Reproduction City Archives Dornbirn
Room: 125 Jahre F. M. Hämmerle
Reproduction City Archives Dornbirn
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view partners. Are they in pain? Are they tired, unwell? Are they   bothered by any of the questions? If so, 
a break would seem advisable, so that you won’t appear ignorant.

Note: If you sense that your interviewee is uncomfortable, address it!

Do not forget the professional world of today regarding such projects. Compare interviews of older people 
with interviews of younger ones, who are still working actively.

How	will	it	continue?

Many interview projects run into trouble, because the effort of processing the interviews has been under- 
estimated. Turning off the recorder is not the end by any means. Most times an index of context has to be 
made, often the whole conversation or parts of it have to be typed out. It all takes time.
What you have now is only the rough material. Now the interviews have to be analysed regarding the 
project topic. Fitting passages have to be selected, compared with others, adjusted, and processed for the 
intended project.

Note: It is better to use fewer interviews, so you have more time for processing and editing.

The last part is the best part: the presentation. But first a little advice. Make sure all promises you made 
were kept before the interviews are made publicly available. This especially concerns promises of ano-
nymity and deletion of certain passages. Often the wish of anonymity or deletion of certain passages is 
expressed during or after the interview. Sometimes such promises are the only way to save the interview 
so you can still work with it, if the interviewee, out of some reason, would have backed out otherwise. If 
the interviews are filed, such promises have to be documented and included in the transfer agreement.

Note: Remember the possibility of ensuring the anonymity of a person, especially regarding delicate issues.

As I mentioned at the beginning interviews touch us personally. For a presentation of people’s memories, 
specific conditions of the presentation have still to be considered. If it is an article for a newspaper you 
have to keep it short, in most cases only particular sentences can be printed. And that is your job! No editor 
will take the time to select the most striking quote from a three-page-interview. If you do it yourself, you 
can decide which passage will be printed in the press. The same applies to radio and TV features, the more 
precise the material at their disposal, the higher the chance of publication. 
Imagine an exhibition at a company, where you are training people. Imagine big presentation boards     
tightly filled with whole interviews. Who will take the time to read all this? Have the courage and select 
within your group the most interesting passages. Provide information about the people behind the texts. 
Display a photo, that was taken for the interview and link it with the most essential biographical data.

Note: Invite all participants to the presentation. This way you are not just exhibiting people, but showing 
them your appreciation.

What remains of your project? Enquire of archives, libraries or museums if they are interested in your 
project. If this is done previously, collaboration is likely by all means. Perhaps the whole project starts with 
a visit to such an institution and a tour befitting your topic?
From the interviewee’s point of view the prospect of having his/her memories becoming part of an academic 
collection is very often the crucial factor for agreeing to participation. And it is a special commendation for 
trainees, pupils and students to have their very own work included in index collections. 

Note: Collaboration with institutions can act as a calling card – just ask.

Benefit from the fascination found in stories, in the interaction with people. And use the potential found 
in professional training. Many a trainee only learns to appreciate the value of professional life for a person 
while talking to older or still professionally active people. 



Examples
Archives, Libraries and Museums with a Human and Social Touch

Many archives, libraries and museums are now in the forefront of social change. Whilst still providing 
their basic functions of conserving, displaying and lending, some such institutions are entering into 
debate, influencing and educating on issues relevant to society in general.

The following examples are short descriptions of archives, libraries and museums that have programmes 
with something of a social or human touch to them. Each of the institutions combines the traditional 
roles of ALM programmes with programmes directed towards vocational training. 
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The Museum of Science and Technology, Stockholm

Mission: Media
9.03 A class of nineteen teenage boys arrives at the Museum of Science and Technology in Stockholm. 
On ordinary days they study at the programme for electricity/computer science, but today’s mission is to 
make a TV news show to be broadcasted the same day. 9.07 The pedagogue at the museum gives a 
crash course in journalism. Where do we find the news? What sources are there? Are they reliable? What 
do you want the show to focus on? 9.17 There is no crash course regarding the technical equipment 
— everything is so easy to use, that all the technicians will be doing research as well (a few disappointed 
murmurs). 9.21 The different tasks are assigned. Who will be producer? Sound technician? Cameramen? 
Who will do sports? Domestic news? International news? The weather? People with similar tasks create 
a group of three to five persons. 9.27 Discussions, researching, thinking, bantering and researching. 
10.11 Scriptwriting, rehearsal in the groups. 10.42 Rehearsal in front of camera — a bit awkward at 
first, but getting smoother with every try. 10.57 Adding of transitions ... “and now Peter will bring you 
more from the world of sports”. 11.20 Final rehearsal, final fine-tuning. 11.33 And we go live! Not 
really, but this recording is the one that will be broadcasted on the Internet and on the local TV network, 
The Open Channel. 11.37 The signature announces the end of the TV show. Cheering! 11.48 The 
result is watched, discussed and evaluated. 12.00 The End.

The Studio is located at the Museum of Science and Technology in Stockholm. Here students can broadcast 
TV and radio, or put together a newspaper. The visit — or mission — lasts for half a day or a day, and is 
suitable for students from 12 years to adult.
Alfred Grimlund and Marie Cucchiani work at the Museum of Science and Technology as pedagogues. The 
studio is hugely popular, and classes come from far and near.
“The result is up to the students”, says Alfred Grimlund. “They have to do it themselves!”
The idea is to give the students the know-how to make a media production, but after presenting  the tools 
the pedagogues hand them over to the students and stand back.
“A few teachers have been a bit doubtful at first”, says Marie Cucchiani. “They have had some idea about 
the pedagogues doing the work, not just showing it. But as soon as they realize what it is all about, they 
are enthusiastic.”

From a learning perspective, there are several skills that need to be employed. The students have to take 
full responsibility, do all the planning, and produce a result within a given time. They also need to co-
operate, to divide the different tasks amongst themselves. Who will be producer? Who will be sound 
technician? Anyone wants to present the weather forecast?
The session starts with a crash course in journalism. Whatever you find on the Internet is okay to use — or?  
Is it true? A very natural thing to talk about when producing a media show is of course copyright, to       
discuss the sources, and assess the relevance. Where does this piece of information come from? Why?
“To understand is more than just reproduce”, says Alfred Grimlund. “You notice when someone does not 
really understand his or her material. Then you maybe have to ask a few questions: what country are we 
talking about? Is this related to previous events? Why is this relevant as news in the first place?” 

A few classes have put together their own themes, and made television shows about everything from 
snails to space. To learn by doing is nothing new, but Alfred Grimlund points out that the students have to 
be mature enough to get the gist of the method as well as the content.
“This entrepreneurial learning is a good thing, but it is not always easy”, says Alfred Grimlund. “You have 
to take it seriously to create a content that truly matches the concept. And you have to use it in the right 
way. When it comes to method, the students have to be ready to benefit from it. If they are not, they will 
learn neither material nor method.”



National Museum, Stockholm

National Identity
“It is absolutely necessary to address the topic of national identity in our work [as teachers and trainers]. 
We cannot expect students to have a clear image about themselves if they don‘t find their place in wider 
spaces.” Raluca Gehrman, Romania, teacher, SMILE course in Stockholm, summer 2011

 

 

The National Museum in Stockholm is Sweden’s leading museum of art and design. The museum seeks to 
enhance the visitors’ awareness of the Swedish cultural heritage and history as well as the present. Natio-
nal identity is examined from different points of view: historical, ethnographic, artistic and cultural.                                                                               
So, what is this “Swedishness” all about? In a showing of selected works, Helén Hallgren Archer, curator, 
zooms in on the subject of national identity. The stereotypes quickly shatter when you follow her discourse. 
Pictures do not only depict ideals and notions, they create them, so looking at pictures is a very good way 
to learn a lot about how mankind sees itself. But frequently the picture tells a bit more than what was      
intended. Pictures of Sweden become pictures of the world. “We find influences from many different corners 
of the world in almost every work”, says Helén Hallgren Archer. 

She picks the portrait of King Eric XIV of Sweden (1533–1577) as her first example. His richly embroidered 
costume is probably of Spanish manufacture. The silk stockings also carry a suggestion of the continent. 
The painter, Steven van der Meulen, is Dutch. 
Many other artefacts have been created abroad, or toured the world before ending up in Sweden. But if 
they have been here long enough, they become part of the national heritage, regardless of their roots. 
National identity is something that is being constructed and reconstructed, again and again. The roots are 
as mosaic and multifaceted as the future.

The question “What is typically Swedish?” or even “What is Sweden?” depends to a great extent on when 
you ask the question. During Sweden’s age as a great European power in the 17th century, when the 
country more or less enclosed the Baltic Sea, more than ten languages were spoken in Sweden. The “lingua 
franca” was not Swedish, but German, or, in academic quarters, Latin. 
“Carl Larsson, who we regard as the archetypical Swedish painter, was very influenced by Japanese art”, 
says Helén Hallgren Archer. 

Looking at pictures and other types of art is of course a good foundation for discussing things like iden-
tity, immigration, multiculturalism, segregation and racism. But apart from strengthening social and civic 
abilities, the students can train many different skills:
“To talk about a particular painting in front of the class, or to write something is excellent practice”, says 
Helén Hallgren Archer. “Expressing your own thoughts, wether it is in your first, second or third language, 
always develops proficiency, regardless of how well you speak the language.”
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The Living History Forum, Stockholm

The Suitcases 
 
In order to attract students in vocational training The Living History Forum has developed a pedagogical 
concept of using suitcases in a structuralised group method. This method based on the theories of learning 
styles and value dialogues has proved to be very fruitful. 
 
“It really works. My students much appreciated the interactive workshop. Two hours felt like one and they 
definitely learnt a lot about eugenics and other not-so-nice-things from our past. Back in school we had    
several discussions on equal human values and I can see changes in perspectives among the students”, 
stated a history teacher at Vocational Handicraft Training College in Stockholm. 

After a short introduction the students are divided into several groups to explore the exhibition with a 
suitcase full of tasks and missions to solve. They are then expected to do a presentation based on the tasks 
they were assigned. During the presentations, in which the exhibition pedagogue moderates, discussions 
among the students take place. These opportunities provide students to learn from each other regarding 
contemporary issues like how we grade and sort people today. After the discussions the students get an 
opportunity to vote on an online voting system. The students‘ individual answers to ethical dilemmas and 
the possibility to debate that follows provide them new perspectives. 

During 2010 more than 15.000 Swedish teenagers participated in the workshop in the travelling exhibi-
tion (In)human, produced by The Living History Forum, Museum of Ethnography and Swedish Travelling          
Exhibitions. (In)human will tour Sweden 2011-2013, first stop Uppsala. 

The Living History Forum is a Swedish public authority which, using the Holocaust and other crimes 
against humanity as a starting point, works with issues on tolerance, democracy and human rights from 
both a national and international perspective. We hereby seek to oppose the lack of respect for equal 
values for all, what we also call intolerance.



Women’s Museum, Aarhus

The Lives and Work of Women

 

The Women’s Museum is a national museum specialised in researching and communicating the lives and 
work of women in Danish history. Since it was founded as a part of the women’s movement in 1984 the 
museum has been situated in a 19th century building in the centre of Aarhus. It has brought together an 
impressive collection of historical objects that describes the traditional and modern lives of Danish women. 
Besides the permanent collection, the museum offers a great variety of special exhibitions on historical and 
topical themes and art exhibitions with female artists. 

Over the years the Women’s Museum has carried out different research and study programmes for women 
within vocational education and training to learn about the culture-historical development and current 
conditions of women in Denmark. One of these programmes is the so-called “Cultural Meetings of the 
Women’s Museum” which is an established mentor network for women with refugee and immigrant back-
grounds and female mentees with a sound footing in the Danish society. Within the framework of the 
museum the non-ethnic Danish women are paired with mentors in one-to-one relationships in order to 
strengthen their opportunities to enter the labour market. The museum provides a training resource for the 
mentors as well as the mentees on how to make contact and offer their support in getting familiar with the 
Danish culture and mentality, the “unwritten” rules of the labour market, the ways to approach the Danish 
authorities, etc. By doing so, the museum provides a shared platform where learning goes both ways; the 
immigrants and the mentors meet, discuss and get familiar with their different cultural backgrounds and 
learn to understand each other’s ways of thinking and living. These one-to-one relation-ships have turned 
out to be a great success in the integration of women with immigrant background in Danish communities. 
The Cultural Meetings of the Women’s Museum’s network now has more than 800 members.
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The Herbert Museum and Gallery, Coventry

Getting Involved

 

Uniquely within the UK, The Herbert Art Gallery & Museum, Coventry www.theherbert.org is fortunate 
to have an in-house specialist digital media team, Herbert Media, working with commercial clients, not 
for profits, schools, groups and the Herbert itself. It is a resource for vocational training, workshops,             
community engagement project delivery, commissioned productions and advice that caters for the beginner 
through to the specialist.

Recently Herbert Media has been pioneering an accredited vocational learning programme for disengaged 
young people called “Getting Involved”, which in a fun and dynamic way encourages them to turn their 
lives around and engage with work or further training, and make decisions to better themselves. Each ten- 
day programme touches upon wider key skills contextualised through Creative Media applications such 
as film making, music and audio, web development, digital design and digital photography. Learners are 
encouraged to explore the rich heritage and culture of Coventry through the process of Creative Media and 
through engaging with The Herbert‘s galleries and collections to stimulate a pride and better understan-
ding of their environment and ownership of their city centre and surrounding areas.

By using The Herbert‘s temporary exhibitions and the permanent collection as a stimulus, this programme 
supports the development of skills of problem solving, self-motivated learning and team working. Whilst 
the media working not only supports the development of technical skills essential for future career develop- 
ment but also cuts across communication abilities, learning styles and engages students alienated from 
statutory formal education delivery. 
 
Although only launched at the start of summer 2011, learners from “Getting Involved” have already         
progressed back into traditional education or other vocational training programmes, are returning to The 
Herbert as visitors and participants in other activities and have recently published a book of urban photo-
graphy entitled “Soundtrack of Our Lives” inspired by local Turner Prize nominee George Shaw.  



Museo Nacional del Prado, Madrid

Training for People with Special Needs

 

The Prado Museum in Madrid has one of the finest collections of the great masterpieces in Europe together 
with an influential programme of temporary exhibitions. As regards to training and education, the museum 
is well-known for its outreach-programme and its devotion to provide access for all social groups to visit 
and use the resources of the museum. In terms of stating the universal rights to culture, it has been impor-
tant for the Prado Museum to include the social, emotional and expressive competences of special needs 
groups in their educational programme development and public communication scheme. Since 2006 the 
museum has developed particular programmes for people with conditions such as an intellectual disability, 
autism spectrum disorder, Asberger’s syndrome or mental health issues. Through communication, training, 
artistic creation and cognitive stimulation the museum has become the perfect instrument and essen-
tial motivation factor for these groups to learn about and experience arts and culture. Moreover, it has         
supported their integration in the cultural and employment environment of Madrid.
 
One of the effective methods used in the development of teaching resources at the Prado Museum has 
been to set up collaborations with various specialist organisations, educational and vocational centres, 
occupational centres and special needs associations. Educators and supporters from the different or-
ganisations bring a group of users into the museum where they together with the museum staff make 
up a multidisciplinary team that carries out different activities and develops teaching resources. As an 
example, in 2010 the museum collaborated with an organisation for adults with autism spectrum disorder, 
Psicopedagogia del Autismo y Trastornos Asociados, PAUTA, on designing a comic book as a teaching 
resource for special needs users, educators and museum staff. The people with autism had to define how 
they experienced the visit; entering the museum, meeting the guard, observing and studying the museum 
objects, etc. Their experiences and reflexions formed the content of a comic book with their own drawings. 
This book is now used as a teaching resource, “a guide to visit the Prado Museum”, not only for people with 
special needs, but also for specialist educators as a training tool to visit museums and for the museum staff 
to learn and understand how people with autism experience the cultural environment of the museum.
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Borusan Music Library, Istanbul

A Library for the Music Profession
Borusan is one of Turkey’s leading industrial conglomerates, established in the 1940s. Borusan has always 
supported the arts, especially music. It founded The Borusan Center for Culture & Arts in 1997, in the heart 
of Istanbul’s cultural district. Borusan Music Library is one of the activities that the company is proud of. 

Borusan Culture Arts has tried to cultivate an appreciation of polyphonic Western music among the masses 
and, in line with this goal, opened the very first private Music Library in Turkey. The library provides an 
archive of classical, jazz, blues, Turkish folk, classical Turkish and world music. Focusing mainly on those 
genres, the library features a collection of approximately 8.500 books, more than 7.000 musical notes, and 
around 10.500 CDs, 3.000 LPs, 150 videos and 100 DVDs. 
  
The Music Library was formed in 1997 with Borusan Culture Arts and aimed to be created as an exclusive 
library of music genres. While providing sources and notes of vocal and instrumental music, it also offers 
various recordings, CDs, LPs, and DVDs from numerous artists. One of the most important sections of the 
library is the Contemporary Turkish Composers‘ Archive.
 
In the library, BLISSPC Library Automation Program, the largest and the state of the art library system, 
is being used. All books, CDs and notes are catalogued with an automation system and classified with 
the “Library of Congress” system. Thus, the visitors may easily find and reach the material needed in the 
shortest amount of time.

The digitalisation programme of the library started this year with the Turkish Composer Ilhan Usmanbas’ 
works. The aim of the whole programme is to convert all materials to a digital format. 
The library aims to give vocational and professional support to Turkish composers in the world, helping 
Turkish composers’ music to be performed abroad and helping Turkish composers go travel and play their 
pieces. The library is open to public but only professionals and vocational practitioners engaged in the 
music industry can borrow books, CDs or scores from the library. 



City Library Dornbirn

“Geschichten im Ohr” (Stories in Your Ear)

 

The project “Geschichten im Ohr” (“Stories in your ear”) at City Library Dornbirn offers an educational 
and training programme which supports librarians, volunteers, pedagogues, family workers and parents 
in promoting literacy and “reading skills” for small children. Although the primary target group is smal-
ler children up to six years, the skills and competences developed can be used with all ages. The library            
arranges special evening workshops for these groups. The library also offers interactive mini-reading and 
playing-events for the children to enable the kids and their families a satisfying contact with books, stories 
and language. The library provides special offers for pre-school-playgroups and kindergarten-groups for 
example reading sessions in the kindergarten which are held by trained volunteers or specially prepared 
media-boxes according to the topics covered during the kindergarten-year.

In 2011 City Library Dornbirn started, in cooperation with the Vorarlberg Library Association, to organise 
vocational training workshops for kindergarten-teachers and -trainees, library volunteers, teachers and 
social workers. The library is a place where people ask for support in their professional field. The library 
receives many questions from kindergarten-teachers, pedagogues, family and social workers and parents 
on “good, new and cool children’s books and how to work with them”.

The library emphasizes that this training is open for several professional groups at the same time. Learning 
with and in the library should be inspiring, cross-professional, cooperative and provide a broad view of the 
world. Learning about how to work creatively with children’s books in a multicultural and diverse group is 
for City Library Dornbirn not only an exciting step in creating an open-access-learning-environment for 
professionals but also an exciting experiment in how to handle the different roles in teaching and learning 
at the same time.
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The City and State Archive Vienna

National Socialism in Vienna – 
Working with Original Sources  

 

As a result of vandalism at concentration camp memorials by Austrian youths, the Viennese City Council 
for Cultural Affairs with support from the City and State Archive has initiated a programme to counter the 
rise of Neo-Nazism tendencies amongst young people.

The aim is to show the dramatic impact National Socialistic ideology had on the every-day-life of Vienna’s 
citizens for young people in Vienna today. The programme is based on using original source material from 
archives, and expertise of the archivists at the City and State Archive working with the large stock of      
archive material concerning the era of Austrian National Socialism.

After extensive research, appropriate archive material has been collected and scanned. The selection          
criteria for the collection were to assign the sources to the subjects of “confiscation of property”, “ideo-
logical indoctrination”, “racial policy”, and also to clearly show the fate of individual people. Finally the 
material was made available on CD-ROM for the mentors and teachers of the young people, who present-
ed it to the pupils in class for group study. After illuminating the historic context in class, two workshops 
took place in the archive. The youths were handed individual packs of original source material, in order 
to accomplish various assignments and tasks. A survey of a quantity of archive material, including files 
from the Gestapo, racial policy department, people’s court, showed that the cases developed by the young 
people were solely the fate of one individual, but only one example of thousands.

This model has been tested by five different school classes, and by summer 2012 it shall be used by the 
University of Vienna to educate student history teachers, in cooperation with Univ. Prof. Dr. Alois Ecker 
from the methodology centre for history. The secondary school BRG 19, Billrothstraße 73, will also be 
joining in, bringing an experienced teacher as well as the pupils into the cooperation.

Implementation and skills orientation of history education has been sought in Austria in recent times 
and inputs are expected from the City and State Archive Vienna and their employees who are specially 
trained in handling sources. In turn the archive sees the possibility of developing the methodology as a 
way to overcome the inhibitions potential archive users and thereby achieve a multiplier effect involving 
future teachers and trainers from all types of education including vocational training. Last but not least 
the archive hopes to achieve the original aim, namely to help correct the historical myths propagated by 
the extreme right.

An example of the teaching aids: The picture is of          
Gestapo-officer Karl Silberbauer who arrested Anne 
Frank in Amsterdam. In 1946 he was sentenced to one 
year in jail. The students learn about Anne Frank and 
how her story continued.



Gedenkstätte ROTER OCHSE Halle (Saale)

History of the Police during the Era of National Socialism 
in Sachsen-Anhalt, Germany

In February 1996 the state of Sachsen-Anhalt in Germany opened a memorial exhibition called “Gedenk-
stätte ROTER OCHSE Halle (Saale)” - “Red Ox Memorial” - in a building of what is now Halle gaol. This 
building was first used as a military hospital and later, from 1942 until 1945, became a place for executions 
after sentencing by the civil courts and Wehrmacht judiciary. It was occupied by the Soviets after the 
Second World War before it was turned into the remand centre of the GDR’s Department of National 
Security, which used it as a place for interrogation until 1989. The memorial’s permanent exhibitions and its 
pedagogic concept are coordinated through a variety of historical facts and concepts.

The exhibition consists of varying approaches, concerning educational work on the subject of National 
Socialism, which differ for different age groups, educational background or profession. For vocational edu-
cation, the study of the National Socialistic dictatorship in Germany is always linked with the history of the 
visiting group’s particular profession, along with the place and region they originate from. This approach, in 
our experience, lays the foundation for the greatest readiness for constructive debate and makes possible 
the drawing of conclusions for personal use and reflection and is not only the consumption of facts.

The Sachsen-Anhalt State Police College of Higher Education participates in the learning opportunities 
offered by the memorial to analyse the topic “Police in the times of National Socialism”, using the example 
of the former police headquarters Halle in Dreyhauptstraße. The building was used until recently and senior 
staff can still remember carrying out their daily assignments there.
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Brandts, Odense

Social and Health Care Education

    

Brandts is known to be Denmark’s first international centre for art and culture. It was founded in 1987 in 
an old industrial building complex in Odense under the name Brandts Klædefabrik (Brandts Textile Mill). 
Today the centre consists of three separate institutions: Kunsthallen Brandts (The Art Hall), Museet for   
Fotokunst (The Museum of Photo Art) and Mediamuseet (The Media Museum). As a part of the organisation, 
Brandts has started an educational centre specialising in combining the resources of the museum and 
educational practice.

The educational centre is providing communication and training in all of Brandts’ departments and it is 
addressed to a wide group of learners, including students within vocational education and training. The 
overall aim of the centre is to ensure that Brandts as a cultural institution and art gallery has a vital part to 
play in the process of learning and in discovering new ways of understanding yourself, others and society. 
The centre is therefore devoted to reach learners who normally do not visit and use the resources of the 
museum. 

One of Brandts’ target groups has been students from a social and health care education whose consump-
tion of culture has been somewhat limited. In connection with a course on how culture can have an effect 
on society the vocational trainer brought the students to the Media Museum to do a course in “images 
of advertisement”. At first the students were introduced to the operating concepts and characteristics of 
advertising and the history of mass media by visiting the museum’s collection and special exhibition “The 
Breakthrough of the Mass Media 1850-1920”. Based on the students’   experiences, reflexions and arisen 
discussions, they had to develop their own campaigns where the main focus was to use the aesthetics of 
art as a tool to get a message across. For this group of students it was important to highlight the potentials 
of exploring the museum’s resources to learn about human behaviour as an effect of communication. 
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Museums as a Tool in VET

Some Tips and Tricks

Having	no	money	is	an	excellent	starting	point—
some	of	our	very	best	projects	started	that	way!
Helén Hallgren Archer, National Museum, Stockholm

The	museum	is	a	meeting	place	not	only	for	people	and	
students,	but	also	for	organisations,	companies	and	researchers.	
Alfred Grimlund, The Museum of Science and Technology, Stockholm

Every museum is of course a unique place, but museums have a few things in common. One of them is 
the simple fact that a museum is not a school. This means that you teach as well as learn in a different 
way in a museum.
Many museums arrange lectures, symposiums, temporary exhibitions, theme days etc., and most of 
them welcome initiatives from teachers and schools.
“We always try to be flexible”, says Alfred Grimlund at the Museum of Science and Technology. “If the 
schools want something special, we try to accommodate them. We also have a pedagogue involved from 
the very start in every exhibition, and meet regularly with a group of teachers. If we become aware of a 
gap in the curriculum, we try to fill it.”
“In a museum you do not only learn this or that, you also learn that learning in itself can be interesting”, 
says Marie Cucchiani, Museum of Science and Technology. “Here, learning is physical and practical, 
maybe even pleasurable. To create an interest for something, or for learning as such, is important. When 
you get curious, you will start to learn.”
“The teachers and students can also find new fields and platforms through us”, says Alfred Grimlund. 
“We work with companies and organisations, so schools can establish new contacts. One such project 
is Pups Ponder (Unga spekulerar), where World Wildlife Foundation is a partner. We have done a lot on 
sustainability, carbon footprint etc.” 
So what are the most beneficial aspects of a museum from a teacher’s point of view? Lena Lindenstrand 
teaches technology, chemistry and physics, which gives her a particularly soft spot for the Museum of 
Science and Technology.
“Museums are… wonderful, really”, says Lena Lindenstrand. “The students love it, they are allowed to 
move around, to touch things and, above all, to do things.”
“It is also nice for them to hear a voice not belonging to their teacher”, continues Lena. “And, that is good 
for the teacher, too. As a teacher I get inspired on hearing someone else’s approach on my subjects. 
Helén Hallgren Archer has many years of experience of putting together projects with the schools. “This 
way we create a win-win situation”, says Helén Hallgren Archer. “The museum offers a certain service, a 
showing or a theme. Then the students write about it, or draw pictures. To read what pupils from many 
different countries ‘see’ in our paintings gives something back to the other visitors, it gives our objects 
another dimension. Everyone has something they can express, the personal view, what you carry in your 
heart.”
“We always want to present the schools with something that is entertaining and challenging as well as 
educational”, continues Helén Hallgren Archer. “This way, by co-operating, we get something back that 
is at least as entertaining, challenging and educational.”
Many museums go online nowadays. Check out the interesting ones – they might even have showings 
on the net, workshops on Facebook etc.



SMILE-VET Partners and Authors

Foreword 
Göran Björnberg 
Head of Method Development Swedish Exhibition Agency
www.riksutstallningar.se

The essays in this publication are selected and edited by David Powell MA, M.Des, B.Ed.

Tinta Education Ltd, Sweden
Tinta Education is a daughter company of ABF, Sweden‘s longest established company for “folkbildning” or 
public educational methods. Tinta Education offers courses and preparation for working life for immig-
rants. In this publication we present our methods of introducing immigrants to the Swedish language, 
culture and society. Our texts aim to show how museums and libraries in Stockholm work with group 
visits and how Tinta Education works with vocational training for immigrants. 
Author:
Noomi Hebert
www.tinta.nu
Thanks to:
Helén Hallgren Archer, National Museum, Stockholm
Alfred Grimlund and Marie Cucchiani, The Museum of Science and Technology, Stockholm
The International Library, Stockholm
The Library of Sundbyberg
Photo page 22, National Museum, Stockholm
Photo page 44, Truls Nord, The Museum of Science and Technology, Stockholm

Elderberry AB, Sweden
Elderberry AB undertakes curriculum development and strategic studies, authoring, testing, editing and 
publishing within youth, adult, teacher and VET education with socio-cultural and urban implications. The 
company is experienced with traditional methods for educational material as with eLearning and eCulture. 
The company has run the LLP Comenius and Grundtvig teacher training courses SMILE, Schools Museums 
Internet Learning Europe, for the last ten years, specialising in training teachers, details of which are 
presented in this publication. Over 1,200 teachers have participated in the one week Reading the City and 
SMILE courses held in Stockholm, Istanbul, Florence, Nicosia, Lisbon and Dublin. The programme is now 
being adapted for vocational education.
Authors: 
David Powell MA, M.Des, B.Ed 
www.elderberry.nu
Gavin Baldwin MA, Principal Lecturer, Middlesex University
Thanks to:
Hugo Wester, The Living History Forum, Stockholm
Richard Elms, The Herbert Art Gallery and Museum, Coventry
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Cultural Awareness Foundation (CAF), Turkey
Cultural Awareness Foundation aims at promoting the material cultural heritage in Turkey with an aware-
ness of its multicultural structure. It acknowledges the diversity of these cultural assets as a common hu-
man heritage both for Turkish society and the world, and targets to become a model institution on cultural 
awareness. In the pursuit of its main target, Cultural Awareness Foundation organizes annual    series of 
conferences, seminars and lectures on history, historical heritage, archaeology and art history since 2002. 
As a part of the SMILE-VET-project, the Cultural Awareness Foundation aims to prepare vocational and 
practical training documents for volunteer guides on tangible and intangible matters of cultural heritage 
in Istanbul. 
Author: 
Mine Kücük, Museologist, Archaeologist
Thanks to:
Teri Sisa, Head of Borusan Music Library, Istanbul
Photographer for Istanbul Biennial: İnci Guneyli

Research House UK (eLearning studios), United Kingdom
RHUK provide a comprehensive package of solutions to assist you in developing effective and engaging 
eLearning courses and other eLearning materials and facilities. 
RHUK enable independent learning, group learning and from experts through eLearning. They provide 
authoring tools enabling you to develop your own eLearning courses, Learner Management Systems (LMS) 
to help you manage your learners and their progress and instructional design to develop courses for you. 
eLearning applications provided by
Karyn Murray
Matt Smith 
Nitin Thakrar
www.e-learningstudios.com

GAIA Museum Outsider Art, Denmark
GAIA Museum is a cultural institution that offers cultural experiences and education to the general public. 
It is specialised in art by people coming from a different reality than the mainstream, such as mentally 
disabled people, psychiatric patients or other groups that may be excluded. Within the framework of the 
museum there are different divisions that run as sheltered places of employment for people with special 
needs. As a part of a new specially arranged educational programme for young adults with special needs 
that was set up by the Danish Government in 2007, the museum is now providing VET in areas that are re-
lated to “working at a museum”. Furthermore, the museum has started a three-year long training in visual 
arts where students can study and practise art. The special nature of this programme is a mixture of life 
skills and vocational training skills for people with a range of learning difficulties.
Author:
Maria Bach Nielsen, MA of Art History and Media Science
www.gaiamuseum.dk
Thanks to:
Jeanette Bach, The Women’s Museum, Aarhus
Luciana Cánepa Hurtado, Museo Nacional del Prado, Madrid
Leslie Ann Schmidt, Brandts, Odense 
All photos page 28: Maria Línaza
All photos page 29: Ule Mägdefrau



Stadtarchiv Dornbirn, Austria
The City Archive of Dornbirn is a documentation centre for local history. In order to serve as the “memory 
of the people” more and more emphasis was placed on the Oral-History-Archive and the Photographic-
Collection. The article reflects the experience from 20 years of collecting and organising interviews. The 
Archives of the City of Vienna, Austria, and the Memorial ROTER OCHSE Halle (Saale), Germany, contribut-
ed very interesting examples of vocational education-programmes.
Authors:
Werner Matt, Mag., Stadtarchiv Dornbirn
www.stadtarchiv.dornbirn.at
Stefan Spevak, Mag. M.A.S., Wiener Stadt- und Landesarchiv
www.archiv.wien.at
Michael Viebig, Museumspädagoge, Gedenkstätte ROTER OCHSE Halle (Saale)
www.sachsen-anhalt.de/index.php?id=31471

Stadtbücherei Dornbirn, Austria
The City Library Dornbirn has undertaken various measures to set itself up as a lifelong learning centre by 
respond to people’s needs. The educational and training programme has a focus on children of all ages, 
family education and supports professionals in promoting literacy and creating a “reading environment”. 
Beside that the library offers creative writing workshops and reading circles for adults.
What are libraries doing and how do they work? To give a short overview: Libraries sort and classify media 
items, gather information, make information easily accessible, connect knowledge and link knowledge 
with people. When we dig a little bit deeper we realize that libraries collect and “sell” ideas, life concepts, 
values, and information via different types of media. Therefore the public library offers a broad range of 
ideas, material and information to contribute to a good quality of life. The article reflects different ways 
in how to cultivate diversity in a multicultural society.
Author: 
Ulrike Unterthurner, Dr., Stadtbücherei Dornbirn
http://stadtbuecherei.dornbirn.at 
Thanks to:
Gerald Leitner, Mag., Austrian Library Association BVÖ and EBLIDA President, Vienna
Reinhard Ehgartner, Dr., Austrian Library Association biblio, Salzburg
Photos page 18 bottom and page 19: Landespressestelle Vorarlberg
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